OMB Number: 4040-0004
Expiration Date: 03/31/2029

Application for Federal Assistance SF-424

* 1. Type of Submission:

[ ] Preapplication

[X] Application

|:| Changed/Corrected Application

* 2. Type of Application:

X] New

[] Continuation

[ ] Revision

* If Revision, select appropriate letter(s):

* Other (Specify):

* 3. Date Received:

4. Applicant Identifier:

Completed by Grants.gov upon submission. |

5a. Federal Entity Identifier:

5b. Federal Award Identifier:

State Use Only:

6. Date Received by State: |:|

7. State Application Identifier: |MD

8. APPLICANT INFORMATION:

*a.Legal Name: |Morgan State University

* b. Employer/Taxpayer Identification Number (EIN/TIN): *c. UEL

52-6002033 | |KULSKCCZJT27

d. Address:

* Streetl: |17OO E. Cold Spring Lane |
Street2: | |

* City: |Ba|timore |
County/Parish: |MD |

* State: |MD: Maryland |
Province: | |

* Country: |USA: UNITED STATES |

* Zip / Postal Code: |21251-0001

e. Organizational Unit:

Department Name:

Division Name:

CICS

| |Academ ic Affairs

f. Name and contact information of person to be contacted on matters involving this application:

Prefix: |Ms R

| * First Name: |Ai ling

Middle Name: |

* Last Name: |Zhang

Suffix: |

Title: |Sr. Grants Manager

Organizational Affiliation:

|Morgan State University

*Telephone Number:  [443-885-4118

Fax Number: |443-885-8280

*Email: |ai ling.zhang@morgan.edu

PREVI EW Dat e: Jun 30, 2026

Wor kspace | D: W501701731 Fundi ng Opportunity Nunber:

ED- GRANT- 26- 038



Application for Federal Assistance SF-424

*9. Type of Applicant 1: Select Applicant Type

H: Public/State Controlled Institution of Higher Education

Type of Applicant 2: Select Applicant Type:

|T: Historically Black Colleges and Universities (HBCUs) |

Type of Applicant 3: Select Applicant Type:

* Other (specify):

*10. Name of Federal Agency:

|Office of Postsecondary Education

11. Assistance Listing Number:

|84.116

Assistance Listing Title:

Fund for the Improvement of Postsecondary Education

*12. Funding Opportunity Number:
ED-GRANT-26-038

*Title:
FY 26 Postsecondary Student Success Grant 84.116M

13. Competition Identification Number:

ED-GRANT-26-038

Title:
FY 26 Postsecondary Student Success Grant 84.116M

14. Areas Affected by Project (Cities, Counties, States, etc.):

| ‘ Add Attachment H Delete Attachment H View Attachment

*15. Descriptive Title of Applicant's Project:

BELONG+(Building Engagement, Learning, Opportunity, Navigation, Growth & Graduation): Re-Engaging
Adult Learners Through Balance Relief, Learning Recognition, and Career-Connected Degree
Completion.

Attach supporting documents as specified in agency instructions.

Add Attachments |‘ DmaeAumhmeMSl ‘ View Attachments

PREVI EW Dat e: Jun 30, 2026 Wor kspace | D: W501701731 Fundi ng Opportunity Nunber: ED- GRANT-26- 038



Application for Federal Assistance SF-424

16. Congressional Districts Of:

*a, Applicant MD-7th *b. Program/Project  [MD-7th

Attach an additional list of Program/Project Congressional Districts if needed.

| ‘ Add Attachment | ’ Delete Attachment H View Attachment |

17. Proposed Project:

*a Start Date:  |01/01/2027 *b.End Date:  |12/31/2031

18. Estimated Funding ($):

*a. Federal | 3,996,111.00|

* b, Applicant | 579,020.00|

*c. State | 0. 00|

*d. Local | 0 .00|

*e. Other | 0. 00|

*£. Program Income | 0-00|
|

*g. TOTAL 4,575,131 .oo|

*19. Is Application Subject to Review By State Under Executive Order 12372 Process?

[X] a. This application was made available to the State under the Executive Order 12372 Process for review on 07/02/2026 |.

|:| b. Program is subject to E.O. 12372 but has not been selected by the State for review.
[ ] c.Program is not covered by E.O. 12372.

* 20. Is the Applicant Delinquent On Any Federal Debt? (If "Yes," provide explanation in attachment.)

[[]ves X] No

If "Yes", provide explanation and attach

| | ‘ Add Attachment | ’ Delete Attachment H View Attachment

21. *By signing this application, | certify (1) to the statements contained in the list of certifications** and (2) that the statements herein are
true, complete and accurate to the best of my knowledge. | also provide the required assurances** and agree to comply with any resulting
terms if | accept an award. | am aware that any false, fictitious, or fraudulent statements or claims may subject me to criminal, civil, or
administrative penalties. (U.S. Code, Title 18, Section 1001)

X ** I AGREE

** The list of certifications and assurances, or an internet site where you may obtain this list, is contained in the announcement or agency specific
instructions.

Authorized Representative:

Prefix: |Dr . | * First Name: |Far in |

Middle Name: | |

* | ast Name: |Kamangar |

Suffix: | |
* Title: |Associate Vice President for Research |
* Telephone Number: |301—655—9280 | Fax Number: |443—885—8280 |

* Email: |AOR@morgan.edu

* Signature of Authorized Representative: Completed by Grants.gov upon submission.

* Date Signed: |Completed by Grants.gov upon submission.

PREVI EW Dat e: Jun 30, 2026 Wor kspace | D: W501701731 Fundi ng Opportunity Nunber:
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BUDGET INFORMATION - Non-Construction Programs

OMB Number: 4040-0006
Expiration Date: 06/30/2028

SECTION A - BUDGET SUMMARY

G::é:]nr:;:irgr? Larm Assistance Listing Estimated Unobligated Funds New or Revised Budget
Activity Number Federal Non-Federal Federal Non-Federal Total
(a) (b) (c) (d) (e) () (9)
1. ';:ggo\fg:]ez:eof 84.116 $ | | $ | $ | 3,996,111.00| $ | 579,020.00| $ | 4,575,131.00
Postsecondary
Education
z || | || ||
3 || | || ||
. || | || ||
5. Totals $| Ik $ | 3,996,111.00/|$ | 579,020.00||$ | 4,575,131.00|

PREVI EW Dat e:

Jun 30, 2026

Wor kspace I D WS01701731 Fundi ng Opportunity Nunber:

Standard Form 424A (Rev. 7- 97)

Prescribed by OMB (Circular A -102) Page 1
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SECTION B - BUDGET CATEGORIES

6. Object Class Categories GRANT PROGRAM, FUNCTION OR ACTIVITY Total
(@] &) 3) (@) (5)
Fund for the N/A N/A N/A
Improvement of
Postsecondary
Education
a Personnel $ | 397,811.00|g | 400,561.00||$ | 400,561.00| g, | 400,561.00| §| 1,599,494.00)
b. Fringe Benefits | 165,679.00| | 165,926.00| | 165,926-00| | 165,926.00| | 663,457_OO|
¢ Travel | 8,500.00| | 8,500.00| | 8,500-00| | 8,500.00| | 34,ooo_oo|
d. Equipment | | | | | | | | | |
e. supplies | 20,475.oo| | 111,800.00| | 111,175-00| | 82,850.00| | 326,300.00|
f Contractual | 150,ooo_oo| | 150,ooo_oo| | 150,000-00| | 150,ooo_oo| | eoo,ooo_oo|
g. Construction | | | | | | | | | |
h. Other | 65,000.00| | 150,000.00|| | 150,000.00|| | 150,000. 00| | 515,000.00|
i. Total Direct Charges (sum of 6a-6h) | 807,465.00| | 986,787.00|| | 986,162.00|| | 957,837.00]| $| 3,738,251.00|
j.. Indirect Charges | 59,397.00]| | 66,943.00| | 66,893.00] | 64.627.00]| g 257,860.00)
k. TOTALS (sum of 6i and 6j) $ | 866.862.00|$ | 1,053,730.00]|$ | 1.053,05.00]§ | 1,022,464.00]| §| 3,996,111.00|
7. Program Income $ | s | s | s | & |

Standard Form 424A (Rev. 7- 97)
Prescribed by OMB (Circular A -102) Page 1A

Authorized for Local Reproduction

PREVI EW Dat e: Jun 30, 2026 Wor kspace I D: WS01701731 Fundi ng Opportunity Number: ED- GRANT- 26- 038



SECTION C - NON-FEDERAL RESOURCES
(a) Grant Program (b) Applicant (c) State (d) Other Sources (e)TOTALS
8 Fund for the Improvement of Postsecondary Education $ | 579’020_00| $ | |$ | |$ | 579 020_00|
9. | ||| | | || |
10 | ||| | | | | |
11, | || | | I |
12. TOTAL (sum of lines 8-11) $ | 579,020.oo| $ | |$ | |$| 579,020.oo|
SECTION D - FORECASTED CASH NEEDS
Total for 1st Year 1st Quarter 2nd Quarter 3rd Quarter 4th Quarter
13. Federal 3| 807,465.00||3 | 201,866.00|| g 201,866.00||g| 201,866.00||g | 201,867.00|
14. Non-Federal $| 124.755.oo| | 31,189.00| | 31,189.00| | 31,189.00| | 31,188.00|
15. TOTAL (sum of lines 13 and 14) $| 932,220.oo| $ | 233,055.oo| $| 233,055.00| $| 233,055.oo| $| 233,055.oo|
SECTION E - BUDGET ESTIMATES OF FEDERAL FUNDS NEEDED FOR BALANCE OF THE PROJECT
(a) Grant Program FUTURE FUNDING PERIODS (YEARS)
(b)First (c) Second (d) Third (e) Fourth
16. Fund for the Improvement of Postsecondary Education $ | 866,862.00| $| 1,053,730_00| $| 1'053'055_00| $| 1,022,464.00|
1 | | | | | | | |
1s. | | | | | | | |
19 | | | | | | | |
20. TOTAL (sum of lines 16 - 19) $ | 866,862.00| $| 1,053,730.oo| $| 1.053.055.oo| $| 1.022.464.00|
SECTION F - OTHER BUDGET INFORMATION

21. Direct Charges: | 22. Indirect Charges: | |
23. Remarks:

Authorized for Local Reproduction Standard Form 424A (Rev. 7- 97)
Prescribed by OMB (Circular A -102) Page 2
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Budget Narrative File(s)

* Mandatory Budget Narrative Filename: FSSG Budget Narrative.pdf |

Add Mandatory Budget Narrative | | Delete Mandatory Budget Narrative | | View Mandatory Budget Narrative |

To add more Budget Narrative attachments, please use the attachment buttons below.

Add Optional Budget Narrative | ‘ Delete Optional Budget Narrative | | View Optional Budget Narrative

PREVI EW Dat e: Jun 30, 2026 Wor kspace | D: W501701731 Fundi ng Opportunity Nunber: ED- GRANT-26- 038



The following attachment is not included in the view since it is not a read-only PDF file.

Upon submission, this file will be transmitted to the Grantor without any data loss.

PSSG Budget Narrative.pdf
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Abstract

An abstract is to be submitted in accordance with the following:
1. Abstract Requirements
Abstracts must not exceed one page and should use language that will be understood by a range of audiences.
+ Abstracts must include the project title, goals, and expected outcomes and contributions related to research, policy, and practice.
+ Abstracts must include the population(s) to be served.
+ Abstracts must include primary activities to be performed by the recipient.

+ Abstracts must include subrecipient activities that are known or specified at the time of application submission.

For research applications, abstracts also include the following:

. Theoretical and conceptual background of the study (i.e., prior research that the investigation builds upon and that provides a
compelling rationale for this study).

+ Research issues, hypotheses and questions being addressed.
, Study design including a brief description of the sample including sample size, methods, principals, and dependent,

independent, and control variables, as well as the approach to data analysis.

[Note: For a non-electronic submission, include the name and address of your organization and the name, phone number and e-mail
address of the contact person for this project.]

You may now Close the Form

You have attached 1 file to this page, no more files may be added. To add a different file, you
must first delete the existing file.

* Attachment: |FY2026_CICS_PSSG_Abstract_Final.pdf | ‘ Add Attachment | ‘DeleteAttachmentl | View Attachment

PREVI EW Dat e: Jun 30, 2026 Wor kspace | D: W501701731 Fundi ng Opportunity Nunber: ED- GRANT-26- 038



Project Abstract

Applicant Institution: Morgan State University - College of Interdisciplinary and Continuing Studies
(CICS) & Morgan Completes You program

Project Title & Purpose: BELONG+: Re-Engaging Adult Learners Through Balance Relief, Learning
Recognition, and Career-Connected Degree Completion. BELONG+ is an evidence-based initiative to
improve retention, credit accumulation, and degree completion among adult learners through
belonging-centered advising, peer mentorship, Al-supported CPL, and workforce credentials.

Project Objectives. BELONG+ will: (1) increase first-year credit accumulation and retention among
adult learners; (2) expand CPL utilization through an Al-supported discovery system; (3) reduce
time-to-degree through workforce-aligned microcredential integration; (4) strengthen belonging through
coaching and peer mentorship; and (5) generate quasi-experimental evidence meeting WWC standards.

Activities. BELONG+ delivers five learning mobility innovations: (a) differentiated adult learner
personas guiding all support services; (b) belonging-centered coaching (~2,080 individual and ~720 group
interactions annually); (c) an Al-Supported CPL Discovery System spanning discovery, analysis,
advising, and faculty evaluation; (d) industry aligned credentials and work-integrated learning
experiences using the AAR curricular integration framework; and (e) Navigate Together peer mentorship.
Financial supports include prior balance relief, Completion Grants ($50,000; ~25 learners), and a layered
scholarship portfolio.

Absolute Priorities Addressed. The project addresses Absolute Priority 1: Early Phase Projects that
Demonstrate a Rationale. Absolute Priority 3: Advancing Artificial Intelligence to Support Postsecondary
Student Success is addressed with our AI CPL discovery and Absolute Priority 6: College-to-Career
Pathways is addressed with curricular integration of industry credentials and work integrated learning.

Competitive Preference Priority. BELONG+ serves historically underserved adult learners at Morgan
State, Maryland's largest HBCU, removing the structural financial and systemic barriers that prevent
near-completers from finishing degrees they are academically prepared to complete.

Expected Outcomes. Over 48 months, BELONG+ will increase first-year credit accumulation, improve
retention and persistence, reduce time-to-degree for CPL participants, increase degrees conferred, and
demonstrate statistically significant gains in adult learner belonging and academic confidence. Outcomes
will be measured using administrative data, validated survey instruments (Strayhorn, 2019; Chen, 2015),
and qualitative case studies analyzed by an independent evaluator and reported annually to ED. Findings
will be disseminated through national conferences, peer-reviewed publications, and ERIC.

Project Partners. Campus partners include Academic Affairs, the Division of Enrollment Management
and Student Success (EMASS) and the Department of Information Technology (DIT). External project
partners include the Council on Adult and Experiential Learning (CAEL), who will serve as an expert in
serving adults and credit for prior learning (CPL) and Riipen, who will serve as the work-integrated
learning platform partner. The American Institutes for Research will serve as the independent evaluator,
bringing national expertise in quasi-experimental design and WWC-standard methodologies.

OPEIDs of Partner Institutions. Morgan State University OPEID: 00210600. AIR, CAEL, and Riipen
are non-degree granting institutions and do not hold OPEID numbers.

PREVI EW Dat e: Jun 30, 2026 Wor kspace | D: W501701731 Fundi ng Opportunity Nunber: ED- GRANT-26- 038



OMB Number: 1894-0007
Expiration Date: 04/30/2026

U.S. Department of Education Supplemental Information for the SF-424
Application for Federal Assistance

1. Project Director and Applicable Entity Identification Numbers:

Prefix: * First Name: Middle Name: * Last Name: Suffix:

Dr. Nicole M. Westrick

* Project Director Level of Effort (percentage of time devoted to grant):

Address:

* Streetl: |1700 E. Coldspring Lane

sneaszruth Hall 205

County: |Baltimore City

|
|
* City: |Baltimore |
|
|

* State: |MD: Maryland
*mpCode|21251-0001 |

*Country: [USA: UNITED STATES |

* Phone Number (give area code) Fax Number (give area code)

|443915444o | | |

* Email Address:

|nicole.westrick@morgan.edu |

Alternate Email Address:

|mcy@mo rgan.edu |

OPE ID(s) (if applicable)

|00208300

NCES School ID(s) (if applicable)

NCES LEA/School District ID(s) (if applicable)

2. General Education Provision Act Section 427 Assurance:

ﬁ | assure that the proposed project complies with the requirements in section 427 of the General Education Provisions Act (20 U.S.C.
1228a). Compliance can be found on the following page(s) of the application:

Nicole M. Westrick

3. New Potential Grantee:

N/A. This item is not applicable because the program competition’s notice inviting applications (NIA) does not include a definition “New
Potential Grantee.” This item is not applicable when the program competition’s NIA does not include the definition.

For NIA’s that include a definition of “New Potential Grantee,” complete the following:

Are you a new potential grantee as defined in the program competition’s NIA?

X]yes [ ] No

PREVI EW Dat e: Jun 30, 2026 Wor kspace | D: W501701731 Fundi ng Opportunity Nunber:
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4. Human Subjects Research:

a. Are any research activities involving human subjects planned at any time during the proposed Project Period?

X] Yes [ ] No
b. Are ALL the research activities proposed designated to be exempt from the regulations?

[X] Yes Provide Exemption(s) #(s): X1 X2 X3 [J4 [J5 []e [J7 []s

[ ] No Provide Federal Wide Assurance #(s), if available:

c. Ifapplicable, please attach your "Exempt Research" or "Nonexempt Research" narrative to this form as indicated in
the definitions page in the attached instructions.

| ‘ Add Attachment | ’DeleteAttachmentl ‘ View Attachment

5. Infrastructure Programs and Build America, Buy America Act Applicability:

If the competition Notice Inviting Applications (NIA) in section lIl. 4. “Other” states that the program under which this application is

submitted is subject to the Build America, Buy America Act (Pub. L. 117-58) (BABAA) domestic sourcing requirements, complete the
following:

This application does not include any infrastructure projects or activities and therefore IS NOT subject the BABAA domestic
sourcing requirements.

This application IS subject to the BABAA domestic sourcing requirements, because the proposed grant project described in this
application includes the following infrastructure projects or activities:

[ ] Construction
[ ] Remodeling

[ ] Broadband Infrastructure

If this application IS subject to the BABAA domestic sourcing requirements, please list the page numbers from within the application
narrative where the proposed infrastructure project or activities are described:

PREVI EW Dat e: Jun 30, 2026

Wor kspace | D: W501701731 Fundi ng Opportunity Nunber: ED- GRANT-26- 038



OMB Number: 4040-0013
Expiration Date: 06/30/2028

CERTIFICATION REGARDING LOBBYING

Certification for Contracts, Grants, Loans, and Cooperative Agreements

The undersigned certifies, to the best of his or her knowledge and belief, that:

(1) No Federal appropriated funds have been paid or will be paid, by or on behalf of the undersigned, to any person
for influencing or attempting to influence an officer or employee of an agency, a Member of

Congress, an officer or employee of Congress, or an employee of a Member of Congress in connection with the
awarding of any Federal contract, the making of any Federal grant, the making of any Federal loan, the entering into
of any cooperative agreement, and the extension, continuation, renewal, amendment, or

modification of any Federal contract, grant, loan, or cooperative agreement.

(2) If any funds other than Federal appropriated funds have been paid or will be paid to any person for influencing
or attempting to influence an officer or employee of any agency, a Member of Congress, an officer or employee of
Congress, or an employee of a Member of Congress in connection with this Federal contract, grant, loan, or
cooperative agreement, the undersigned shall complete and submit Standard

Form-LLL, "Disclosure of Lobbying Activities," in accordance with its instructions.

(3) The undersigned shall require that the language of this certification be included in the award documents for
all subawards at all tiers (including subcontracts, subgrants, and contracts under grants, loans, and cooperative
agreements) and that all subrecipients shall certify and disclose accordingly. This certification is a material
representation of fact upon which reliance was placed when this transaction was made or entered into.
Submission of this certification is a prerequisite for making or entering into this transaction imposed by section
1352, title 31, U.S. Code. Any person who fails to file the required certification shall be subject to a civil penalty of
not less than $10,000 and not more than $100,000 for each such failure.

Statement for Loan Guarantees and Loan Insurance
The undersigned states, to the best of his or her knowledge and belief, that:

If any funds have been paid or will be paid to any person for influencing or attempting to influence an officer or
employee of any agency, a Member of Congress, an officer or employee of Congress, or an employee of a Member
of Congress in connection with this commitment providing for the United States to insure or guarantee a loan, the
undersigned shall complete and submit Standard Form-LLL, "Disclosure of Lobbying Activities," in accordance with
its instructions. Submission of this statement is a prerequisite for making or entering into this transaction imposed
by section 1352, title 31, U.S. Code. Any person who fails to file the required statement shall be subject to a civil
penalty of not less than $10,000 and not more than $100,000

for each such failure.

* APPLICANT'S ORGANIZATION

|Morgan State University

Prefix: *First Name; |Farin | Middle Name: |
* Last Name: |Kamangar | Suffix: I:I

* PRINTED NAME AND TITLE OF AUTHORIZED REPRESENTATIVE

* Title: |Associate Vice President for Research

* SIGNATURE: |Completed on submission to Grants.gov

| * DATE: |Completed on submission to Grants.gov

PREVI EW Dat e:

Jun 30, 2026
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Other Attachment File(s)

* Mandatory Other Attachment Filename: |BELONG_P lus_Priority_Narratives_Revised.pdf |

Add Mandatory Other Attachment | ‘ Delete Mandatory Other Attachment | | View Mandatory Other Attachment |

To add more "Other Attachment" attachments, please use the attachment buttons below.

Add Optional Other Attachment | ‘ Delete Optional Other Attachment | | View Optional Other Attachment
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Morgan State University | CICS | BELONG+ | PSSG 84.116M FY2026

ABSOLUTE PRIORITY 1 — EARLY PHASE: DEMONSTRATES A RATIONALE

BELONG+ demonstrates a rationale for its integrated adult learner success model through a convergent body of
high-quality research evidence supporting each of its five core innovations: adult learner persona-based advising,
belonging-centered coaching, Al-supported Credit for Prior Learning (CPL) discovery, credential curricular
integration (AAR framework), and work-integrated learning. Each innovation is grounded in research findings that
establish a clear logical link to the PSSG program performance measures—retention, credit accumulation,
credential attainment, and degree completion—for returning adult learners with some college and no credential
(SCNC) at Morgan State University's College of Interdisciplinary and Continuing Studies (CICS).

Research Grounding by Innovation

* Belonging-Centered Coaching & Peer Mentorship. Strayhorn (2019) establishes sense of belonging as a
robust predictor of persistence,with strongest effects for African American and adult returning students and
Chen's (2015) Shift and Persist scales provides a way to explore how adult learners operationalize coping
strategies when facing adversity, including job loss or other life events. Tinto (2012) links persistence to social
and institutional integration. Walton & Cohen (2011) demonstrate that brief, targeted belonging experiences
during onboarding produce lasting academic improvements which supports our success coaching at the start.

¢ Al-Supported CPL Discovery. Klein-Collins/CAEL (2020) document that CPL participants complete degrees
at substantially higher rates than comparable non-participants. Picciano (2019) establishes the equity
potential of Al-supported processes that extend institutional advising capacity to historically excluded
populations.

¢ Credential Curricular Integration. Fong et al. (2022) demonstrate that embedding industry-recognized
credentials within degree pathways improves employment outcomes and earnings for historically
underserved adult learners. The AAR framework ensures credentials are aligned to program outcomes,
applied in authentic contexts, and connected to structured reflection.

* Work-Integrated Learning. Kolb (2015) establishes that learning is most durable when it moves through
concrete experience, reflective observation, and active experimentation. Rowe et al. (2012) document
consistent positive associations between structured work-integrated learning and career readiness and
post-graduation outcomes.

Theory of Action

The BELONG+ theory of action holds that adult learner completion is blocked by three interconnected barriers
(financial, academic-institutional, and social-relational) and that addressing all three through an integrated,
persona-informed framework will produce measurable improvements across all PSSG performance measures:

» If financial barriers are addressed through prior balance relief, Completion Grants, and layered scholarships,
near-completers will re-enroll and resume progress (Goldrick-Rab, 2016).

» If belonging-centered coaching and peer mentorship build consistent human connection from inquiry through
graduation, adult learners will develop the institutional belonging that research identifies as a prerequisite for
persistence (Strayhorn, 2019; Chen, 2015, Tinto, 2012; Walter & Cohen, 2011).

» If Al-supported CPL discovery supports prior learning recognition for all enrolled learners, CPL utilization
rates will increase, increasing credits earned and accelerating completion (Klein-Collins/CAEL, 2020).

* If industry credentials are embedded via the AAR framework, learners will experience meaningful milestones
that affirm progress, build employer-recognized competencies, and sustain motivation (Fong et al., 2022).

* If work-integrated learning through CICS 490 and Riipen connects academic content to professional practice,
learners will develop the career readiness and professional identity that transform completion into genuine
economic mobility and professional advancement(Kolb, 2015).

Evaluation Design

The American Institutes for Research (AIR) will conduct an independent quasi-experimental evaluation using
propensity score matching—comparing CICS BELONG+ participants against matched non-CICS Morgan State
students on age, enrollment status, prior credits, Pell status, and degree level. Primary outcomes will be measured
via institutional administrative data; secondary outcomes (belonging, career advancement, CPL utilization) via
validated instruments. Subgroup analyses across the four adult learner personas will generate evidence of for
whom and under what conditions BELONG+ is most effective, directly supporting future mid-phase competition.

PREVI EW Dat e: Jun 30, 2026 Wor kspace | D: W501701731 Fundi ng Opportunity Nunber: ED- GRANT-26- 038



CONTENT PRIORITY 3 — ADVANCING ARTIFICIAL INTELLIGENCE TO SUPPORT
POSTSECONDARY STUDENT SUCCESS

BELONG+ addresses both sub-elements of Absolute Priority 3 through the Al-Supported Credit for Prior Learning
(CPL) Discovery System—an equity-centered application of artificial intelligence designed to make prior learning
recognition accessible to every enrolled CICS learner.

Sub-Element (a): Personalized Assistance for Students Struggling to Complete

Morgan State University's institutional data identify more than 8,000 students who stopped out between 2015 and
2024 after earning 90 or more credit hours with a cumulative GPA of 2.0 or higher—students with demonstrated
academic capacity whose progress was interrupted by financial, logistical, or motivational barriers. Among the most
consequential and least visible of those barriers is the systematic underutilization of CPL.

The BELONG+ Al system provides precisely the personalized assistance Priority 3(a) envisions: it analyzes
documents learners already possess—resumes, LinkedIn profiles, industry certifications, military transcripts, and
professional portfolios—and generates a personalized map of CPL opportunities, identifying which prior
experiences may align with specific course and program outcomes within CICS programs. This individualized
analysis is the functional equivalent of a highly informed advising session, available to every enrolled learner
regardless of prior institutional familiarity. Traditional CPL processes disproportionately benefit learners who already
know how to navigate academic systems. The BELONG+ Al system inverts this dynamic, extending access to the
full enrolled population and surfacing opportunities that learners—particularly Paper Ceiling Learners and Legacy
Scholars—would never have sought independently.

Sub-Element (b): Al Technology to Improve Program-Level Outcomes

The Al-Supported CPL Discovery System is explicitly designed to improve outcomes across all five PSSG
performance indicators: earlier CPL access increases first-year credit accumulation; documented CPL participation
improves annual retention and persistence rates (Klein-Collins, 2020); each CPL credit hour reduces time to
credential; increased CPL utilization converts near-completers into graduates, raising credentials conferred. CPL
portfolio submissions and credit hours awarded will also be tracked as project-specific performance measures.

Four-Stage Design: Appropriate and Ethical Al Use

* Stage 1 — Learning Discovery: Learners submit professional documents in a low-barrier process supported
by the CPL Specialist.

» Stage 2 — Al-Supported Analysis: The system identifies potential alignments between submitted materials
and CICS course/program outcomes. It functions as a discovery and mapping tool only—it does not award
credit or substitute for faculty judgment.

» Stage 3 — Advising & Portfolio Development: The CPL Specialist translates Al analyses into personalized
advising support through individual sessions and quarterly workshops.

» Stage 4 — Faculty Evaluation: Faculty retain full and exclusive authority over all academic credit decisions.
Faculty feedback creates a continuous loop that refines the Al system's alignment parameters over time.

The Al and Technology Specialist oversees data privacy, security, and system performance in coordination with
Morgan State University's Department of Information Technology (DIT). Learner data is used solely for CPL
discovery, is not shared with third parties, and is governed by a formal data governance framework developed in
consultation with the Institutional Review Board—ensuring full FERPA compliance and the ethical Al use the priority
requires.
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CONTENT PRIORITY 6 — PROJECTS THAT SUPPORT COLLEGE-TO-CAREER
PATHWAYS AND SUPPORTS

BELONG+ addresses every element of Absolute Priority 6 through a deeply integrated college-to-career framework
built around a foundational insight: the adult learners CICS serves are not students entering the workforce for the
first time—they are working professionals, caregivers, veterans, and community leaders whose existing expertise
needs institutional recognition, credential validation, and pathway alignment to unlock advancement.

Aligning Academic Coursework with Career Pathways: The AAR Framework

Through the Alignment, Application, and Reflection (AAR) framework developed by Pl Nicole M. Westrick,
BELONGH+ integrates industry-recognized credentials from Google, IBM, Microsoft, Meta, and Salesforce into CICS
degree pathways. Each credential is explicitly aligned to program and course learning outcomes (Alignment),
applied through disciplinary assignments in authentic professional contexts (Application), and connected to
structured reflection on career value (Reflection). The Career and Professional Pathways Coach works with faculty
across the university to embed credential opportunities throughout each Ilearner's full academic
experience—creating a comprehensive college-to-career pathway, not a credential add-on.

Work-Based Learning: CICS 490 and Riipen
BELONGH+ offers two complementary work-based learning mechanisms aligned to CICS programs of study:

» CICS 490: Professional Field Experience. A required, variable-credit course (1-18 credits) that transforms
learners' existing professional experience into structured, academically recognized work-based learning
through reflective professional narrative.

* Riipen: Project-Based Industry Experience. Connects CICS learners with real-world projects sponsored by
industry partners in an asynchronous, flexible format suited to working adults. Career Changers build portfolio
evidence in their target field; Paper Ceiling Learners demonstrate leadership competencies; Traditional
Degree Completers explore professional contexts beyond current roles. All Riipen deliverables are structured
for professional portfolios and CPL submissions.

Integrating Career Coaching into Holistic Advising

The Recruitment, Admissions, and Success Coach bridges enrollment advising and career development in a single,
continuous relationship—beginning career conversations at first inquiry and sustaining them through approximately
2,080 annual coaching interactions. Appreciative advising principles ensure career development organizes degree
planning from the start. For each of the four adult learner personas, career-connected advising takes a distinctive
form: Traditional Degree Completers receive clear credential-to-career pathway mapping; Career Changers receive
credibility-building support in their target field; Paper Ceiling Learners are guided toward advancement
opportunities their credentials will unlock; and Legacy Scholars connect lifelong learning to formal academic
recognition.

Priority 6 Alignment Summary

Priority 6 Element BELONG+ Component

Align coursework with career pathways AAR Framework credential integration; program-level credential maps

Develop program-level credential maps Personalized curriculum maps by Career & Professional Pathways

Coach

Integrate career planning into advising Recruitment, Admissions & Success Coach; appreciative advising
model

Offer work-based learning aligned to CICS 490 (required, up to 18 credits); Riipen industry projects

programs

Provide college-to-career navigation Navigate Together peer mentorship; CPL portfolio; professional
portfolio development

Ensure completions of economic value Al-supported CPL (reduces cost/time); Completion Grants; industry

credentials

BELONG+ does not add college-to-career programming to an existing success model—it builds a student success
model around the college-to-career pathway. For returning adult learners whose primary motivation is economic
advancement and professional transformation, the integration of career-connected learning into every dimension of
the academic experience is not a supplement to belonging and persistence—it is belonging and persistence.

3
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Nicole M. Westrick, PhD —
Dean (10% effort to
BELONG+)
| | | |
Dionne Thorne, PhD — Asst. Laquetta Bryant, Emma Minnis, Student . . . . .
Dean Curriculum and Recruitment & Admissions Success Manager (25% ?gzi:]u:'ﬁg&gla&(::;gj BELO.’#gS&g}Z}gLﬁCtm 7]
Operations Manager effort to BELONG+) 8 ?
BELONG+ Recruitment &
Hyeon-Shic Shin, PhD, Tanelle Williams. Sr Shekinah Frazier, Student Admissions Success
— Graduate Program — Admissions Recr:Jite'r — Success Specialist (25% Student Workers — Coach/Peer Mentor Coord
Coordinator effort to BELONG+) (100% effort) Recruitment &
Admissions
BELONG+ Credit for Prior
Melvin Howard, Budget || Georgette Walters, PT || ZackeryRogers, Sr.UG || Leaming Specialist— TBD
Officer Admissions Recruiter Advisor (100% effort) Student
Success
BELONG+ Sr. Academic and
Edward Pride, Admin. | Vanessa Vassall, PT | Vacant, Sr. Graduate || Career Pathways Advisor —
Assistant Graduate Assistant Advisor TBD (100% effort) Student
Success
BELONG+ Al Techand
Lauren LaPorta, PT Graduate] || Lara Clash, PT Graduate | Systems Specialist -
Assistant Assistant TBD(100% effort)
Operations
BELONG+ team members also have dotted
|| Adjunct Faculty & Course | . . .
Developers Student Workers line to the corresponding team listed.
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Staff Position Description

Section I: Identifying Information

Purpose: This document is designed to provide essential functions of a position.

Position Number (PIN): Department: Incumbent (current or previous):
69272 College of Interdisciplinary n/a

and Continuing Studies

(CICS): Morgan Completes

You
Division: Location: Reports to (Supervisor/Manager name and title):
Academic Affairs Baltimore, MD
Classification Title: Requested Class. Title*: Approved ‘Working Title’ (if applicable):
Professor of Practice Director, BELONG+ and CICS Professor of Practice
Position Status: Overtime Status: Schedule: (If Part Time indicate weekly hours)
Full-time Non-Exempt Full-Time (40 hours)
Employment Class: Essential Employee**: Collective Bargaining Status:
Choose an item. Choose an item. Choose an item.

*HR Class/Comp may approve titles different than requested, following review.
** Essential Employee defined within the current AFSCME Memorandum of Understanding.

Section II: Main Purpose of Position

Instructions: Summarize general nature and purpose of position. Concisely describe how the position relates to the
mission of the department.

The College of Interdisciplinary and Continuing Studies is seeking a Director of BELONG+ / Professor of Practice to
provide strategic, operational, instructional, and applied scholarly leadership for the BELONG+ initiative: Building
Engagement, Learning, Opportunity, Navigation, Growth, and Graduation. This position is designed as a hybrid
administrative and faculty role, with approximately 80% of responsibilities dedicated to directing BELONG+ and 20%
dedicated to teaching, curriculum development, and Professor of Practice responsibilities.

As Director of BELONGH, this position leads the implementation, coordination, assessment, and continuous
improvement of a comprehensive adult learner completion model. The Director is responsible for ensuring that
BELONGH+ activities are implemented in alignment with project goals, institutional priorities, grant requirements, and
the needs of returning adult learners. The role provides leadership across the project’s major innovations, including
differentiated adult learner personas, belonging-centered outreach and success coaching, Navigate Together peer

Position Description Form
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mentorship, Al-supported Credit for Prior Learning discovery, credential curricular integration, work-integrated
learning, and affordability strategies.

The Director works collaboratively with CICS leadership, faculty, advisors, recruitment and admissions staff, student
success professionals, the Credit for Prior Learning Specialist, the Al Technology and Systems Specialist, the Career and
Professional Pathways team, peer mentoring staff, Institutional Research, grants administration, and university-wide
offices. The position is responsible for aligning people, processes, systems, and data to improve re-enrollment,
persistence, credit accumulation, time to credential, credential attainment, graduation, belonging, and career mobility
for adult learners.

As Professor of Practice, this position contributes directly to the instructional mission of CICS by teaching courses
aligned with the individual’s expertise and the needs of the college. Teaching may include courses related to adult
learning, interdisciplinary studies, credit for prior learning, professional practice, career pathways, leadership, student
success, workforce development, or other areas connected to CICS programs and BELONG+ goals. The Professor of
Practice supports high-quality online instruction, applied and experiential learning, curriculum innovation, student
engagement, and assessment of student learning.

This position is also expected to translate the practice of BELONG+ into teaching, applied scholarship, professional
development, and external engagement. The Director of BELONG+ / Professor of Practice will contribute to the
development and dissemination of models, tools, presentations, reports, and practice-based scholarship that advance
adult learner success, learning mobility, CPL, microcredentials, belonging-centered advising, and workforce-aligned
degree completion. In doing so, the position strengthens both the operational impact of BELONG+ and the academic
reputation of CICS as a leader in adult learner completion.

The successful candidate must demonstrate strong leadership, teaching effectiveness, project management ability,
data-informed decision-making, collaborative problem-solving, and a deep commitment to adult learner success. The
role requires the ability to move between strategic leadership and direct implementation, between administrative
coordination and faculty practice, and between institutional accountability and student-centered innovation.

As an adult learner-centered college, this position must be available to support students and staff during flexible hours,
including occasional early mornings, evenings, and weekends. The role may require travel to locations that are not
accessible by public transportation.

Section III: Description of Duties

Instructions: Describe 5 -10 major duties in detail and indicate the approximate percentage each is performed per
month. Begin statements with a verb to describe what and how.

Position Description Form
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% of Time Duties
must equal
100%

25% BELONGH+ Strategic Leadership and Project Implementation: Leads the overall implementation of the
BELONGH+ initiative and ensures that project activities are aligned with the approved project design,
institutional priorities, grant requirements, and adult learner success goals. Coordinates implementation
of the project’s core innovations, including differentiated adult learner personas, belonging-centered
outreach and coaching, Navigate Together peer mentorship, Al-supported CPL discovery, credential
curricular integration, work-integrated learning, and affordability supports. Develops implementation
plans, monitors progress, resolves barriers, and ensures that project milestones and deliverables are
completed on time.

15% BELONG+ Supervision, Team Leadership, and Cross-Functional Coordination: Provides leadership,
supervision, direction, and coordination for BELONG+ staff and project contributors, including staff
responsible for recruitment, advising, success coaching, CPL, Al-supported systems, peer mentoring,
career pathways, work-integrated learning, and student engagement. Convenes project meetings,
clarifies roles, supports staff development, monitors workload, and ensures effective collaboration
across CICS and university offices.

15% BELONG+ Assessment, Data, Reporting, and Continuous Improvement: Oversees BELONG+ assessment,
data tracking, performance reporting, and continuous improvement activities. Works with CICS staff,
Institutional Research, grant reporting staff, and technology partners to monitor outcomes related to
credit accumulation, retention and persistence, graduation, time to credential, credentials conferred,
CPL participation, mentoring engagement, coaching interactions, work-integrated learning participation,
affordability supports, and learner belonging. Uses data to identify gaps, recommend improvements,
and document project impact.

15% BELONGH+ Faculty, Academic, and University Partnership Development: Builds and sustains partnerships
with faculty, academic departments, program directors, university offices, and external partners to
support BELONG+ implementation. Coordinates faculty engagement in CPL evaluation, credential
integration, CICS 490, Riipen projects, career pathway alignment, and student success initiatives.
Represents CICS in the University Senate. Works across the university to reduce academic,
administrative, financial, and process barriers that affect adult learner progression and completion.

5% BELONG+ Applied Scholarship, Dissemination, and External Engagement: Produces and disseminates
practice-based scholarship, presentations, reports, tools, professional development resources, and
implementation models related to BELONG+. Represents CICS and Morgan State University in
professional associations, conferences, funder meetings, partner convenings, and external engagements
focused on adult learner success, learning mobility, CPL, credentials, belonging, online education, and
workforce-aligned degree completion.

5% BELONG+ Policy, Compliance, Budget Support, and Administrative Operations: Supports compliance
with institutional policies, grant requirements, FERPA, data privacy expectations, academic standards,
and project documentation requirements. Assists with project budget monitoring, purchasing

Position Description Form
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% of Time Duties

must equal

100%
coordination, vendor communication, records maintenance, administrative workflows, and risk
escalation related to BELONG+ implementation.

20% Professor of Practice Teaching, Curriculum Development, and Faculty Responsibilities: Teaches CICS

courses aligned with the individual’s expertise and the needs of the college, which may include adult
learning, interdisciplinary studies, credit for prior learning, professional practice, career pathways,
leadership, student success, or related areas. Develops and updates course materials, supports high-
quality online instruction, incorporates applied and experiential learning, assesses student learning,
participates in instructional quality initiatives, and contributes to curriculum innovation connected to
adult learners, CPL, credentials, work-integrated learning, and completion. Completes required CICS
online teaching preparation, including Teach Online, Quality Matters: Applying the Quality Matters
Rubric, and other training required to support effective online education.

Section IV: Decisions/Recommendations, Scope of Impact, and
Consequences of Error

Instructions: Describe the major decisions and recommendations made by this position.

Major Decisions / Recommendations

Scope of Impact

Consequence

Recommends BELONG+ implementation
priorities, annual work plans, timelines,
staffing structures, and resource allocation
strategies.

BELONGH+ project staff;
CICS leadership; adult
learner programs; grant
implementation;
university partners.

Ensures project activities remain aligned
with grant goals, institutional priorities,
and student success outcomes. Poor
prioritization could delay
implementation, weaken coordination,
or affect project deliverables.

Determines day-to-day project
implementation strategies for BELONG+
innovations, including adult learner personas,
belonging-centered coaching, Navigate
Together peer mentorship, Al-supported CPL
discovery, credential integration, work-
integrated learning, and affordability
supports.

BELONGH+ staff; CICS
students; faculty;
advisors; peer mentors;
technology and student
success teams.

Supports consistent and coordinated
implementation across the full adult
learner experience. Weak
implementation decisions could create
fragmented services, duplicated work, or
inconsistent student support.

Position Description Form
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Major Decisions / Recommendations

Scope of Impact

Consequence

Recommends policies, procedures, workflows,
and escalation protocols to support adult
learner re-enrollment, persistence, credit
accumulation, completion, and career
mobility.

CICS operations; advising;
recruitment; CPL; student
success; Registrar;
Financial Aid; Bursar;
academic departments.

Improves operational efficiency and
reduces barriers for adult learners.
Ineffective workflows could result in
delayed student support, unresolved
barriers, or lower persistence and
completion rates.

Recommends strategies to improve student
belonging, retention, persistence, and
graduation based on project data, student
feedback, advising trends, and BELONG+
performance indicators.

Current and prospective
adult learners; CICS
leadership; advising and
coaching teams; grant
outcomes.

Data-informed recommendations
strengthen student success and project
accountability. Weak analysis could limit
the college’s ability to intervene early or
demonstrate project impact.

Determines when project activities, staff
performance concerns, student barriers, data
issues, budget concerns, or partner delays
should be escalated to CICS leadership or
university offices.

BELONGH+ staff; CICS
leadership; university
partners; students
affected by project
services.

Timely escalation protects project
momentum and student outcomes.
Failure to escalate could result in missed
deadlines, unresolved risks, compliance
issues, or student stopout.

Recommends faculty engagement strategies
for CPL evaluation, credential curricular
integration, CICS 490, Riipen projects, applied
learning, and adult learner-centered
instruction.

Faculty; academic
departments; CICS
students; CPL Specialist;
Career Pathways staff;
advising team.

Strengthens academic quality and
faculty participation in BELONG+
innovations. Limited faculty engagement
could delay CPL reviews, reduce
credential integration, or weaken
academic alignment.

Recommends curriculum, course, and
instructional improvements connected to
BELONG+ goals and Professor of Practice
teaching responsibilities.

CICS students; faculty;
curriculum committees;
CICS leadership; online
learning team.

Improves course quality, applied
learning, and alignment with adult
learner needs. Poor instructional
alignment could reduce student
engagement, learning outcomes, or

Position Description Form
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Major Decisions / Recommendations

Scope of Impact

Consequence

relevance to completion and career
goals.

Recommends assessment methods,
performance measures, data collection
processes, and reporting structures for
BELONG+ outcomes.

CICS leadership;
Institutional Research;
grant reporting staff;
funders; university

Supports accurate reporting, continuous
improvement, and accountability.
Incomplete or inconsistent reporting
could compromise assessment quality,

needs, vendor coordination strategies, and
use of project resources in alignment with
approved grant and university procedures.

CICS leadership; Finance;
Procurement; vendors;
project staff.

leadership. grant compliance, or institutional
credibility.
Recommends budget priorities, purchasing BELONG+ operations; Supports responsible stewardship of

project resources. Poor budget or
vendor coordination could delay
implementation, create compliance
concerns, or reduce available support
for students.

Recommends external engagement,
dissemination, conference presentations,
publications, professional development, and
partnership opportunities related to
BELONGH+.

CICS; Morgan State
University; external
partners; professional
associations; adult
learner field.

Builds visibility for CICS and positions
Morgan as a leader in adult learner
completion and learning mobility.
Limited dissemination may reduce the
broader impact and sustainability of
BELONGH+.

Recommends staffing needs, professional
development priorities, workload
adjustments, and performance improvement
strategies for BELONG+ team members.

BELONG+ staff; CICS
leadership; student
service quality; project
implementation.

Builds staff capacity and improves
project execution. Insufficient staff
support may affect morale, productivity,
service consistency, and achievement of
project outcomes.

Position Description Form
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Major Decisions / Recommendations Scope of Impact Consequence
Recommends changes to BELONG+project BELONG+ PI, CICS Supports long-term sustainability and
design, implementation strategy, or leadership; university institutional learning. Failure to adapt
sustainability planning based on evidence partners; grant reporting; | could limit project effectiveness, reduce
gathered during implementation. future funding scalability, or weaken future funding and
opportunities; adult replication opportunities.
learner programming.

Section V: Contacts

Instructions: List the key persons or organizations with whom this position will have contact on a regular basis (both
internal and external to Morgan State University), and the scope.

Curriculum and
Operations

Key Person / Department Frequency Scope

Dean and CICS Leadership | Daily/Weekly | Provides strategic updates on BELONG+ implementation, project
milestones, staffing needs, budget concerns, barriers, student success
trends, assessment findings, and recommendations for project
improvement. Coordinates alignment between BELONG+ priorities and
the broader mission of CICS.

Assistant Dean for Weekly Coordinates implementation logistics, curriculum-related issues, staffing

workflows, operational barriers, reporting needs, faculty engagement,
and cross-functional project execution. Ensures BELONG+ activities are
aligned with CICS academic and operational priorities.

Position Description Form
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Key Person / Department Frequency Scope

BELONGH+ Project Staff Daily/Weekly | Provides leadership, supervision, direction, and coordination to staff
responsible for recruitment, advising, success coaching, CPL, Al-
supported systems, peer mentoring, career pathways, work-integrated
learning, and student engagement. Clarifies roles, monitors progress,
resolves implementation barriers, and supports staff development.

Senior Academic and Weekly Coordinates advising strategy, curriculum mapping, student progression,

Career Pathways Advisor retention interventions, graduate and undergraduate advising, career

/ Director of Advising pathway planning, and completion initiatives. Reviews advising data and
identifies barriers affecting persistence and graduation.

Recruitment & Weekly Coordinates recruitment, inquiry response, admissions transition,

Admissions Success belonging-centered coaching, onboarding, Navigate Together peer

Coach and Peer Mentor mentorship, and student engagement activities. Reviews outreach data,

Coordinator mentoring participation, and student belonging indicators.

Credit for Prior Learning Weekly Coordinates CPL discovery, portfolio development, CICS 200 support,

Specialist faculty evaluation workflows, CPL participation data, awarded credits,
and student-facing CPL resources. Ensures CPL is integrated into
advising, completion planning, and BELONG+ performance goals.

Faculty, Department Weekly/As Builds faculty engagement in CPL evaluation, credential integration,

Chairs, and Program Needed applied learning, CICS 490, curriculum alignment, student progression,

Directors and instructional quality. Coordinates academic questions, course access
issues, and opportunities to connect BELONG+ innovations to degree
pathways.

Al Technology and Weekly / As Coordinates Al-supported CPL discovery, system performance, data

Systems Specialist Needed privacy, reporting dashboards, EAB Navigate documentation, student

success workflows, and technology-enabled project tracking. Reviews

Position Description Form
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Key Person / Department Frequency Scope
system issues and recommends improvements to improve efficiency,
accuracy, and student access.
Students Enrolled in Weekly & as Provides instruction, feedback, mentoring, assessment of student
Courses Taught by the scheduled learning, office hours, course communication, and academic support.
Professor of Practice Maintains regular and substantive interaction and ensures that all
courses meet accessibility requirements. Ensures courses are adult
learner-centered, online-ready, applied, accessible, and aligned with
CICS instructional expectations.
CICS Faculty and Monthly / As | Collaborates on teaching practices, curriculum innovation, applied
Instructional Staff Needed learning, online course quality, adult learner engagement, OER

resources, Quality Matters expectations, assessment of learning, and
professional development related to BELONG+ themes.

Institutional Research,
Assessment, Title lll,
Grants Administration,
and Finance

Monthly/Quar
terly

Coordinates data reporting, performance measures, grant compliance,
budget documentation, assessment plans, and required reports. Reviews
outcomes related to credit accumulation, retention, persistence,
graduation, time to credential, credentials conferred, CPL participation,
mentoring, coaching, work-integrated learning, and affordability
supports.

Financial Aid, Bursar, Bear | Monthly/As Coordinates student support related to affordability barriers, prior

Essentials, and Student Needed balances, completion grants, scholarships, financial holds, billing

Accounts concerns, and other financial issues that may affect re-enrollment,
persistence, or completion.

Graduate Studies As Needed Coordinates issues affecting master’s-level students, including graduate

policy interpretation, academic standing, appeals, progression
requirements, and graduation readiness.

Position Description Form
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Prospective Adult Learner
Audiences

Key Person / Department Frequency Scope

Department of As Needed Coordinates system access, data security, Al-supported systems,

Information Technology reporting tools, document management, CRM functionality, EAB
Navigate support, and technology barriers affecting BELONG+
implementation.

Procurement, Human As Needed In partnership with Assistant Dean of Curriculum and Operations,

Resources, and University Coordinates hiring, onboarding, purchasing, vendor agreements,

Administrative Offices contracts, project documentation, compliance processes, and
administrative needs related to BELONG+ staffing and operations.

External Partners, Monthly/As Develops and maintains partnerships that support credential integration,

Employers, Credential Needed applied projects, work-integrated learning, employer engagement,

Providers, Riipen, and workforce alignment, and career mobility opportunities for adult

Workforce Partners learners.

Professional Associations, | Quarterly/As Represents BELONG+ and CICS through presentations, reports,

Funders, and External Needed professional convenings, funder meetings, conference proposals, applied

Stakeholders scholarship, and dissemination of effective practices in adult learner
success and learning mobility.

Community Partnersand | As Needed Supports outreach, listening sessions, adult learner engagement,

community-based recruitment, and partnership development connected
to re-enrollment, degree completion, and workforce mobility.

Section VI: Physical Requirements

Instructions: List any physical demands related to this position such as walking for long periods of time, carrying heavy

objects, etc.

Position Description Form
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Typical office environment with occasional support and travel for events. Must be able to stand for extended periods
at events; Must be available to work early mornings, evenings and weekends to meet the needs of adult learners; May
need to travel regionally or nationally for events or to present at conferences. There may be some work at off-site
locations that may not be accessible by public transportation.

Section VII: Equipment Used

Instructions: Please list the equipment that this position will use. Include machines, tools, and chemicals (if applicable).

Standard office environment

Section VIII: Supervision Exercised

Instructions: List employees this role will supervise/lead as well as vacant roles.

Name (or list Vacant) | Their Job Title Are they being Employee Type Does this person have
Supervised or (Exempt, non- supervisory / lead
Lead? Exempt, responsibilities? If yes, include
Contractual, titles.
Student)
none

Section IX: Role Requirements

Instructions: List the education, experience, and licensure required to perform the duties of the role.

Incumbent/Applicants must meet all required criteria, indicating the minimum amount needed to perform the role. This
information is also used for the job advertisement if the position is being posted.

EDUCATION (For Non-Exempt Positions — Refer to MSU Job Specifications)

Education Required:

e Earned Ph.D. or other terminal degree from an accredited college or university in higher education, adult
education, educational leadership, student affairs, curriculum and instruction, workforce development,
organizational leadership, interdisciplinary studies, communication, public administration, social sciences, or a
closely related field.

Position Description Form
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The degree must support appointment as a Professor of Practice and demonstrate the candidate’s preparation
to teach, lead applied scholarship, and provide strategic leadership for adult learner success, degree
completion, credit for prior learning, workforce-aligned learning, or related areas within the College of
Interdisciplinary and Continuing Studies.

Education Preferred:

Additional graduate coursework, postdoctoral training, professional certification, or demonstrated
scholarly/practice expertise in one or more of the following areas is preferred: adult learning, higher education
leadership, student success, degree completion, credit for prior learning, competency-based education, online
learning, workforce development, microcredentials, digital credentials, comprehensive learner records,
experiential learning, work-integrated learning, or assessment.

Evidence of preparation to teach adult learners in online, hybrid, or flexible learning environments is preferred.
Training or demonstrated expertise in Quality Matters, instructional design, universal design for learning,
accessibility, open educational resources, or effective online teaching practices is preferred.

EXPERIENCE (For Non-Exempt Positions — Refer to MSU Job Specifications)
Indicate number of years, one year of experience is equivalent to one year of working 40 hours per week; experience
will be pro-rated for part time.

Experience Required:

A minimum of seven years of progressively responsible experience in higher education, adult learner programs,
academic administration, student success, continuing education, online education, workforce development,
grant-funded initiatives, or a closely related field.

Demonstrated experience leading complex programs or initiatives that require cross-functional coordination,
project management, implementation planning, stakeholder engagement, assessment, and measurable
outcomes.

Demonstrated experience teaching, facilitating, training, curriculum development, professional education, or
practice-based instruction in higher education, adult education, workforce development, leadership, student
success, or a related field.

Experience supervising staff, leading teams, coordinating project contributors, or managing implementation
across multiple functional areas.

Experience using data to assess program effectiveness, monitor student outcomes, prepare reports, support
continuous improvement, and inform decision-making.

Experience working with adult learners, online learners, stopped-out students, transfer students, working
professionals, veterans, first-generation students, or other nontraditional student populations.

Experience collaborating with faculty, advisors, student success professionals, institutional research, grants
administration, academic departments, university offices, external partners, or community stakeholders.
Strong written, oral, interpersonal, teaching, presentation, leadership, and project management skills.

Experience Preferred:

Position Description Form
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e Ten or more years of progressively responsible leadership experience in higher education, adult learner
success, academic administration, continuing education, online education, workforce development, or learning
mobility.

e Experience serving as a director, project director, principal investigator, program chair, academic
administrator, faculty leader, or senior leader for a grant-funded, institution-wide, or cross-divisional initiative.

e Experience with credit for prior learning, prior learning assessment, portfolio assessment, competency-based
education, microcredentials, digital badges, comprehensive learner records, work-integrated learning,
experiential learning, career pathways, or workforce-aligned degree completion.

e Experience designing or leading adult learner completion initiatives, re-enrollment campaigns, advising
models, coaching programs, peer mentoring programs, belonging-centered student support models, or
persistence and completion strategies.

® Experience teaching online, hybrid, accelerated, adult learner-centered, interdisciplinary, or applied learning
courses.

e Experience developing curriculum, open educational resources, professional development, faculty training,
student success tools, implementation models, or applied learning resources.

e Experience producing applied scholarship, conference presentations, professional reports, publications,
toolkits, case studies, or models related to adult learner success, completion, learning mobility, workforce
development, or higher education innovation.

e Experience working at an HBCU, minority-serving institution, adult learner-serving college, continuing
education division, online college, or workforce development organization.

e Experience managing budgets, vendor relationships, grant deliverables, assessment plans, compliance
documentation, or performance reporting.

e Experience using or leading implementation of systems that support student success, advising, CRM, reporting,
digital credentials, Al-supported processes, or learning analytics.

e Familiarity with CAEL standards, AACRAO guidance, ACE credit recommendations, military credit evaluation,
digital credentials, microcredentials, or competency-based education is preferred..

LICENSURE/ CERTIFICATIONS (For Non-Exempt Positions — Refer to MSU Job Specifications)
Licensure/ Certification Required: The successful candidate must be willing to complete all university-required training
related to FERPA, data privacy, student records, Title IX, cybersecurity, advising systems, and other institutional
compliance requirements.
Because CICS delivers programs in an online adult learner-centered environment, all faculty and instructional staff in
CICS are required to complete Teach Online, Quality Matters: Applying the Quality Matters Rubric, and other training
as required to support effective online education, student engagement, accessibility, and instructional quality.

Licensure/ Certification Preferred:

Professional training or certification in one or more of the following areas is preferred:
e Academic advising, student success coaching, appreciative advising, adult learner advising, or career coaching.
e Supervision, leadership development, conflict resolution, case management, or team management.

Position Description Form
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® FERPA, student records compliance, data privacy, or records management.

Section X: Signatures (Can also be submitted through DocuSign.)

Name

Title

Signature

Date

Employee

Immediate Nicole M. Westrick

Supervisor/Manage
r

Dean

Dean
Nicole M. Westrick

AVP and Dean

OFFICE OF HUMAN RESOURCES ONLY

Approved Classification Title:

Excluded Reason:
Effective Date:

HR Signature:

Collective Bargaining Status? Included Excluded N/A
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Staff Position Description

Section I: Identifying Information

Purpose: This document is designed to provide essential functions of a position.

Position Number (PIN): Department: Incumbent (current or previous):
College of Interdisciplinary n/a
and Continuing Studies
(CICS): Morgan Completes
You
Division: Location: Reports to (Supervisor/Manager name and title):
Academic Affairs Baltimore, MD
Classification Title: Requested Class. Title*: Approved ‘Working Title’ (if applicable):
Recruitment and Admissions
Success Coach and Peer Mentor
Coordinator
Position Status: Overtime Status: Schedule: (If Part Time indicate weekly hours)
Full-time Non-Exempt Full-Time (40 hours)
Employment Class: Essential Employee**: Collective Bargaining Status:
Choose an item. Choose an item. Choose an item.

*HR Class/Comp may approve titles different than requested, following review.
** Essential Employee defined within the current AFSCME Memorandum of Understanding.

Section II: Main Purpose of Position

Instructions: Summarize general nature and purpose of position. Concisely describe how the position relates to the
mission of the department.

The College of Interdisciplinary and Continuing Studies, Morgan Completes You team, is seeking a Recruitment &
Admissions Success Coach and Peer Mentor Coordinator to serve as a primary relationship manager for prospective
and enrolled adult learners from initial inquiry through enrollment, persistence, and graduation. This position supports
the BELONGH+ initiative by providing proactive, belonging-centered outreach, recruitment, admissions navigation,
success coaching, and peer mentorship coordination for returning adult learners.

The Recruitment & Admissions Success Coach and Peer Mentor Coordinator helps adult learners navigate the full
enrollment and student success process, including inquiry response, application completion, admissions requirements,
onboarding, registration readiness, academic planning, financial and administrative referrals, credit for prior learning
awareness, credential pathway awareness, and retention support. The position is responsible for ensuring that learners
experience consistent, affirming, and practical support across the student lifecycle.

Position Description Form
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This role also coordinates the Navigate Together peer mentorship program, including the recruitment, training,
matching, supervision, and ongoing support of peer mentors. Peer mentors will be intentionally matched with adult
learners based on learner personas, educational goals, professional experience, and career trajectory. The position
ensures that peer mentoring reinforces belonging, persistence, academic confidence, self-advocacy, and career
navigation.

The successful candidate must demonstrate strong communication skills, excellent student service, sound judgment,
attention to detail, and the ability to work in a fast-paced, adult learner-centered environment. This position works
closely with the CICS recruitment, admissions, advising, student success, credit for prior learning, career pathways, Al
technology systems, faculty, and leadership teams, as well as offices across Morgan State University.

As an adult learner-centered college, this position must be available to support students during flexible hours,
including occasional early mornings, evenings, and weekends. The role may require travel to locations that are not
accessible by public transportation.

Section III: Description of Duties

Instructions: Describe 5 -10 major duties in detail and indicate the approximate percentage each is performed per
month. Begin statements with a verb to describe what and how.

% of Time Duties
must equal
100%

25% Recruitment, Inquiry Response, and Admissions Navigation: Serves as a primary point of contact for
prospective adult learners interested in CICS programs, including supporting in-person presence at major
recruitment events. Provides timely, accurate, and student-centered guidance on program options,
admissions requirements, application completion, document submission, enrollment steps, and key
deadlines. Uses CRM Recruit and other university systems to track inquiries, applicant progress,
communication, and follow-up actions.

20% Belonging-Centered Success Coaching and Student Support: Provides proactive coaching to prospective
and enrolled students using a relationship-centered and adult learner-informed approach. Helps
students identify goals, navigate barriers, understand university processes, connect with appropriate
offices, and develop plans for persistence and completion. Refers students to Financial Aid, Bursar,
Registrar, Bear Essentials, academic departments, and other offices as needed.

15% Onboarding, Enroliment Transition, and Retention Support: Supports students as they move from
admission to enrollment and from early enrollment to sustained academic progress. Coordinates
onboarding communications, orientation support, registration readiness, first-term transition support,

Position Description Form
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% of Time
must equal
100%

Duties

and retention outreach. Identifies students who may need additional support and collaborates with
advisors, student success staff, and CICS leadership to address barriers before they affect persistence.

15%

Navigate Together Peer Mentor Coordination: Coordinates the Navigate Together peer mentorship
program, including recruitment, selection, onboarding, training, matching, supervision, and support of
peer mentors. Matches mentors and mentees using BELONG+ adult learner personas, professional goals
academic pathways, and lived experience. Ensures peer mentors understand expectations related to
communication, documentation, referral, boundaries, confidentiality, and student support.

’

10%

Peer Mentor Programming, Training, and Community Engagement: Develops and facilitates mentor
training, group mentoring circles, peer engagement activities, community-building sessions, and
milestone celebrations. Works with peer mentors to reinforce belonging, normalize the challenges of
returning to college, and connect students to academic, financial, career, and personal support
resources.

10%

Records Maintenance, Data Tracking, and Reporting: Creates and maintains detailed records on
prospective students, applicants, enrolled students, coaching interactions, peer mentoring participation,
outreach activities, referrals, and student follow-up. Uses Morgan State University systems and
technology, including but not limited to CRM Recruit, Ellucian Banner, DegreeWorks, EAB Navigate, and
Google Drive, to document student interactions and support reporting. Tracks coaching volume, peer
mentoring participation, student engagement, retention indicators, and outcomes related to BELONG+
performance goals.

5%

Cross-Functional Collaboration and Continuous Improvement: Works with CICS leadership, admissions,
advising, CPL, career pathways, Al technology systems, faculty, and university offices to improve student
processes, resolve recurring barriers, and strengthen the adult learner experience. Recommends
improvements to communication, onboarding, peer mentoring, coaching workflows, and student
support practices.

Section IV: Decisions/Recommendations, Scope of Impact, and
Consequences of Error

Instructions: Describe the major decisions and recommendations made by this position.

Position Description Form
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Major Decisions / Recommendations

Scope of Impact

Consequence

Recommends appropriate recruitment,
admissions, and enrollment next steps for
prospective students based on program
interest, application status, prior enrollment
history, and student goals.

Prospective students,
applicants, CICS
recruitment and
admissions operations.

Accurate guidance supports timely
application completion and enrollment.
Inaccurate guidance could delay
admission, create confusion, or result in
missed enrollment opportunities.

Determines when a student needs additional
coaching, referral, escalation, or follow-up
based on barriers related to enrollment,
registration, financial issues, academic
progress, or personal circumstances.

Prospective and enrolled
students; CICS student
success team; university
support offices.

Timely intervention can support
persistence and prevent stopout. Failure
to escalate may result in unresolved
barriers that affect enrollment or
continuation.

Recommends peer mentor and mentee
matches based on learner persona,
professional background, academic goals,
career interests, and lived experience.

Peer mentors, mentees,
Navigate Together
program, CICS student
success outcomes.

Strong matches can improve belonging,
confidence, and engagement. Poor
matches could weaken student
connection or reduce the effectiveness
of mentoring.

Recommends training topics, engagement
activities, and mentor support strategies
based on student needs, mentor feedback,
and participation data.

Peer mentors, mentees,
CICS engagement
programming.

Responsive programming strengthens
mentor effectiveness and student
belonging. Weak training may result in
inconsistent mentoring or inappropriate
referrals.
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Major Decisions / Recommendations Scope of Impact

Consequence

Determines when mentor or student concerns | Students, peer mentors,
should be referred to BELONG+ Director or CICS leadership, campus
CICS leadership, advisors, faculty, or university | partners.

support offices.

Appropriate escalation protects students
and mentors and supports timely
resolution. Failure to escalate may
create service gaps or unresolved
student concerns.

Recommends improvements to recruitment, CICS operations, student

Process improvements can increase

coaching, and mentoring data to recommend | outcomes, adult learner
strategies that support BELONG+ goals related | population.

to re-enrollment, persistence, credit
accumulation, completion, and belonging.

admissions, onboarding, coaching, and peer experience, BELONG+ efficiency, reduce barriers, and improve

mentoring workflows. implementation. persistence. Unaddressed process gaps
may result in duplicated work,
inconsistent communication, or student
attrition.

Uses student engagement, recruitment, CICS leadership, BELONG+ | Data-informed recommendations

support continuous improvement and
grant performance. Incomplete data or
weak analysis may limit the ability to
assess and improve program impact.

Section V: Contacts

Instructions: List the key persons or organizations with whom this position will have contact on a regular basis (both

internal and external to Morgan State University), and the scope.

Position Description Form
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Key Person / Department Frequency Scope

Prospective Students / Daily Provides recruitment, inquiry response, admissions navigation,

Applicants application support, and guidance on next steps toward enrollment.

Current Students Daily Provides success coaching, onboarding support, resource referrals,
retention outreach, and guidance on navigating university processes.

Peer Mentors Daily/Weekly | Recruits, trains, matches, supervises, and supports peer mentors
participating in the Navigate Together program.

CICS Recruiter, Daily Coordinates student handoffs, recruitment follow-up, enrollment

Admissions Advisor, transition, advising referrals, retention outreach, and student support

Academic Advisors, and strategies.

Student Success Team

Credit for Prior Learning Weekly / As Refers students who may benefit from CPL and coordinates messaging

Specialist Needed about CPL opportunities, portfolio preparation, and CICS 200.

Career and Professional Weekly / As Refers students for credential pathways, work-integrated learning,

Pathways Coach Needed career development, and professional portfolio support.

Al Technology and Weekly / As Coordinates on student data tracking, CRM workflows, EAB Navigate

Systems Specialist Needed documentation, peer mentoring records, and system-related issues

affecting student support.

Position Description Form

PREVI EW Dat e: Jun 30, 2026

Wor kspace | D: W501701731 Fundi ng Opportunity Nunber: ED GRANT-26-

038



PREVI EW Dat e:

e —
MORGCAN STATE UNIVERSITY.

Employers, and
Community Stakeholders

Key Person / Department Frequency Scope

Morgan State University [ Daily / Weekly | Coordinates when student issues, course access, academic questions, or

Faculty and Academic enrollment barriers require faculty or department input.

Departments

Registrar’s Office Weekly / As Coordinates student record, registration, degree audit, transfer credit,
Needed enrollment status, and graduation-related questions..

Bear Essentials, Bursar’s Weekly / As Refers students to appropriate offices for issues related to billing,

Office, Financial Aid Needed financial aid, balances, registration holds, and account questions.

Office, and Student

Accounts

Assistant Dean for Weekly Provides updates on recruitment activity, admissions barriers, student

Curriculum and concerns, peer mentoring participation, retention trends, and process

Operations / CICS improvement recommendations.

Leadership

External Partners, As Needed Supports outreach, recruitment events, community-based information

sessions, and adult learner engagement activities.

Section VI: Physical Requirements

Instructions: List any physical demands related to this position such as walking for long periods of time, carrying heavy

objects, etc.

Typical office environment with occasional support and travel for events. Must be able to stand for extended periods
at events; Must be available to work early mornings, evenings and weekends to meet the needs of adult learners; May
need to travel regionally or nationally for events or to present at conferences. There may be some work at off-site
locations that may not be accessible by public transportation.
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Section VII: Equipment Used

Instructions: Please list the equipment that this position will use. Include machines, tools, and chemicals (if applicable).

Standard office environment

Section VIII: Supervision Exercised

Instructions: List employees this role will supervise/lead as well as vacant roles.

Name (or list Vacant) | Their Job Title Are they being Employee Type Does this person have
Supervised or (Exempt, non- supervisory / lead
Lead? Exempt, responsibilities? If yes, include
Contractual, titles.
Student)
none

Section IX: Role Requirements

Instructions: List the education, experience, and licensure required to perform the duties of the role.

Incumbent/Applicants must meet all required criteria, indicating the minimum amount needed to perform the role. This
information is also used for the job advertisement if the position is being posted.

EDUCATION (For Non-Exempt Positions — Refer to MSU Job Specifications)

Education Required:
e Bachelor’s degree from an accredited college or university in higher education administration, student affairs,
counseling, communication, education, social sciences, organizational leadership, human services, workforce
development, or a related field.

Education Preferred:

Position Description Form
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e Master’s degree from an accredited college or university in higher education administration, student affairs,
adult education, counseling, organizational leadership, workforce development, education, communication, or
a related field.

e Coursework, training, or professional development related to adult learning, student success, academic
advising, enrollment management, mentoring, coaching, or online education is preferred.Coursework, training,
or professional development related to adult learning theory, credit for prior learning, portfolio assessment,
competency-based education, student success, academic advising, or online learning.

EXPERIENCE (For Non-Exempt Positions — Refer to MSU Job Specifications)
Indicate number of years, one year of experience is equivalent to one year of working 40 hours per week; experience
will be pro-rated for part time.

Experience Required:

e A minimum of three years of progressively responsible experience in recruitment, admissions, academic
advising, student success, student support, coaching, mentoring, adult learner services, enrollment
management, workforce development, or a closely related student-facing role.

e Demonstrated experience providing direct support to students, applicants, or adult learners through advising,
coaching, admissions guidance, onboarding, case management, registration support, or academic success
services.

e Experience interpreting and explaining academic policies, admissions requirements, student processes,
program requirements, deadlines, and institutional procedures clearly and accurately.

e Experience maintaining detailed student records, documenting student interactions, tracking follow-up
actions, and using data to support outreach, retention, reporting, and continuous improvement.

e Experience using student information systems, CRM systems, advising platforms, degree audit tools, or
document management systems. Relevant systems may include CRM Recruit, Ellucian Banner, DegreeWorks,
EAB Navigate, Google Drive, or comparable platforms.

e Strong written, oral, interpersonal, and presentation skills, including the ability to communicate with students,
families, faculty, staff, peer mentors, and external stakeholders in a professional and student-centered
manner.

e Demonstrated ability to manage multiple priorities, meet deadlines, maintain attention to detail, exercise
sound judgment, and work effectively in a fast-paced environment.

Experience Preferred:
e Experience working with adult learners, stopped-out students, online students, transfer students, working
professionals, veterans, first-generation students, or other nontraditional student populations.
e Experience coordinating peer mentoring, student ambassador, student leadership, orientation, coaching, or
community-building programs.
e Experience developing and facilitating student workshops, group coaching sessions, information sessions,
orientations, or training programs.
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e Experience supporting recruitment or enrollment initiatives for online programs, adult degree completion
programs, continuing education, workforce development, or interdisciplinary programs.

e Experience applying appreciative advising, strengths-based coaching, belonging-centered student support, case
management, or culturally responsive advising practices.

e Experience supporting grant-funded initiatives, assessment activities, outcome tracking, or performance

e Experience working in a higher education environment, preferably at an HBCU, minority-serving institution,
adult learner-serving unit, online college, continuing education division, or workforce development program.

LICENSURE/ CERTIFICATIONS (For Non-Exempt Positions — Refer to MSU Job Specifications)

Licensure/ Certification Required: No certification is required upon hire. The successful candidate must be willing to
complete all university-required training related to FERPA, data privacy, student records, Title IX, cybersecurity,
advising systems, and other institutional compliance requirements.
Because CICS delivers programs in an online adult learner-centered environment, all faculty and instructional staff in
CICS are required to complete Teach Online, Quality Matters: Applying the Quality Matters Rubric, and other training
as required to support effective online education, student engagement, accessibility, and instructional quality.

advising.
engagement.

strategy.

Licensure/ Certification Preferred:
Professional training or certification in one or more of the following areas is preferred:
e Academic advising, student success coaching, appreciative advising, career coaching, or adult learner

e Peer mentoring, mentor training, student leadership development, case management, or student

e Enrollment management, admissions counseling, recruitment, CRM systems, or student communication

Section X: Signatures (Can also be submitted through DocuSign.)

Name

Title

Signature

Date

Employee

Immediate

Supervisor/Manage
r

TBD

Recruitment Admissions
and Partnerships Manager
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Department TBD BELONG+ Director
Head
Dean Nicole M. Westrick AVP & Dean

OFFICE OF HUMAN RESOURCES ONLY

Approved Classification Title:

Collective Bargaining Status? Included Excluded N/A
Excluded Reason:

Effective Date:

HR Signature:
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Staff Position Description

Section I: Identifying Information

Purpose: This document is designed to provide essential functions of a position.

Position Number (PIN): Department: Incumbent (current or previous):
College of Interdisciplinary n/a
and Continuing Studies
(CICS): Morgan Completes
You
Division: Location: Reports to (Supervisor/Manager name and title):
Academic Affairs Baltimore, MD
Classification Title: Requested Class. Title*: Approved ‘Working Title’ (if applicable):
Credit for Prior Learning
Specialist
Position Status: Overtime Status: Schedule: (If Part Time indicate weekly hours)
Full-time Non-Exempt Full-Time (40 hours)
Employment Class: Essential Employee**: Collective Bargaining Status:
Choose an item. Choose an item. Choose an item.

*HR Class/Comp may approve titles different than requested, following review.
** Essential Employee defined within the current AFSCME Memorandum of Understanding.

Section II: Main Purpose of Position

Instructions: Summarize general nature and purpose of position. Concisely describe how the position relates to the
mission of the department.

The College of Interdisciplinary and Continuing Studies, Morgan Completes You team, is seeking a Credit for Prior
Learning Specialist who will serve as the primary point of contact for adult learners exploring, preparing, and
completing credit for prior learning opportunities. This position plays a central role in helping returning adult learners
identify, document, and articulate college-level learning gained through professional experience, military service,
industry certifications, workplace training, community leadership, and other forms of learning outside the traditional
classroom.

The Credit for Prior Learning Specialist provides high-quality, student-centered guidance to prospective and enrolled
students through multiple modalities, including email, phone, virtual meetings, in-person support, workshops, and
information sessions. The Specialist helps students understand CPL policies, available pathways, documentation
requirements, portfolio expectations, timelines, and next steps. This role requires strong attention to detail, excellent
communication skills, and the ability to support adult learners with clarity, encouragement, and respect.

Position Description Form
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As part of the BELONGH+ initiative, the Credit for Prior Learning Specialist works closely with the Al Technology and
Systems Specialist to translate Al-supported CPL discovery results into actionable advising and portfolio development
support. The Specialist helps students interpret possible alighnments between their documented learning and course or
program outcomes, while ensuring that students understand that all academic credit decisions remain the
responsibility of qualified faculty evaluators. This position coordinates with faculty, advisors, academic departments,
the Registrar, student success staff, and other university partners to support an efficient, equitable, and academically
rigorous CPL process.

The Credit for Prior Learning Specialist is responsible for developing and facilitating CPL information sessions, student
workshops, individualized portfolio advising, and related resources that demystify the CPL process and increase
student participation. The Specialist supports students in preparing strong portfolio submissions, gathering appropriate
documentation, reflecting on their learning, and connecting prior learning to academic outcomes. The position also
maintains and updates the OER textbook for **CICS 200: Credit for Prior Learning Portfolio**, ensuring that course
materials, portfolio guidance, examples, learning activities, and student-facing resources remain accurate, accessible,
aligned with current CPL policy, and responsive to the needs of adult learners. The position also tracks CPL inquiries,
student participation, portfolio submissions, faculty evaluations, awarded credits, and related outcomes to support
reporting, assessment, continuous improvement, and grant performance measures.

The Credit for Prior Learning Specialist works closely with the Recruitment, Admissions, and Success Coach, Student
Engagement Specialist, Al Technology and Systems Specialist, Career and Professional Pathways Coach, and the
broader CICS Student Success team to ensure that CPL is integrated into the full adult learner experience from inquiry
through graduation. The position also supports special projects across the three CICS entrepreneurial units—Morgan
Completes You, Morgan Online, and the Center for Continuing and Professional Studies—as assigned by the Dean or
college leadership.

As an adult learner-centered college, the Credit for Prior Learning Specialist must be prepared to support students
during flexible hours, including occasional early mornings, evenings, and weekends. The role may require travel to
locations that are not accessible by public transportation. The successful candidate must demonstrate a commitment
to excellent student service, adult learner success, academic integrity, continuous improvement, and the belief that
learning gained through work, service, leadership, and lived experience can have meaningful academic value when
appropriately documented and evaluated.

Section III: Description of Duties

Instructions: Describe 5 -10 major duties in detail and indicate the approximate percentage each is performed per
month. Begin statements with a verb to describe what and how.

Position Description Form
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% of Time Duties
must equal
100%

25% Credit for Prior Learning Advising and Student Support: Serves as the primary point of contact for
prospective and enrolled adult learners exploring credit for prior learning opportunities. Provides
individualized guidance on CPL eligibility, documentation requirements, portfolio expectations,
timelines, submission processes, and next steps. Supports students through email, phone, virtual
meetings, in-person appointments, workshops, and information sessions.

20% Portfolio Development and Documentation Support: Guides students in identifying, organizing, and
articulating college-level learning gained through professional experience, military service, industry
certifications, workplace training, community leadership, and other learning outside the traditional
classroom. Assists students in preparing strong CPL portfolio submissions that connect prior learning to
course and program outcomes. Teach one section of CICS200 each semester and maintain the OER
textbook and supporting materials for CICS200.

15% Al-Supported CPL Discovery Coordination: Works closely with the Al Technology and Systems Specialist
to help students interpret Al-supported CPL discovery results and translate possible course or program
alignments into actionable portfolio development plans. Ensures students understand that Al-supported
analysis is used for discovery and advising purposes only and that faculty retain responsibility for all
academic credit determinations.

15% Faculty Evaluation and Academic Process Coordination: Coordinates the CPL portfolio review process
with faculty evaluators, advisors, academic departments, the Registrar, and other university partners.
Tracks portfolio submissions, evaluation status, faculty review outcomes, awarded credits, and required
follow-up. Supports consistency, transparency, academic integrity, and timely communication
throughout the CPL process.

10% CICS 200 Teaching and OER Textbook and CPL Learning Resource Maintenance: Teaches one section of
CICS200 each semester. Maintains and updates the OER textbook for CICS 200: Credit for Prior Learning
Portfolio. Ensures course materials, portfolio guidance, examples, learning activities, rubrics, and
student-facing resources remain accurate, accessible, aligned with current CPL policy, and responsive to
the needs of adult learners.

10% Data Tracking, Administrative Records Maintenance, and Continuous Improvement: Creates, updates,
and maintains detailed student records related to CPL advising, portfolio development, document
submission, faculty evaluation, awarded credits, student communication, and follow-up actions. Uses
Morgan State University information systems and technology, including but not limited to Ellucian
Banner, CRM Recruit, DegreeWorks, EAB Navigate, and Google Drive, to document student advising,
maintain accurate records, support administrative workflows, and ensure continuity of service across the
student lifecycle. Tracks CPL inquiries, student participation, portfolio submissions, faculty evaluations,
awarded credits, workshop attendance, and related outcomes. Uses data to identify process gaps,
improve student support, inform reports, and contribute to BELONG+ performance measures related to
credit accumulation, time to credential, persistence, and completion.
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% of Time Duties
must equal
100%

5% CPL Outreach, Workshops, and Student Engagement: Develops and facilitates CPL information sessions,
student workshops, group advising opportunities, and related outreach activities designed to increase
CPL awareness and participation. Collaborates with recruitment, admissions, student success, peer
mentoring, and advising staff to integrate CPL information into the adult learner journey from inquiry
through graduation.

Section IV: Decisions/Recommendations, Scope of Impact, and
Consequences of Error

Instructions: Describe the major decisions and recommendations made by this position.

Major Decisions / Recommendations Scope of Impact Consequence

Determines the appropriate CPL pathway or Individual students; CICS | Ensures students receive accurate

next step for a student based on prior learning | advising and student guidance and are directed toward viable
documentation, academic goals, program success teams; academic | CPL opportunities. Incorrect guidance
requirements, and institutional CPL policy. departments. could delay portfolio submission, create

confusion, or result in students pursuing
inappropriate CPL options.

Recommends whether a student is ready to Individual students; Improves the quality and completeness
proceed with CPL portfolio development or faculty evaluators; CPL of portfolio submissions. Weak or
needs additional documentation, reflection, or | review workflow. incomplete preparation could result in
advising support. delayed reviews, unnecessary faculty

workload, or student frustration.

Position Description Form
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Major Decisions / Recommendations

Scope of Impact

Consequence

Interprets Al-supported CPL discovery results
and recommends how students should use
those results to develop portfolio submissions.

Students participating in
Al-supported CPL
discovery; Al Technology
and Systems Specialist;
CPL Specialist; faculty
evaluators.

Helps students translate Al-supported
analysis into actionable academic
portfolio plans while preserving faculty
authority over credit decisions.
Misinterpretation could create
unrealistic student expectations or
misalignment with academic standards.

Recommends appropriate faculty evaluators
or academic review pathways for CPL portfolio
submissions in consultation with academic
departments and established processes.

Faculty evaluators;
academic departments;
Registrar; CICS
leadership.

Supports timely and appropriate
academic review of portfolios. Poor
routing could delay decisions, burden
the wrong faculty, or create
inconsistencies in CPL evaluation.

Determines when to escalate student
concerns, policy questions, documentation
issues, or evaluation delays to CICS leadership,
faculty, the Registrar, or other university
offices.

Students; CICS leadership;
university offices involved
in student records,
advising, and academic

policy.

Ensures timely resolution of complex
issues and protects students from
unnecessary delays. Failure to escalate
could affect student progression,
registration, credit posting, or
persistence.

Recommends updates to CPL student
resources, workshops, advising materials, and
the CICS 200 OER textbook based on policy
changes, student needs, faculty feedback, and
portfolio review trends.

CICS 200 students;
prospective and enrolled
adult learners; faculty;
advising and student
success staff.

Keeps CPL guidance current, accessible,
and aligned with institutional policy.
Outdated or unclear materials could lead
to student errors, inconsistent advising,
or lower CPL participation.
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Major Decisions / Recommendations

Scope of Impact

Consequence

Maintains detailed records of CPL advising,
student communications, portfolio progress,
faculty evaluation status, awarded credits, and
follow-up actions using Morgan State
University systems, including Ellucian Banner,
CRM Recruit, DegreeWorks, EAB Navigate, and
Google Drive.

Individual student
records; CICS operations;
student success
reporting; grant and
performance reporting.

Ensures continuity of service, accurate
tracking, and reliable reporting.
Incomplete or inaccurate records could
compromise advising quality, reporting
accuracy, compliance, and student
support.

Recommends process improvements to
strengthen CPL advising, documentation,
portfolio submission, faculty review
coordination, and student communication.

CICS operations; adult
learner services; faculty
evaluators; student
success systems.

Improves efficiency, transparency, and
student experience. Failure to identify
process gaps could lead to bottlenecks,
inconsistent service, and reduced CPL
participation.

Uses CPL participation and outcome data to
recommend strategies for increasing
awareness, improving student support, and
advancing BELONG+ performance goals
related to credit accumulation, persistence,
time to credential, and completion.

CICS leadership;
BELONGH+ project
outcomes; adult learner
population; grant
reporting.

Supports data-informed planning and
continuous improvement. Weak analysis
or incomplete data could limit the
college’s ability to assess impact,
improve services, or meet project goals.

Section V: Contacts

Instructions: List the key persons or organizations with whom this position will have contact on a regular basis (both
internal and external to Morgan State University), and the scope.
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Key Person / Department Frequency Scope
Prospective Students / Daily Provides guidance on CPL opportunities during the admissions and
Applicants enrollment process. Explains how prior professional experience, military

service, certifications, workplace training, and other learning may be
considered for credit. Directs prospective students on application
completion, required materials, and next steps related to admissions,
CPL exploration, and enrollment.

Current Students Daily Provides direct support to students exploring, preparing, and completing
CPL portfolio submissions. Advises students on documentation
requirements, portfolio expectations, CPL timelines, course and program
alignment, degree planning, and next steps. Uses EAB Navigate and
other university systems to document advising interactions and maintain
accurate student records.

Morgan State University [ Daily / Weekly | Coordinates with faculty evaluators and academic departments
Faculty and Academic regarding CPL portfolio review, course outcomes, syllabi, faculty
Departments evaluation timelines, and academic questions related to prior learning.
Ensures that faculty receive appropriate materials for review and that
students understand faculty authority over academic credit
determinations.

Position Description Form
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Office, and Student
Accounts

Key Person / Department Frequency Scope

CICS Recruiter, Daily Collaborates to ensure that CPL is integrated into recruitment,

Admissions Advisor, admissions, advising, onboarding, and student success planning. Shares

Academic Advisors, and CPL updates, identifies students who may benefit from prior learning

Student Success Team assessment, coordinates student handoffs, and proposes solutions to
recurring student issues or process barriers.

Al Technology and Weekly / As Collaborates on the Al-Supported CPL Discovery System, including

Systems Specialist Needed student document submission workflows, interpretation of Al-supported
discovery results, troubleshooting student access issues, and identifying
opportunities to improve the accuracy, usability, and equity of CPL
discovery processes.

Registrar’s Office Weekly / As Coordinates the processing, recording, and posting of approved CPL

Needed credits. Confirms academic record requirements, resolves questions

related to student records, and ensures that awarded CPL credit is
reflected accurately in student systems and degree audits.

Bear Essentials, Bursar’s Weekly / As Refers students to appropriate offices for issues related to billing,

Office, Financial Aid Needed financial aid, balances, registration holds, and account questions.

Coordinates when financial or administrative barriers affect a student’s
ability to pursue CPL, enroll in CICS 200, or continue progress toward
degree completion.

Position Description Form
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Key Person / Department Frequency Scope

CICS 200 Faculty / Course | Weekly / Coordinates with instructors teaching CICS 200: Credit for Prior Learning

Instructors Monthly Portfolio to ensure consistency between advising guidance, portfolio
expectations, course assignments, rubrics, and OER textbook content.
Shares student needs, common portfolio challenges, and
recommendations for improving course resources.

Instructional Design / Monthly / As | Collaborates on updates to the CICS 200 OER textbook, Canvas course

Online Learning Support Needed materials, portfolio examples, student-facing resources, and accessibility
improvements. Ensures that CPL learning materials are clear, current,
accessible, and aligned with adult learner needs.

Career and Professional Weekly / Collaborates on connections among CPL, industry-recognized

Pathways Coach Monthly credentials, work-integrated learning, CICS 490, Riipen projects, and
professional portfolio development. Identifies ways students can
connect prior learning, credentials, and work experience to academic
and career goals.

Peer Mentor Training Monthly / As Provides CPL-related information and resources to peer mentors so they

Coach / Navigate Needed can help students understand available supports and refer them

Together Peer Mentors appropriately. Collaborates on group sessions or student engagement
activities that normalize CPL participation and increase awareness.

Division of Information Monthly / As | Coordinates on access, system functionality, technology issues, data

Technology Needed security, and system improvements related to CPL workflows, student

records, document management, and advising documentation.

Position Description Form
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Employers, Military
Training Sources, and
Credential Providers

Key Person / Department Frequency Scope

Institutional Research, Monthly / Provides CPL participation data, portfolio submission counts, credit

Title Ill, Grant Reporting, | Quarterly award information, student engagement data, and outcome measures

or Assessment Staff needed for reporting, assessment, continuous improvement, and
BELONG+ performance tracking.

Assistant Dean for Weekly Provides updates on CPL participation, student issues, faculty review

Curriculum and status, process barriers, records maintenance, resource needs, and

Operations / CICS recommendations for improving CPL operations. Escalates policy

Leadership guestions, unresolved student issues, or cross-unit concerns that require
leadership action.

External Partners, As Needed Communicates, when appropriate, to help students identify or obtain

documentation of training, certifications, workplace learning, military
learning, or professional experience that may support CPL portfolio
development.

Section VI: Physical Requirements

Instructions: List any physical demands related to this position such as walking for long periods of time, carrying heavy

objects, etc.

Typical office environment with occasional support and travel for events. Must be able to stand for extended periods
at events; Must be available to work early mornings, evenings and weekends to meet the needs of adult learners; May
need to travel regionally or nationally for events or to present at conferences. There may be some work at off-site
locations that may not be accessible by public transportation.

Section VII: Equipment Used

Instructions: Please list the equipment that this position will use. Include machines, tools, and chemicals (if applicable).

Position Description Form
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Standard office environment

Section VIII: Supervision Exercised

Instructions: List employees this role will supervise/lead as well as vacant roles.

Name (or list Vacant) | Their Job Title Are they being Employee Type Does this person have
Supervised or (Exempt, non- supervisory / lead
Lead? Exempt, responsibilities? If yes, include
Contractual, titles.
Student)
none

Section IX: Role Requirements

Instructions: List the education, experience, and licensure required to perform the duties of the role.

Incumbent/Applicants must meet all required criteria, indicating the minimum amount needed to perform the role. This
information is also used for the job advertisement if the position is being posted.

EDUCATION (For Non-Exempt Positions — Refer to MSU Job Specifications)

Education Required:
e Master’s degree from an accredited college or university in n higher education administration, adult education,

student affairs, counseling, communication, organizational leadership, interdisciplinary studies, workforce
development, education, social sciences, humanities, or a related field..

Education Preferred:
e Coursework, training, or professional development related to adult learning theory, credit for prior learning,
portfolio assessment, competency-based education, student success, academic advising, or online learning.

EXPERIENCE (For Non-Exempt Positions — Refer to MSU Job Specifications)
Indicate number of years, one year of experience is equivalent to one year of working 40 hours per week; experience

will be pro-rated for part time.

Experience Required:

Position Description Form
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e A minimum of three years of progressively responsible experience in academic advising, student support,
student success, admissions, adult learner services, transfer student services, workforce development,
continuing education, portfolio assessment, or a closely related student-facing role.

e Demonstrated experience providing direct support to students or adult learners through advising, coaching,
case management, admissions guidance, registration support, degree planning, or academic success services.

e Experience interpreting and explaining academic policies, procedures, program requirements, documentation
requirements, and student-facing processes clearly and accurately.

e Experience maintaining detailed student records, documenting advising interactions, tracking student
progress, and using data to support follow-up, reporting, and continuous improvement.

e Experience using student information systems, advising platforms, CRM systems, degree audit tools, or
document management systems. Relevant systems may include Ellucian Banner, CRM Recruit, DegreeWorks,
EAB Navigate, Google Drive, or comparable platforms.

e Strong written, oral, and interpersonal communication skills, including the ability to communicate with
students, faculty, staff, and external stakeholders in a professional, student-centered manner.

e Demonstrated ability to manage multiple priorities, maintain attention to detail, meet deadlines, and work
effectively in a fast-paced environment.

Experience Preferred:

e Experience supporting credit for prior learning, prior learning assessment, portfolio development, transfer
credit evaluation, military credit, industry certification review, competency-based education, or experiential
learning.

e Experience working with adult learners, stopped-out students, transfer students, online students, working
professionals, veterans, or other nontraditional student populations.

e Experience developing or facilitating student workshops, information sessions, group advising sessions,
orientations, or portfolio development activities.

e Experience collaborating with faculty on academic review processes, learning outcomes, syllabi, rubrics,
portfolio assessment, or curriculum-related documentation.

e Experience maintaining or developing open educational resources, Canvas course materials, student-facing
guides, advising materials, or online learning resources.

e Experience supporting grant-funded initiatives, assessment activities, outcome tracking, or performance
reporting.

e Experience working in a higher education environment, preferably at an HBCU, minority-serving institution,
adult learner-serving unit, online college, continuing education division, or workforce development program.

e Familiarity with CAEL standards, AACRAO guidance, ACE credit recommendations, military credit evaluation,
digital credentials, microcredentials, or competency-based education is preferred..

LICENSURE/ CERTIFICATIONS (For Non-Exempt Positions — Refer to MSU Job Specifications)

Licensure/ Certification Required: The successful candidate must be willing to complete all university-required training
related to FERPA, data privacy, student records, Title IX, cybersecurity, advising systems, and other institutional
compliance requirements.

Position Description Form
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Because CICS delivers programs in an online adult learner-centered environment, all faculty and instructional staff in
CICS are required to complete Teach Online, Quality Matters: Applying the Quality Matters Rubric, and other training
as required to support effective online education, student engagement, accessibility, and instructional quality.

Licensure/ Certification Preferred:

Section X: Signatures (Can also be submitted through DocuSign.)

Name Title Signature Date

Employee
Immediate

TBD Student Success Program
Supervisor/Manage Manager
r
Department Nicole M. Westrick AVP and Dean
Head

OFFICE OF HUMAN RESOURCES ONLY

Approved Classification Title:

Collective Bargaining Status? Included Excluded
Excluded Reason:

Effective Date:

HR Signature:

N/A
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Staff Position Description

Section I: Identifying Information

Purpose: This document is designed to provide essential functions of a position.

Position Number (PIN): Department: Incumbent (current or previous):
College of Interdisciplinary n/a
and Continuing Studies
(CICS): Morgan Completes
You
Division: Location: Reports to (Supervisor/Manager name and title):
Academic Affairs Baltimore, MD
Classification Title: Requested Class. Title*: Approved ‘Working Title’ (if applicable):
Senior Academic and Career Associate Director of Advising, Undergraduate and
Pathways Advisor Master’s Programs
Position Status: Overtime Status: Schedule: (If Part Time indicate weekly hours)
Full-time Non-Exempt Full-Time (40 hours)
Employment Class: Essential Employee**: Collective Bargaining Status:
Choose an item. Choose an item. Choose an item.

*HR Class/Comp may approve titles different than requested, following review.
** Essential Employee defined within the current AFSCME Memorandum of Understanding.

Section II: Main Purpose of Position

Instructions: Summarize general nature and purpose of position. Concisely describe how the position relates to the
mission of the department.

The College of Interdisciplinary and Continuing Studies is seeking a Senior Academic and Career Pathways Advisor to
serve as the Director of Advising for undergraduate and master’s programs across CICS. This position provides strategic
leadership for academic advising, career pathway planning, curriculum mapping, student progression, retention, and
completion initiatives for adult learners.

The Senior Academic and Career Pathways Advisor supervises professional advisors and provides leadership for a
comprehensive, developmental, and adult learner-centered advising model that supports students from enrollment
through graduation. This role ensures that each student has a clear academic pathway, an accurate curriculum map,
appropriate course sequencing, timely registration guidance, awareness of credit for prior learning opportunities, and
access to career-aligned credentials and work-integrated learning experiences.

Position Description Form
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As part of the BELONGH+ initiative, the Senior Academic and Career Pathways Advisor ensures that advising practices
are informed by the needs of returning adult learners, including Traditional Degree Completers, Career Changers,
Paper Ceiling Learners, and Legacy Scholars. The position integrates academic planning with career mobility by helping
students connect degree requirements, prior learning, industry-recognized credentials, CICS 490, Riipen projects, and
professional goals into a coherent pathway to completion.

This position works closely with CICS leadership, academic advisors, recruitment and admissions staff, the Credit for
Prior Learning Specialist, the Al Technology and Systems Specialist, the Career and Professional Pathways Coach,
faculty, department chairs, program directors, the Registrar, Financial Aid, the Bursar, Bear Essentials, Graduate
Studies, and other university offices. The role requires strong leadership, sound academic judgment, excellent
communication skills, data-informed decision-making, and deep commitment to adult learner success.

As an adult learner-centered college, this position must be available to support students and staff during flexible hours,
including occasional early mornings, evenings, and weekends. The role may require travel to locations that are not
accessible by public transportation.

Section III: Description of Duties

Instructions: Describe 5 -10 major duties in detail and indicate the approximate percentage each is performed per
month. Begin statements with a verb to describe what and how.

% of Time Duties
must equal
100%

25% Advising Leadership, Supervision, and Staff Development: Serves as Director of Advising for
undergraduate and master’s programs and supervises academic advisors and related advising staff.
Serves as the primary advisor for the master’s programs, including a student caseload. Provides
leadership, training, coaching, performance feedback, and day-to-day guidance to ensure consistent,
accurate, proactive, and student-centered advising. Develops advising protocols, service expectations,
escalation procedures, and professional development plans aligned with adult learner success, FERPA,
equity-minded advising, and institutional policy.

20% Academic Advising, Curriculum Mapping, and Degree Planning Oversight: Oversees comprehensive
advising for undergraduate and master’s students, including degree planning, curriculum maps, course
sequencing, registration guidance, transfer credit review, academic progress monitoring, graduation
planning, and resolution of advising-related barriers. Ensures that each student has an individualized
path to completion that reflects program requirements, prior credits, CPL opportunities, credential
pathways, and realistic enrollment pacing.

Position Description Form
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% of Time
must equal
100%

Duties

20%

Career Pathways, Credential Integration, and Work-Integrated Learning Coordination: Ensures that
academic advising connects students’ degree plans to career goals, industry-recognized credentials,
microcredentials, CICS 490, Riipen projects, and work-integrated learning opportunities. Collaborates
with the Career and Professional Pathways Coach, faculty, CPL Specialist, and student success staff to
help students understand how coursework, prior learning, credentials, and professional experience
support career mobility and degree completion.

15%

Retention, Persistence, and Student Success Strategy: Leads proactive retention and completion
strategies for adult learners, including outreach to students at risk of stopping out, probation
intervention, re-enrollment support, academic standing follow-up, and near-completer graduation
planning. Uses advising data, EAB Navigate alerts, Banner records, DegreeWorks audits, and other
institutional systems to identify student needs, coordinate interventions, and improve persistence and
completion outcomes.

10%

Administrative Records, Systems Use, Reporting, and Assessment: Ensures accurate advising
documentation and records maintenance across Morgan State University systems, including but not
limited to Ellucian Banner, DegreeWorks, EAB Navigate, CRM Recruit, and Google Drive. Tracks advising
interactions, curriculum maps, student progress, registration issues, retention interventions, graduation
readiness, credential participation, CPL referrals, and work-integrated learning engagement. Uses data
to prepare reports, assess advising outcomes, identify process gaps, and support BELONG+ performance
measures related to credit accumulation, retention, persistence, time to credential, and graduation.

5%

Graduate and Master’s Student Advising Coordination: Provides leadership for master’s-level advising,
including academic planning, enrollment support, graduate policy interpretation, academic standing,
appeals, program milestones, and coordination with program directors, faculty, Graduate Studies, and
university offices. Ensures that graduate students, including working adults and online learners, receive
timely advising and clear guidance on academic expectations and progression requirements.

5%

Policy, Process Improvement, and Cross-Functional Collaboration: Collaborates with CICS leadership,
faculty, academic departments, Registrar, Financial Aid, Bursar, Bear Essentials, Graduate Studies, and
other university partners to resolve student issues, improve advising workflows, ensure curriculum and
policy compliance, and remove barriers to adult learner completion. Recommends improvements to
advising processes, curriculum maps, student communication, and cross-unit coordination.

Section IV: Decisions/Recommendations, Scope of Impact, and
Consequences of Error

Instructions: Describe the major decisions and recommendations made by this position.
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Major Decisions / Recommendations

Scope of Impact

Consequence

Establishes advising protocols, service
expectations, escalation procedures, and
workflow standards for undergraduate and
master’s advising.

Advising staff, CICS
students, CICS leadership,
university partners.

Creates consistency and accountability
across advising services. Weak protocols
may result in inconsistent guidance,
student confusion, or delayed
progression.

Recommends individualized curriculum maps
and degree completion plans based on
program requirements, transfer credits, prior
learning, student goals, and enrollment
capacity.

Individual students,
advisors, Registrar,
academic departments.

Supports efficient course sequencing
and timely graduation. Inaccurate plans
may delay completion, increase cost, or
create registration barriers.

Determines when a student requires retention
intervention, escalation, policy review, or
referral to another university office.

Undergraduate and
master’s students,

advising staff, CICS
leadership, student
support offices.

Timely intervention may prevent
stopout and support persistence. Failure
to escalate could result in unresolved
academic, financial, or administrative
barriers.

Recommends advising strategies and
interventions based on student data, EAB
Navigate activity, academic standing,
registration patterns, and progression
indicators.

CICS advising operations,
BELONG+ outcomes,
student persistence and
completion.

Data-informed strategies improve
retention and graduation. Poor analysis
may limit the college’s ability to identify
and support students at risk.

Recommends course access solutions,
substitutions, registration strategies, or
escalation pathways in collaboration with
faculty, departments, and the Registrar.

Students, academic
departments, Registrar,
advising staff.

Helps students remain on track when
course availability or curriculum barriers
arise. Delays may affect time to
credential or graduation readiness.
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Major Decisions / Recommendations

Scope of Impact

Consequence

Recommends how academic plans should
incorporate CPL, industry-recognized
credentials, CICS 490, Riipen projects, and
career pathway opportunities.

Students, CPL Specialist,
Career Pathways Coach,
faculty, advisors.

Strengthens alignment between
academic progress and career mobility.
Missed opportunities may increase cost,
extend time to degree, or reduce
student motivation.

Provides recommendations regarding advisor
training, workload distribution, staffing needs,
and performance improvement.

Advising team, CICS
leadership, student
service quality.

Ensures advisors have appropriate
support and capacity. Inadequate
supervision may affect advising
accuracy, morale, and student
outcomes.

Recommends policy or process improvements
to address recurring student barriers, advising
inefficiencies, or curriculum compliance
issues.

CICS operations, faculty,
university offices,
students.

Improves efficiency and student
experience. Unresolved process gaps
may create repeated service failures or
completion barriers.

Section V: Contacts

Instructions: List the key persons or organizations with whom this position will have contact on a regular basis (both
internal and external to Morgan State University), and the scope.

Key Person / Department Frequency

Scope

Current Undergraduate &
Masters Students

Daily

Provides or oversees advising related to degree planning, course
registration, academic progress, curriculum maps, retention concerns,
graduation readiness, CPL referrals, and career pathway planning.
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Key Person / Department Frequency Scope

Academic Advisors and Daily Supervises, trains, coaches, and supports advisors. Reviews advising

Advising Staff practices, monitors workload, resolves complex cases, and ensures
consistent documentation and student service. This includes supporting
the recruitment and admissions team to ensure that academic advising
information is available and clear for prospective students.

Student Success Manager | Weekly Provides updates on advising operations, student progression, retention

and BELONG+ Project concerns, graduation readiness, staffing needs, process barriers, and

Director recommendations for improvement.

CICS Sr. Admissions Daily/Weekly | Coordinates student handoffs from admissions to enrollment,

Recruiter, Recruitment & onboarding, retention outreach, and peer mentor referrals.

Admissions Success

Coach and Peer Mentor

Coordinator

Credit for Prior Learning Weekly / As Coordinates CPL referrals, portfolio readiness, CICS 200 participation,

Specialist Needed prior learning documentation, and integration of CPL opportunities into
curriculum maps.

Faculty, Department Weekly/As Coordinates course access, overrides, substitutions, curriculum

Chairs, and Program Needed requirements, graduate program expectations, academic concerns, and

Directors student progression issues.

Al Technology and Weekly / As Coordinates data tracking, advising documentation, reporting, system

Systems Specialist Needed improvements, EAB Navigate use, and technology-supported student
success workflows.

Registrar’s Office Weekly / As Coordinates degree audits, graduation clearance, registration issues,

Needed transfer credit, substitutions, academic records, and curriculum

compliance.

Position Description Form
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Together Peer Mentors

Key Person / Department Frequency Scope

Bear Essentials, Bursar’s Weekly / As Coordinates referrals and student support related to financial aid, billing,

Office, Financial Aid Needed balances, account holds, registration barriers, and persistence risks.

Office, and Student

Accounts

Graduate School Staff Weekly / Coordinates graduate student policies, academic standing, appeals,
Monthly graduation requirements, and master’s student progression.

Peer Mentor Training Monthly / As Ensure that the curriculum progression and policies are understood.

Coach / Navigate Needed Deliver an academic advising focused training that outlines the Career

and Professional pathways by major and the opportunities for CPL,
Work-Integrated Learning, and credentials.

Institutional Research,
Assessment, Title lll, or
Grant Reporting Staff

Monthly/Quar
terly

Provides advising, retention, persistence, graduation, and progression
data to support reporting, assessment, and BELONG+ performance
measurement.

Assistant Dean for
Curriculum and
Operations / CICS
Leadership

Each Semester

Review projections on retention and estimates for course planning and
academic scheduling. Propose new course topics that support career
outcomes based on major. Escalates policy questions, unresolved
student issues, or cross-unit concerns that require leadership action.

External Partners,
Employers, and
Community Workforce
Partners

As Needed

Coordinates career pathway opportunities, work-integrated learning
connections, and student support related to professional advancement.

Section VI: Physical Requirements
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Instructions: List any physical demands related to this position such as walking for long periods of time, carrying heavy

objects, etc.

Typical office environment with occasional support and travel for events. Must be able to stand for extended periods
at events; Must be available to work early mornings, evenings and weekends to meet the needs of adult learners; May
need to travel regionally or nationally for events or to present at conferences. There may be some work at off-site
locations that may not be accessible by public transportation.

Section VII: Equipment Used

Instructions: Please list the equipment that this position will use. Include machines, tools, and chemicals (if applicable).

Standard office environment

Section VIII: Supervision Exercised

Instructions: List employees this role will supervise/lead as well as vacant roles.

Name (or list Vacant) | Their Job Title

Are they being
Supervised or
Lead?

Employee Type
(Exempt, non-
Exempt,
Contractual,
Student)

Does this person have
supervisory / lead
responsibilities? If yes, include
titles.

none

Section IX: Role Requirements

Instructions: List the education, experience, and licensure required to perform the duties of the role.

Incumbent/Applicants must meet all required criteria, indicating the minimum amount needed to perform the role. This
information is also used for the job advertisement if the position is being posted.

EDUCATION (For Non-Exempt Positions — Refer to MSU Job Specifications)

Education Required:

Position Description Form
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e Master’s degree from an accredited college or university in higher education administration, adult education,
student affairs, counseling, communication, organizational leadership, interdisciplinary studies, workforce
development, education, social sciences, humanities, or a related field.

Education Preferred:

e Doctoral degree or advanced graduate coursework in higher education administration, educational leadership,
adult education, student affairs, counseling, organizational leadership, workforce development, or a related
field.

e Coursework, training, or professional development related to adult learning, student development, academic
advising, enrollment management, career development, online education, student success, assessment, or
data-informed decision-making.

EXPERIENCE (For Non-Exempt Positions — Refer to MSU Job Specifications)
Indicate number of years, one year of experience is equivalent to one year of working 40 hours per week; experience
will be pro-rated for part time.

Experience Required:

e A minimum of five years of progressively responsible experience in academic advising, student success, higher
education administration, career advising, adult learner services, enrollment management, graduate student
support, or a closely related area.

e At least two years of supervisory, team leadership, project leadership, or functional leadership experience in an
advising, student success, enrollment, academic support, or higher education setting.

e Demonstrated experience developing, implementing, or improving academic advising practices, degree
planning processes, student success initiatives, retention strategies, or completion-focused interventions.

e Experience advising or supporting undergraduate students, graduate students, adult learners, online learners,
transfer students, or other nontraditional student populations.

e Experience interpreting and applying academic policies, program requirements, degree audits, transfer credit,
academic standing, graduation requirements, and student records procedures.

e Experience using student information systems, advising platforms, degree audit systems, CRM systems, and
document management tools. Relevant systems may include Ellucian Banner, DegreeWorks, EAB Navigate,
CRM Recruit, Google Drive, or comparable platforms.

e Experience maintaining detailed student records, documenting advising interactions, tracking follow-up
actions, preparing reports, and using data to inform student success strategies.

e Strong written, oral, interpersonal, supervisory, and presentation skills, including the ability to communicate
effectively with students, faculty, staff, university leaders, and external stakeholders.

e Demonstrated ability to manage multiple priorities, lead teams, resolve complex student issues, exercise sound
judgment, and work effectively in a fast-paced, adult learner-centered environment.

Experience Preferred:

e Seven or more years of progressively responsible experience in academic advising, student success, career

pathways, enrollment management, adult learner services, or higher education leadership.

Position Description Form
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e Experience supervising professional academic advisors, student success coaches, career advisors, enrollment
staff, or related student support professionals.

e Experience designing or leading a comprehensive advising model across undergraduate and graduate
populations.

e Experience working with adult learners, stopped-out students, working professionals, online students,
veterans, transfer students, first-generation students, or students returning after interrupted enrollment.

e Experience with credit for prior learning, transfer credit evaluation, curriculum mapping, microcredentials,
digital badges, industry-recognized credentials, work-integrated learning, internships, or experiential learning.

e Experience leading retention, persistence, probation intervention, re-enrollment, graduation clearance, or
near-completer initiatives.

e Experience supporting grant-funded initiatives, assessment activities, outcome tracking, accreditation
reporting, licensure compliance, or performance reporting.

e Experience working in a higher education environment, preferably at an HBCU, minority-serving institution,
adult learner-serving unit, online college, continuing education division, or workforce development program.

e Familiarity with CAEL standards, AACRAO guidance, ACE credit recommendations, military credit evaluation,
digital credentials, microcredentials, or competency-based education is preferred..

LICENSURE/ CERTIFICATIONS (For Non-Exempt Positions — Refer to MSU Job Specifications)

Licensure/ Certification Required: The successful candidate must be willing to complete all university-required training
related to FERPA, data privacy, student records, Title IX, cybersecurity, advising systems, and other institutional
compliance requirements.

Because CICS delivers programs in an online adult learner-centered environment, all faculty and instructional staff in
CICS are required to complete Teach Online, Quality Matters: Applying the Quality Matters Rubric, and other training
as required to support effective online education, student engagement, accessibility, and instructional quality.

Licensure/ Certification Preferred:

Professional training or certification in one or more of the following areas is preferred:
e Academic advising, student success coaching, appreciative advising, adult learner advising, or career coaching.
e Supervision, leadership development, conflict resolution, case management, or team management.
e FERPA, student records compliance, data privacy, or records management.

Section X: Signatures (Can also be submitted through DocuSign.)

Name Title Signature Date
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Employee
Immediate

TBD Student Success Program
Supervisor/Manage Manager
r
Department Head TBD BELONGH+ Project Director
Dean

Nicole M. Westrick AVP and Dean

OFFICE OF HUMAN RESOURCES ONLY

Approved Classification Title:

Collective Bargaining Status? Included Excluded N/A
Excluded Reason:

Effective Date:

HR Signature:
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Staff Position Description

Section I: Identifying Information

Purpose: This document is designed to provide essential functions of a position.

Position Number (PIN): Department: Incumbent (current or previous):
90050 College of Interdisciplinary Not applicable

and Continuing Studies
Division: Location: Reports to (Supervisor/Manager name and title):
Academic Affairs Truth Hall 201 Vacant, Assistant Dean, Curriculum and Operations
Classification Title: Requested Class. Title*: Approved ‘Working Title’ (if applicable):

Al Technology, Reporting &
Systems Analyst

Position Status: Overtime Status: Schedule: (If Part Time indicate weekly hours)
Fund 41 Funded Exempt Full Time

Employment Class: Essential Employee**: Collective Bargaining Status:

Administrative No Excluded - Exempt

*HR Class/Comp may approve titles different than requested, following review.
** Essential Employee defined within the current AFSCME Memorandum of Understanding.

Section II: Main Purpose of Position

Instructions: Summarize general nature and purpose of position. Concisely describe how the position relates to the
mission of the department.

Reporting to the Assistant Dean for Curriculum and Operations, the Al Technology and Systems Specialist provides
technology leadership, systems support, data analysis, and implementation coordination for the College of
Interdisciplinary and Continuing Studies’ BELONG+ initiative. This is a highly collaborative role that works closely with
all members of the CICS team, the Division of Information Technology, the Division of Finance and Administration, the
Office of Human Resources, the Title Ill office, the Bursar’s Office, the Financial Aid Office, the Procurement team, and
other university-wide offices.

A primary responsibility of this role is to support the implementation and ongoing management of the Al-Supported
Credit for Prior Learning Discovery System. The Specialist oversees the technology infrastructure that allows learners to
submit professional documents, including resumes, LinkedIn profiles, certifications, training records, military
transcripts, and professional portfolios, for Al-supported analysis. The Specialist ensures that the system functions as a
discovery and mapping tool that identifies potential alignment between learners’ documented experiences and course
outcomes, program outcomes, and existing CPL pathways. The position does not make credit determinations; rather, it

Position Description Form
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supports the technology process that prepares structured information for review by the CPL Specialist, advisors, and
faculty evaluators.

The Al Technology and Systems Specialist monitors Al system performance, maintains data privacy and security
practices in compliance with FERPA and institutional policy, and works with faculty and advising staff to refine
alignment parameters over time. The position documents functional requirements, develops and executes test plans,
identifies system issues, supports user training, and coordinates with technology partners to improve system accuracy,
usability, and equity. The Specialist also supports the integration of Al-assisted CPL discovery with related BELONG+
innovations, including adult learner personas, credential curricular integration, work-integrated learning, Navigate
Together peer mentorship, and belonging-centered outreach.

In addition to Al-supported CPL responsibilities, the Specialist provides systems analysis, reporting, and business
process improvement support across CICS. This includes preparing operational reports, building dashboards, tracking
learner engagement and completion indicators, documenting workflows, analyzing process gaps, supporting student
success management systems, and helping the CICS team use data to identify learners who may need timely
intervention. The Specialist assists with data collection and reporting related to BELONG+ performance measures,
including credit accumulation, retention and persistence, graduation, time to credential, credentials conferred, CPL
participation, credential attainment, coaching engagement, mentoring activity, and work-integrated learning
participation.

The Al Technology and Systems Specialist must be able to translate program goals into practical technology solutions,
communicate effectively with both technical and non-technical stakeholders, and support systems that are reliable,
accessible, secure, and learner-centered. The position requires strong project management, analytical thinking,
attention to detail, and a commitment to using technology responsibly to expand opportunity for adult learners.

Section III: Description of Duties

Instructions: Describe 5 -10 major duties in detail and indicate the approximate percentage each is performed per
month. Begin statements with a verb to describe what and how.

% of Time Duties
must equal 100%

25 Al-Supported CPL Discovery Systems Development and Optimization: Oversees the
technology infrastructure for the Al-Supported Credit for Prior Learning Discovery System.
Supports the submission, organization, and Al-supported analysis of learner documents,
including resumes, LinkedIn profiles, certifications, training records, military transcripts, and
professional portfolios. Monitors system performance and works with faculty, advisors, and the
CPL Specialist to refine alignment parameters between learner experience, course outcomes,
program outcomes, and existing CPL pathways. Ensures the Al system functions as a

Position Description Form
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discovery and mapping tool only and does not replace faculty responsibility for academic credit
determinations. Maintains appropriate documentation, supports user training, troubleshoots
system issues, and recommends improvements to strengthen accuracy, usability, equity, and
learner access.

25

Systems Integration, Testing, Configuration, and Support: Designs, configures, tests,
supports, maintains, and enhances technology systems used across CICS and the BELONG+
initiative. Develops and executes test scripts, documents functional requirements, evaluates
software functionality, and supports moderate to complex system configurations to meet
operational and learner success needs. Collaborates with the Division of Information
Technology, vendors, and campus partners to resolve production issues, support integrations
among student success, CRM, Banner, reporting, credentialing, CPL, and engagement
platforms, and ensure that systems operate reliably and securely.

15

Reporting, Data Visualization, and Performance Measurement: Develops reporting
dashboards and data visualizations that integrate information from systems such as CRM
Recruit, Ellucian Banner, student success platforms, CPL tracking tools, credentialing
systems, and other relevant institutional systems. Uses Argos, Power Bl, Tableau, or
comparable tools to translate complex datasets into accessible reports for technical and non-
technical audiences. Prepares monthly, annual, grant-related, and ad hoc reports to support
CICS operations, BELONG+ implementation, and required performance measures, including
credit accumulation, retention and persistence, graduation, time to credential, credentials
conferred, CPL participation, coaching engagement, mentoring activity, and work-integrated
learning participation.

15

Business Process Analysis, Documentation and Continuous Improvement: Analyzes,
documents, and improves business processes related to Al-supported CPL discovery, adult
learner onboarding, advising workflows, credential tracking, student engagement, reporting,
and learner success interventions. Works with CICS staff and university partners to identify
process gaps, reduce duplication, improve data quality, and strengthen decision-making.
Applies responsible uses of advanced analytics, generative Al, and automation to improve
efficiency while maintaining compliance with university policy, FERPA, and ethical standards
for learner data use.

15

Technology Project Management and Vendor and DIT Coordination: Leads and supports
CICS technology projects by defining project goals, documenting scope, tracking timelines and
milestones, coordinating internal and external resources, and ensuring deliverables are
completed on time and aligned with institutional priorities. Coordinates with vendor partners
and cross-divisional university teams on technology implementation, system enhancements,
reporting needs, and user support. Balances multiple projects simultaneously and
communicates project status, risks, and recommendations to CICS leadership and
stakeholders.

Position Description Form
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leadership.

5 Other duties and special projects to support BELONG+ as assigned by CICS senior

Consequences of Error

Section IV: Decisions/Recommendations, Scope of Impact, and

Instructions: Describe the major decisions and recommendations made by this position.

Major Decision/ Recommendation

Scope of Impact

Consequence

Reporting and Data Visualization:
e Determine the structure and
layout of reporting
dashboards.

e Affects the ability of the
College of Interdisciplinary
and Continuing Studies and
its subunits to make

Inaccurate or misleading data
visualizations could lead to
poor decision-making by
management.

methodologies.
e Determine necessary system
modifications or

e Impacts the efficiency and
effectiveness of daily

e Choose appropriate data informed decisions. e Errorsin reporting could result
visualization tools (e.g., e Influences operational in operational inefficiencies or
Argos, Power BI, Tableau) efficiency and strategic misallocation of resources.
based on project planning through accurate e Misinterpretation of data by
requirements. and timely reporting. non-technical stakeholders

e Select relevant data sources e Impacts how well non- could hinder project success
and metrics for reporting. technical stakeholders or strategic initiatives.

e Suggest the most effective understand complex data.
ways to visualize complex
datasets for various
stakeholders.

® Propose adjustments or
improvements to existing
dashboards to enhance data
accessibility.

e Recommend data-driven
insights and action plans
based on report findings.

[ J

Systems Testing, Development and e Affects the reliability and e Ineffective testing or incorrect
Modification performance of business system modifications could

e Decide on the most effective application systems used by lead to software malfunctions.

test scripts and testing the department. e Unresolved production issues

might disrupt operations and
affect service delivery.

Position Description Form
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enhancements based on user
feedback.

Evaluate and configure
software to align with user
requirements.

operations through system
functionality.

Influences the resolution of
technical issues and user
satisfaction.

Errors in software
configuration could result in
system downtime or data loss.

Business Process Analysis,
Documentation, and Redesign

Identify key processes for
analysis and redesign.
Choose the appropriate
analytics tools (e.g.,
advanced analytics,
generative Al, machine
learning) for process
improvement.

Determine the best
documentation methods for
redesigned processes.
Propose process
improvements to enhance
efficiency and decision-
making.

Recommend new
technologies or
methodologies for process
automation or optimization.
Advise on the integration of
Al and machine learning to
streamline operations.

Affects the efficiency of
business processes within the
Continuing Education
Department.

Influences overall decision-
making through improved
data and process
management.

Impacts the adoption of new
technologies and
methodologies within the
department.

Incorrect analysis or redesign
could lead to inefficient
processes or resource waste.
Misapplication of Al or
machine learning could result
inincorrect
outputs,unintended
conseqguences, or potential
bias.

Poor documentation could
cause confusion or hinder the
implementation of new
processes.

Project Management

Define project goals,
timelines, and scope of work.
Allocate resources and may
assign tasks to team
members.

Determine prioritization of
multiple projects and
manage competing demands.

Affects the successful
completion of technology
projects within the
Continuing Education
Department.

Influences the alignment of
project outcomes with
department goals and
objectives.

Impacts the timely and on-
budget delivery of projects,

Mismanagement of projects
could lead to missed
deadlines, budget overruns,
and project failure.

Poor resource allocation might
result in inadequate project
execution or burnout of team
members.

Failure to manage vendor
partnerships effectively could

Position Description Form
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e Advise on project milestones
and deliverables to ensure
alignment with goals.

e Suggest adjustments to
project plans based on
progress and emerging
challenges.

e Recommend vendor partners
and collaboration strategies
for complex, cross-divisional
projects.

potentially affecting overall lead to conflicts, delays, or
departmental performance. subpar deliverables.

Section V: Contacts

Instructions: List the key persons or organizations with whom this position will have contact on a regular basis (both

internal and external to Morgan State University), and the scope.

Key Person/ Department

Frequency (daily,
weekly, monthly)

Scope (Decision making, scheduling, etc.)

Departmental Leadership (CICS)

Weekly

o Collaborate with CICS unit leaders to gather
reporting requirements, discuss data insights,
and review project progress.

e Handle data requests and provide insights
based on student data for various initiatives
and projects.

e Collaborate on reports related to staffing,
performance, and other HR-related metrics.

Senior Administration

Ad hoc

e Provide high-level reports and dashboards for
strategic planning and decision-making
purposes.

CICS Departmental Staff (Internal
Teams)

Daily/Weekly

e Work closely with internal teams to
understand their data needs, assist in process
analysis, and provide training on reports and
systems.

e Support staff with reporting needs, provide
training on data tools, and assist with process
improvements.

EMASS
e Registrar’s Office
(Smartsheet, Banner, etc.)

Daily/Weekly

e Collaborate with EMASS unit leaders to
provide CICS data insights, advocate for adult-
learner centered approaches, and review
project progress.

Position Description Form
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e Student Success and e Handle data requests and provide insights
Retention (EAB Navigate) based on student data for various initiatives
e EMASS & Graduate School and projects.
(CRM Recruit)
Institutional Research Monthly/Ad Hoc e Handle data requests and provide insights
e National Student based on student data for various initiatives
Clearinghouse and projects.
e MHEC Enrollment Projections
IT Department Monthly o Collaborate on system integration,
® Banner troubleshooting, and software development
e CRM Recruit or modification projects.
® Argos ® Engage in discussions about data integration,

reporting, and system enhancements related
to the Ellucian Banner system.

e Coordinate on data extraction, integration,
and reporting from CRM systems.

LMS Administrator e Coordinate on data extraction, integration,
e C(Canvas and reporting from LMS systems.
Public Relations, Communications Monthly/Ad Hoc e Share insights from data reports to guide
and Marketing marketing strategies and initiatives for
Continuing Education programs.
Internal/External Auditors Ad Hoc e Provide required data and reports for external

audits and compliance reviews.

Section VI: Physical Requirements

Instructions: List any physical demands related to this position such as walking for long periods of time, carrying heavy
objects, etc.

Typical office environment with occasional support and travel for events. Must be able to stand for extended
periods at events; Must be available to work early mornings, evenings and weekends to meet the needs of
adult learners; May need to travel regionally or nationally for events or to present at conferences.

Section VII: Equipment Used

Instructions: Please list the equipment that this position will use. Include machines, tools, and chemicals (if applicable).

Standard office environment with some work at off-site locations that may not be accessible by public
transportation

Position Description Form
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Section VIII: Supervision Exercised

Instructions: List employees this role will supervise/lead as well as vacant roles.

Name (or list Vacant) | Their Job Title Are they being Employee Type Does this person have
Supervised or (Exempt, non- supervisory / lead
Lead? Exempt, responsibilities? If yes, include
Contractual, titles.
Student)
None

Section IX: Role Requirements

Instructions: List the education, experience, and licensure required to perform the duties of the role.

Incumbent/Applicants must meet all required criteria, indicating the minimum amount needed to perform the role. This
information is also used for the job advertisement if the position is being posted.

EDUCATION (For Non-Exempt Positions — Refer to MSU Job Specifications)

Education Required:
e Bachelor’s degree from an accredited college or university in information systems, computer science,
data analytics, educational technology, instructional technology, business analytics, higher education
administration, public administration, organizational leadership, or a related field is required.

Education Preferred: Master’s degree in information systems, data analytics, educational technology, instructional
technology, higher education administration, learning sciences, business analytics, public administration, or a closely
related field is preferred.

EXPERIENCE (For Non-Exempt Positions — Refer to MSU Job Specifications)
Indicate number of years, one year of experience is equivalent to one year of working 40 hours per week; experience
will be prorated for part time.

Experience Required:

e Experience working with artificial intelligence, generative Al, automation, machine learning tools, or
Al-enabled business processes is strongly preferred. Candidates should demonstrate an
understanding of responsible Al use, including the ability to support Al-assisted analysis while
maintaining human review, academic judgment, data privacy, and ethical safeguards.

e Demonstrated experience supporting, configuring, testing, or improving enterprise technology
systems, preferably including student information systems, CRM platforms, learning management
systems, reporting tools, advising systems, credentialing platforms, or other learner-success
technologies.
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e At least three (3) years of progressively responsible experience in systems analysis, educational
technology, data analytics, business process improvement, information systems, or a closely related
technology support role is required. Experience in a higher education, nonprofit, public sector, or
similarly complex organizational environment is strongly preferred.

e Experience handling confidential student, employee, or organizational data is required. The candidate
must demonstrate knowledge of data privacy, data security, and compliance expectations, including
FERPA or comparable privacy regulations. Experience developing or supporting secure workflows for
document submission, data review, reporting, or system access is preferred.

e Prior work experience on a team focused on customer service and a strong orientation to collaborative
and creative problem solving.

e Any appropriate combination of relevant education, experience, and/or certifications may be
considered.

Experience Preferred:

e Experience in adult learner programs, credit for prior learning, online education, continuing education,
workforce development, microcredentials, digital badging, or work-integrated learning is preferred but
not required. The ideal candidate will understand how technology can be used to reduce barriers,
improve learner navigation, and support persistence and completion for adult and nontraditional
students.

Experience building interfaces and integrations between disparate systems

Experience with Application Programming Interfaces (API).

Experience with Web technologies to include HTML, XML, scripting and stylesheets.

Prior experience in academic settings with diverse and non-traditional student populations in terms of
age, race, ethnicity, country of origin, and so forth

LICENSURE/ CERTIFICATIONS (For Non-Exempt Positions — Refer to MSU Job Specifications)
Licensure/ Certification Required:

Licensure/ Certification Preferred:

Professional certifications or documented training in one or more of the following areas are also preferred: data
analytics, business intelligence, project management, systems analysis, artificial intelligence, responsible Al,
cybersecurity, FERPA/data privacy, CRM systems, student information systems, or enterprise reporting platforms.

Section X: Signatures (Can also be submitted through DocuSign.)

Name Title Signature Date
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Employee

Immediate
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r

Department

Head
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Approved Classification Title:

Collective Bargaining Status? Included Excluded N/A
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Effective Date:
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Nicole M. Westrick nhmwestrick@yahoo.com

NICOLE M. WESTRICK
929 Dickinson Street; Philadelphia, PA 19147
Mobile: 410-299-7610
Email: nmwestrick@yahoo.com
https://www.linkedin.com/in/nicolewestrick/ | https://orcid.org/0000-0002-4378-8390

Academic leader and innovator with 20+ years of experience advancing high-impact, workforce-
aligned education for adult and non-traditional learners. Proven record of leading
interdisciplinary academic portfolios, launching scalable degree and credential pathways, and
driving enrollment growth and student success. Experienced in institutional leadership across
complex, multi-unit environments with strengths in academic planning, accreditation, shared
governance, and partnerships. Scholar-practitioner committed to expanding access, improving
completion, and advancing learner-centered models of higher education for the common good.

SKILLS AND COMPETENCIES

e Strategic enrollment management e Budget & resource stewardship
e Multi-modal Adult learner & e Shared governance & faculty
workforce-aligned program relations
development e Data-informed student success and
e Accreditation & quality assurance retention strategies

PROFESSIONAL EXPERIENCE
Assistant Vice President and Dean
College of Interdisciplinary and Continuing Studies (CICS)
Morgan State University, Baltimore, MD
July 2022 — present
e Lead the positioning and academic visioning of 18 interdisciplinary degree programs at
the undergraduate, graduate, and doctoral level in alignment with Transformation
Morgan 2030 strategic plan
e Implement data-informed approaches to achieve 2043% enrollment increase, growing
from 7 to 150 students in one year and more than 300 students in year three while
sustaining 70% retention rate
e Oversee and assess the allocation of resources, operating budget, daily activities, and
operational success for three units, Morgan Completes You, Morgan Online, and the
Center for Continuing and Professional Studies (CCPS)
e Foster shared understanding of degree completion programs, non-credit programs,
micro-credentials, credit for prior learning, and interdisciplinary programs with Deans
o Led the revision for the Credit for Prior Learning (CPL) policy through a
collaborative, shared governance process, expanding access and pathways for
CPL and ensuring alignment with the MD COMAR regulations
e 2024-2025 The Leadership Baltimore participant — Year long leadership program for
regional leaders to explore and address complex issues in the Baltimore region

Page 1 of 12
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Associate Vice Provost, University College
Temple University, Philadelphia, PA
February 2016 — June 2022
e Budget responsibility for $4 million dollar portfolio for non-credit and continuing
education programs
e Provided oversight, strategic direction, metrics, enroliment, and revenue goals for Office
of Non-Credit and Continuing Education, Osher Lifelong Learning Institute, Real Estate
Institute, Off-Campus Training and Programs, Summer and Special Programs, and
Continuing Education Systems across Temple University’s Main, Ambler, and Center City
campuses, as well as online modalities
e Launched the Bachelor of General Studies undergraduate degree program for Temple
University leavers and non-traditional students, including building consensus among the
Deans, Associate Deans, and university’s senior leadership
e Fostered relationships with employers, non-profits, and government agencies to deliver
learning solutions and workforce development offerings that are relevant and responsive
e Ensured program policies, workload distribution, and operational practices complied
with contractual terms in multiple bargaining agreements while maintaining academic
quality and student success within a complex collective bargaining environment
e Responsible and accountable for the coordinated management of projects directed
toward strategic business and other organizational objectives with units across the
university, including compliance for COVID-19 vaccination requirement and minors on
campus

Senior Manager, Non-Credit Operations and Technical Support, University College
Temple University, Philadelphia, PA
June 2012 - January 2016
e Completed the DestinyOne non-credit software implementation on-time and on-budget
in three years
e Built credibility, established rapport, and maintained communication with stakeholders
at multiple levels, including those external to the organization
e Developed communication plans to facilitate the successful implementation of an
enterprise solution for non-credit programs at Temple University
e Managed campus visits for final vendors which were attended by more than 80
stakeholders representing both users and administrative units
e Documented the business requirements for 65+ administrative offices with over 155
different programs offering non-credit and continuing education programs
e Led the software selection process in collaboration with Computer Services, Purchasing,
and key stakeholders to ensure the identification of all requirements
e Served as a champion for the effective use and integration of student information
services across the university for non-credit and continuing education programs
e Raised the profile and awareness of the impact of continuing education programs across
the university
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Business Solutions Manager, Student and Administrative Solutions
The Johns Hopkins University, Baltimore, MD
January 2008 — June 2012

e Managed a team of 10 programmers/analysts to provide first and second tier support for
university-wide student and administrative systems

e |dentified strategies and implement recommendations to address audit and peer review
findings for student systems, student accounts, and financial aid across regional and
global campuses

e Developed and administered annual user satisfaction e-surveys to students, faculty,
advisors and administrative users with an average response rate of 55%

e Championed the use of consistent business practices and standard data definitions for
Admissions, Doctor of Philosophy Board, School of Medicine, and Records and
Registration to achieve the timeline/milestones as required for the Data Driven Decisions
(D3) initiative

e Acted as functional resource to software development team by providing explanations of
how the student information system is used in each division, as well as explaining front-
end functionality

e Participated in all SunGard collaborative development efforts impacting Johns Hopkins

Training Specialist
The Johns Hopkins University, Baltimore, MD
June 2003 - June 2008
e Designed and delivered division-specific computer classroom training for administrative
staff and faculty for web-based applications
e I|dentified the training needs of a variety of audiences and constituents across the
university
e Created and delivered a Train-the-Trainer curriculum to support divisional training teams

Project Manager/ Senior Oracle Consultant
Usertech/Canterbury, Parsippany, NJ
June 2000 - June 2003
e Created and implemented training needs analysis, help desk, and end user support plans
to ensure that organizational efforts are focused on supporting business requirements
and objectives
e Developed and delivered classroom training, user support materials, and business
process documentation in support of a variety of customer information and financial
systems
e C(lients included: General Electric Power Systems, Ceridian Employer Services, Warner
Bros. Consumer Products Licensing, Los Angeles Unified School District, and A&P
e Recipient of 2002 Marie Henry Award of Excellence (Employee of the Year)
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ACADEMIC EXPERIENCE

Design and teach undergraduate, graduate and doctoral seminars, integrating applied research,
experiential learning, equity-focused pedagogy, and aligning online courses with Quality
Matters.

Assistant Professor, Strategic Communication (tenure-track)
School of Global Journalism and Communication, Morgan State University
August 2023 — present

Adjunct Associate Professor, Adult and Organizational Development
College of Education and Human Development, Temple University
August 2021 — May 2022

Adjunct Instructor/Lecturer, Information Science and Technology
College of Science and Technology, Temple University
January 2016 — May 2021

Adjunct Instructor/Graduate Teaching Assistant, Communication and Social Influence
Klein College of Media and Communication
January 2015 — December 2015

EDUCATION
Temple University — Klein College of Media and Communication, Philadelphia, PA
PhD in Media and Communication, December 2020
Dissertation Title: Teaching from the margins: An examination of the teaching practices
and labor conditions of adjunct faculty in communication
Advisor: Nancy Morris
Johns Hopkins University — Carey Business School, Baltimore, MD
Skilled Facilitator Graduate Certificate, May 2008
Carnegie Mellon University, Pittsburgh, PA
Master of Public Management, May 2006
University of Pittsburgh, Johnstown, PA
Bachelor of Arts — Communications/Theatre, 1994

REASEARCH INTERESTS

As a scholar-practitioner, my research sits at the intersection of communication, teaching,
instructional design, and emerging technologies, including generative artificial intelligence and
digital credentials, with a focus on how systems and sensemaking shape equity, access, and
innovation in higher education. My research focuses on how these tools and approaches can
advance socially just, learner-centered education, strengthen organizational effectiveness, and
expand opportunities for all learners.
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PUBLICATIONS

Duckett, J., & Westrick, N. M. (2024). Exploring the use, adoption, and ethics of generative
artificial intelligence in the public relations and communication professions.
Communication Teacher, 39(1), 33—41.https://doi.org/10.1080/17404622.2024.2395312

Book Chapters

Westrick, N. M., Howard, J., & Mason, J. (under review — Anticipated Fall 2026). Morgan
Completes You with LOVE: Learning Mobility and Institutional Transformation. In Brower,
A & Specht-Boardman, R. (Eds). Higher Education Unbundled & Rebundled: Case
Examples of Institutional Innovation.

Powell, A., & Westrick, N. M. (October 2025). The Servant Mammy: Reading Lovecraft Country’s
Hippolyta Freeman Circumvents Through Servant Leadership Approach. In T. Everbach
(Ed.), Women'’s Leadership in Popular Culture. Lexington Books.

Westrick, N.M., & Williams, V. (2020). Chapter 5: Instructional Design in Adult Professional and
Corporate Education Delivery: Temple University’s Office of Off-Campus Programs and
Training. In Connecting the Dots: Improving Student Outcomes with Great Instructional
Design. https://pressbooks.pub/instructionaldesign2improvelearning/front-
matter/introduction/

Manuscripts Under Review

Westrick, N.M. (under review — Anticipated Fall 2026). Institutional Habitus and the Realities of
Micro-credentials: A Case Study of an HBCU Context and Rationale. Research Issues in
Contemporary Education (RICE) special issue, From Curriculum to Career—Integrating
Industry Micro-Credentials into Academic Programs.

Hennessey-Booth, J., Westrick, N.M., & Duckett, J. (under review). Expanding Craig’s 7
Communication Traditions in the age of Al/genAl: A Systematic Scoping Literature
Review. Journal of Language and Social Psychology, Special Issue, How does Al change
communication?

Manuscripts in Preparation

Westrick, N.M. & Hennessey-Booth, J. (in revision). Designing for All: Evaluating Generative Al’s
Ability to Create UDL-Aligned Syllabi in Introductory Communication Courses.

Westrick, N.M. (In progress). Labor and Learning: The Complex Role of Adjunct Faculty in
Academia.

Westrick, N. M. (In progress). Centering the Margins: Using principles of inclusive leadership
with adjunct faculty to ensure academic success with adult learners.

Westrick, N.M. (In progress). From Gone to Gold: Memories of Home in the Deindustrialized
Landscape.

Book Reviews in Preparation

Westrick, N.M. (In Progress — Anticipated June 2026). Review of the book Mindset Matters: The
Power of College to Activate Lifelong Learning, by D. R. Porterfield. College and
University Journal. https://www.aacrao.org/research-publications/quarterly-
journals/college-university-journal.
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Westrick, N.M. (In Progress — Anticipated June 2026). Review of the book Public University
Systems: Leveraging Scale in Higher Education, Ed. Johnsen, J.R. College and University
Journal. https://www.aacrao.org/research-publications/quarterly-journals/college-
university-journal.

INVITED TALKS

Hornsby, E., Westrick, N.M. Westrick, & Williams, K. (2026, March 18). Coursera Curriculum
Integration: Faculty in Practice - A Faculty Panel on Embedding Micro-Credentials into
Credit-Bearing Courses

Westrick, N.M. (2025, July 21). Recognition Is Retention: CPL, Microcredentials and Catalysts for
Learning Mobility (Plenary session). AACRAO Technology and Transfer conference,
Arlington, VA.

Westrick, N.M. (2025, May 28 & 29). Backward Design in Action (workshop). Morgan Institute
on Strategic Teaching (MIST), Baltimore, MD.

Westrick, N.M. (2025, April 14). Panelist for Advancing Adult Learners to Completion: The
Power of Credit for Prior Learning. CAEL, online.

Westrick, N.M. & Look, K. (2024, September 25). Enhancing Microcredentials with a Skills-Based
Approach. Achieving the Dream 2024 Data and Analytics Summit, College Park, MD.

Westrick, N. M. (2024, June 27). Keynote: Fail Forward: Innovating Higher Education through
Curiosity, Agility, and Collaboration. Maryland Online Leadership Institute (MOLLI)
Retreat, Montgomery College, Germantown, MD.

Westrick, N. M., Muhoro, C., Zhu, W., Cantora, A. (2023, September 22). Afternoon Plenary:
Making College Work for Every Student. 2023 Best Practices in Supporting the Whole
Student. Charlotte W. Newcombe Foundation, Rider University, Lawrenceville, NJ.

Hancock, Michael B., Netzer, Michael, Thomas, Josh, & Westrick, Nicole M. (2023, April) Panel
session: Fireside Chat on Upskilling. Panel Presentation at the African American Mayor’s
Association Conference, Washington, DC.

Westrick, Nicole M. (2023, January) Adult learners-why colleges think they are important to
reenroll, how are they doing it. Panel Presentation at the Education Writers Association,
Alexandria, VA.

Callaghan, C., Coder, D., Mayol-Cabassa, A.R., Place, M, & Westrick, Nicole M. (2017, October)
General Session Panel: The Value of the UPCEA Emerging Leaders Program: Enhancing
Leadership Skills; Expanding Professional Networks. Panel presentation at the University
Professional Continuing Education Association Mid-Atlantic Regional Conference,
Annapolis, MD.

Westrick, Nicole M. (2017, June) Making the Most of Your Conference Solution. Presentation at
GROW 2017 DestinySolutions User Conference, Toronto, ON.

Westrick, Nicole M. (2016, June) Implementation: To centralize or not to centralize?
Presentation at GROW 2016 DestinySolutions User Conference, San Diego, CA.

Westrick, Nicole M. (2016, June) Digital Badges: An Overview. Presentation at GROW 2016
DestinySolutions User Conference, San Diego, CA.
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CONFERENCE ACTIVITY/PARTICIPATION

Westrick, N. M. & Look, K. (2026, July). When Badges Fail and When They Work: Governance,
Faculty and the Power Behind Credentials. Badge Summit 2026 in Boulder, CO.

Westrick, N.M, Campbell, K., Look, K., Sembrat, E. & Smith, D. (2026, April). Scaling Learning and
Employment Records: Building Partner Ecosystems that Connect Credentials to
Workforce. UPCEA Annual Conference in New Orleans, LA.

Westrick, N.M, Callaghan, C. Prado, J, & Boatright, J. (2026, April). The Leadership Edge:
Navigating Shifts, Seizing Opportunities, and Shaping the Future. UPCEA Annual
Conference in New Orleans, LA.

Westrick, N.M, Tenkorang, F., & Campbell, J. (2026, April). Integrating Industry Micro-Credentials
with Academic Learning. UPCEA Annual Conference in New Orleans, LA.

Westrick, N. M. and Hennessey-Booth, J. (2026, April). Designing for All: Evaluating Generative
Al’s Ability to Create UDL-Aligned Syllabi in Introductory Communication Courses at 117t
Eastern Communication Association Annual Conference, Pittsburgh, PA.

Westrick, N. M. & Thorne, D. (2025, November). Augmented, Not Replaced: Using Al to Amplify
HBCU Values in Online Learning. Online Learning Consortium OLCAccelerate 2025 HBCU
Summit in Orlando, FL.

Westrick, N. M. (2025, November). Innovation and Technology for Online Learning Leaders.
Online Learning Consortium OLCAccelerate 2025 in Orlando, FL.

Westrick, N. M., Bream, |., Campbell, K. (2025, September). Empowering Learners and
Institutions with Skills-Based Records at UPCEA Convergence in Arlington, VA.

Westrick, N. M. (2025, July). Al Is My Co-pilot: Using GenAl to Accelerate Online Course
Development at UPCEA Summit for Online Leadership and Administration (SOLAR),
Portland, OR.

Westrick, N. M. (2025, March). Labor and Learning: The Complex Role of Adjunct Faculty in
Academia at 116" Eastern Communication Association Annual Conference, Buffalo, NY.

Westrick, N., Duckett, J. (2025, March). Leveraging Generative Artificial Intelligence for
Backward Design and Curriculum Development (short course) at 116" Eastern
Communication Association Annual Conference, Buffalo, NY.

Westrick, N. (2023 November). Building a Student-Centered Continuing Education College
Round Table at Council on Adult and Experiential Learning (CAEL) Annual Conference,
Baltimore, MD.

Ahluwalia, A., Vega, A., & Westrick, N. (2023 November). Space for Alignment: Bringing PCO and
Academic Affairs Together at Convergence: Credential Innovation in Higher Education,
co-hosted by UPCEA and AACRAO, Washington, DC.

Williams, V. and Westrick N. M (2019 October 21). From Tree Branches to Career Branches:
Developing Pathways to Sustainable Employment for Returning Citizens. Presentation at
the Coalition of Urban and Metropolitan Universities Conference, Philadelphia, PA.

Westrick, Nicole M. (2019, March). Teaching from the Margins: Adjunct Faculty in Media and
Communication. Research paper proposal presentation to Temple University Graduate
Research Forum, Philadelphia, PA.

Westrick, Nicole M. & Place, M. (2018, March) Managing Diverse Continuing Education
Portfolios. Presentation at the University Professional Continuing Education Association
National Conference, Baltimore, MD.
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Westrick, Nicole M., Chamberlin, D., Hricko, L., & McGarry, H. (2018, March) Partnering to
Win/Win/Win: How to partner effectively with internal and external partners to create
successful education programs. Panel presentation at the University Professional
Continuing Education Association National Conference, Baltimore, MD.

Westrick, Nicole M. (2017, May). Applying Bourdieu’s practice theory to explore conformance,
resistance and transformation in the public speaking classroom. Poster session
presented at College of Education Graduate poster session, Philadelphia, PA.

Rowe, C. & Westrick, Nicole M. (2017, March) Data driven business intelligence in professional,
continuing, and online education. Panel presentation at the University Professional
Continuing Education Association National Conference, Chicago, IL.

Westrick, Nicole M. (2016, March). Open Digital Badges: new currency of knowledge. Research
proposal presentation to Temple University Graduate Research Forum, Philadelphia, PA.

Westrick, Nicole M. (2015, November). From gone to gold: memories of home in the
deindustrialized landscape. Paper presented at the National Communication Association
Annual Conference, Las Vegas, NV.

Westrick, Nicole M. (2015, November). Using ERP implementation to teach analysis skills to
computer science students. Poster session presented at the National Communication
Association Annual Conference, Las Vegas, NV.

GRANTS
Morgan State University - Funded

e Council on Adult and Experiential Learning (CAEL) Build Better Careers Adult Learner
Academy for DC, Maryland and Virginia (DMV) region (September 2025 — June 2028);
Supports workforce aligned program development for adult learners in partnership with
Employ Prince George.

e Work Integrated Learning (WIL) Accelerator (July 2025 — July 2027): Funding amount
TBD; Supports a design-thinking process; coaching to launch work integrated learning for
students across Morgan State University with a focus on non-traditional and transfer
students, as well as student employees. Morgan State is one of 8 institutions selected.

e AACRAO Learner Employment Record Accelerator (May 2025 — May 2026): $12,500 and
coaching to support the full implementation of the LER ecosystem at Morgan State
University. Morgan State University is one of 25 selected for this grant.

e FYFY2025: Interagency Agreement to support Maryland Department of Environmental
Health Specialist Apprenticeship program ($70K per year for three years)

e FY2024: Thurgood Marshall College Fund support for ACUE’s Effective Online Teaching
Credential for up to 60 faculty members.
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Temple University

e FY2022: Community Project Funding $1 million grant for Temple Ambler Community
Kitchen (TACK) for the design and development of a food business incubator.

e FY2020: Ellis A. Gimbel Trust $10,000 grant for Swing into Summer: A North Philadelphia
Circus (postponed until August 2021) a community engagement back to school event.

e FY2020: Southwest Belmont Community Foundation $50,000 endowment for summer
camps and pre-college programs

e FY2020: Wallerstein Foundation $10,000 grant for assistive hearing technology for
classrooms used by the Osher Lifelong Learning Institute

e FY2019: Member of grants team that wrote and was awarded $500K grant to establish
the Lenfest North Philadelphia Workforce Development Initiative (LPNWI)

e FY2016 — FY2020: $34,000 annual support for Branching Up: Vocational Certificate in
Urban Greening and Sustainable Land Care with the Philadelphia Department of Prisons.
This project included curriculum re-design to combine two separate educational
programs and work with the Pennsylvania Horticultural Society (PHS).

e November 2017: PNC Charitable Grant Foundation - $15,000 grant for class capture
technology for the Osher Lifelong Learning Institute

TEACHING

Lead innovative course design and delivery across online, hybrid, face-to-face, and credit/non-
credit formats, integrating emerging technologies and inclusive pedagogy to serve diverse adult
and graduate learners, while mentoring faculty to excel in these approaches.

Morgan State University
Spring 2026: SCOM 414: Strategic Communication and Conflict
Fall 2025: SCOM 353: Strategic Communication Not-For-Profits and Government (Online)
Fall 2025 Course Design: CICS 494 Introduction to Interdisciplinary Studies (Online)
Spring, 2025, Fall 2023: SCOM 413: Leadership and Team Development
Fall 2024: SCOM 415: Strategic Communication and Politics
Spring 2024
e CICS 802: Research Seminar Il (Literature Review) Doctoral Online
e CICS 804: Research Seminar Il (Methods) Doctoral Online
e COMM 203: Media Literacy in a Diverse World
Temple University
Fall 2021: AOD 1016 Adult Learning and Training
Spring 2016 — Spring 2021: CIS 3775/CIS 5275 IT and Software Project Management
Spring 2015 — Fall 2016 STRC 1111 Public Speaking

Non-Credit and Corporate Training Courses

Project Management Job Readiness Persuasion and Influence

Change Management Interviewing Skills Process Improvement

Leading Teams Problem Solving Conflict Resolution

Resume Writing Design Thinking Performance Feedback
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SERVICE

National or Regional Professional Service

Eastern Communication Association Reviewer

University Professional and Continuing Education Association (UPCEA)

UPCEA Finance Committee

UPCEA Reviewer Hallmarks of Excellence for Online Education

UPCEA Mid-Atlantic Chair

UPCEA Mid-Atlantic Chair Elect

UPCEA Mid-Atlantic Salon Planning and Facilitator

UPCEA Business & Operations Awards Chair

UPCEA Business & Operations Past Chair/Chair/Chair Elect

UPCEA Business & Operations Conference Chair

UPCEA Mid-Atlantic Region — Emerging Leaders Chair

UPCEA Mid-Atlantic Regional Conference Planning Committee
American Council of Learned Societies (ACLS)

Leadership in the New Academy (LINA) Curriculum Reviewer
External Reviewer, Interdisciplinary Studies at Coppin State University
Association of Continuing Higher Education 2024 Conference Planning
EDUCAUSE Connect Regional Facilitator, Baltimore, MD

University Service
Morgan State University
Maryland Chief Officers of Online Learning™*
Appointed Co-Chair in March 2025*
Certificate Committee
Chief Information Officer (CIO) Search Committee
Committee on Artificial Intelligence
Commission on the State of Information Technology (co-chair)
Joint Commission Report (Morgan State representative)
Programs to Foster Equitable Growth in the Cannabis Industry

Temple University
University-wide Strategic Planning Steering Committee
COVID-19 Academic Continuity Committee
Middle States Reaccreditation Steering Committee
Learning Management System Selection/Steering Committee
DestinySolutions Customer Advisory Council
Continuing Education Executive Steering Committee

School/Department Service

Morgan State University

Strategic Communication Professor of Practice Hiring Committee
Strategic Communication Student Engagement Committee
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SGJC ACEJMC Accreditation 2024 — present
Standard 2: Curriculum and Standard 3: Assessment, Chair

Love Your Major Week — Using genAl in Public Relations 2025

Love Your Major Week — Using DiSC to work on Group Projects 2024

Love Your Major Week — Conflict Resolution Workshop 2023

Strategic Communication Capstone Project Judge Fall 2022 — present

Temple University
University College Program Review (chair) 2017

Community Service

The Leadership (Baltimore Leadership Development Program) 2025 -2026
Anti-Racism in Academia (ARiA) Facilitator 2020 -2023
Philadelphia Food Policy Advisory Council (Mayoral Appointed Member) 2019 —2022

MEDIA COVERAGE

Wood, S. (2025, July 31). How to Know if it’s Time to Quit Your Ph.D. Program. US News & World
Report; U.S. News & World Report. https://www.usnews.com/education/best-graduate-
schools/articles/how-to-know-if-its-time-to-quit-your-ph-d-program

Mowreader, A. (2025, April 22). HBCUs Establish Credit for Prior Learning Models. Inside Higher
Ed | Higher Education News, Events and Jobs.
https://www.insidehighered.com/news/student-success/academic-
life/2025/04/22/hbcus-establish-credit-prior-learning-models

American Council on Education (2025, March 10). Morgan State University Helps Returning
Learners Complete Their Degrees. Acenet.edu. https://www.acenet.edu/News-
Room/Pages/Member-Spotlight-Morgan-State-CICS.aspx

Sallustio, Joe. (Host). (2023, March 28). Live from #elive23 — with Nicole Westrick, AVP and Dean
of College of Interdisciplinary & Continuing Studies at Morgan State University [Audio
podcast]. EdUp Experience. https://www.edupexperience.com/Nicole Westrick/

Ahluwalia, A. (Host). (2023). The move towards interdisciplinary learning in higher ed with
Nicole Westrick [Audio podcast]. lllumination by Modern Campus. Available at:
https://moderncampus.com/podcast/episode-ninetysix.html.

Mangan, K. (2022). Adults who left college without a degree could be key to recovering
enrollment: Adults with some credits but no degree hold the keys to enrollment and
equity. The Chronicle of Higher Education, Retrieved from http://proxy-
ms.researchport.umd.edu/login?url=https://www.proquest.com/trade-journals/adults-
who-left-college-without-degree-could-be/docview/2720299093/se-2

Ahluwalia, A. (Host). (August 2021). Adopting a Collaborative Continuing Education Model with
Nicole Westrick [Audio podcast]. [llumination by Modern Campus. Available at:
https://moderncampus.com/podcast/episode-six.html

Westrick, Nicole M. (2016 November 30) Boosting Non-Credit Revenue by Consolidating Non-
Credit Administration. Retrieved from https://evolllution.com/technology/tech-tools-
and-resources/boosting-non-credit-revenues-by-consolidating-non-credit-
administration/
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PROFESSIONAL MEMBERSHIPS/AFFLIATIONS

Eastern Communication Association (ECA)

National Communication Association (NCA)

University Professional and Continuing Education Association (UPCEA)
Coalition of Adult and Experiential Learning (CAEL)

HONORS/AWARDS

Association of Continuing Higher Education (ACHE) 2025 ACHE Older Adult Model Award for
“Morgan Completes You.”

UPCEA Mid-Atlantic 2019 Alexander Charters Emerging Professional Continuing Educator Award
Klein College of Media and Communication Top Paper Award, 2019 Graduate Research Forum,
Philadelphia, PA

UPCEA Mid-Atlantic 2018 Outstanding Program Award for the Vocational Certificate in Urban
Greening and Sustainable Land Care

Junior League of Baltimore 2012 Mary Goodwillie Annual Award, Baltimore, MD

Junior League of Baltimore 2007 Annapolis Bowl Award, Baltimore, MD
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BELONG+ Building Engagement, Learning, Opportunity, Navigation, Growth, and Graduation | Morgan State University CICS | PSSG 84.116M FY2026

Program Action Logic Model

SITUATION AND PRIORITIES

43.1 million U.S. adults hold college credit but no credential (Cohen et al., 2025). At Morgan State CICS, 8,000+ students stopped out between 2015-2024 with 60+ credit hours and a GPA of 2.0 or
higher — not because of academic failure, but because of financial, institutional, and social-relational barriers. BELONG+ is designed to remove those barriers through five integrated learning mobility
innovations, accelerating degree completion, career advancement, and economic mobility for returning adult learners.

INPUTS OUTPUTS OUTCOMES AND IMPACT

PREVI EW Dat e:

What We Invest

PSSG 84.116M Federal
Grant

Morgan State Univ. /
CICS infrastructure
Morgan Completes You
initiative

CICS fully online degree
programs

AIR (independent
evaluator)

Riipen experiential
learning platform
Scholarships,
Completion Grants

Staff experience in adult
learners

Institutional data: 8,000+
near-completers
Westrick AAR framework
(2025)

Coursera Career
Academy Plus

What We Do (Activities)

* (a) 4 learner personas
personalize all services:
Traditional Degree Completers,
Career Changers, Paper Ceiling
Learners, Legacy Scholars

* (b) Belonging-centered
coaching (2,080 interactions/yr);
Navigate Together peer
mentorship; persona-informed
communications

* (c) Al-Supported CPL
Discovery: document
submission, Al analysis,
advising, portfolio development,
faculty evaluation

¢ (d) Credential Curricular
Integration via AAR framework
(Google, IBM, Microsoft, Meta,
Salesforce)

* (e) CICS 490 Professional Field
Experience (1-18 credits);
Riipen industry projects

¢ Affordability: Prior balance
relief; scholarships (Last Mile,
Retention, Dean's); flexible
pacing

Assumptions

Adult learners succeed when financial and structural barriers are

removed

Al supports but does not replace faculty judgment in CPL and

advising

Belonging is institutionally producible (Strayhorn, 2019)

CPL improves completion (Klein-Collins, 2020); financial relief
prevents stopout (Goldrick-Rab, 2016)

Jun 30, 2026

Who We Reach
(Participation)

Adult learners with
some college, no
credential (SCNC) at
CICS

Primary: Undergraduate
near-completers
(60-90+ credit hours,
GPA 2.0+)

Extended: Graduate
and doctoral adult
learners

Reach: Maryland,
DC-Baltimore region,
and nationwide (online)

Demographics: Majority
African American
adults, ages 25-49;
Pell-eligible; parents,
caregivers, veterans,
military-affiliated
Annual targets: 200+
re-enrolled; 25 prior
balance relief recipients

Short-Term

Outcomes(Years 1-2:

Learning)

Increased awareness of CPL
opportunities

Improved sense of belonging
and institutional trust

Knowledge of credential
options aligned to career
goals

Re-enroliment of learners
with prior balance barriers
removed

Faculty adoption of AAR
credential integration
framework

Professional narratives
developed through CICS 490

Baseline data collected on
all 5 PSSG performance
measures

External Factors

Economic conditions and employer demand for credentials

State and federal financial aid policy changes

Technology infrastructure reliability

Faculty workload and engagement capacity

QED comparison group comparability

Wor kspace | D: W501701731 Fundi ng Opportunity Nunber:

Intermediate
Outcomes(Years 2-3:
Action)

Increased CPL portfolio
submissions and credit
hours awarded

Improved first-year credit
accumulation rates

Improved annual retention
and persistence rates

Learners earning
industry-recognized
credentials mid-program

Expanded Riipen
work-integrated learning
participation

Peer mentors demonstrate

leadership growth and
career advancement

Reduced time-to-credential
among BELONG+
participants

QED evaluation
demonstrates positive
outcomes vs. comparison
group

Long-Term

Outcomes(Years 3-5+:

Conditions)

Increased undergraduate,
master's, and doctoral
credential attainment

Improved economic mobility
and career advancement for
completers

Reduced equity gaps in
credential attainment for
Black adult learners and Pell
recipients

BELONGH+ validated as
replicable national model for
HBCU adult learner success

Morgan State positioned for
PSSG Mid-Phase with
moderate evidence

Strengthened regional
workforce pipeline in
Baltimore-Washington metro

CPL and credential
integration embedded in
CICS institutional culture

Evaluation Plan

* AIR quasi-experimental design (QED) with propensity score

matching

¢ Data: institutional SIS; belonging surveys; CPL and career

outcome tracking

* 5 PSSG measures: (1) First-year credits (2) Retention (3)
Success rates (4) Time to credential (5) Credentials conferred;
subgroup analyses by persona and Pell status
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+ A

Theory of change
BELONG+ - Morgan State University CICS - PSSG 84.116M

Core belief
Every adult learner can complete a degree — when the right supports are In place

The problem

8,000+ CICS near-completers stopped out not from academic failure —
pbut from financial, institutional, and soclal-relational barriers

If we provide five Integrated innovations...

(a) Personas (b) Belonging (c) AlI-CPL (d) Credentials

4 learner types Coaching + Al-supported prior AAR framework;
personalize every Navigate Together learning discovery Google, IBM, Meta
service peer mentorsnip and credit awards embedded

CICS 490;

projects

Riipen industry

(e) Work-learning

fordability (cross-cutting): prior balance relief - Last Mile, Retention, and Dean's scholarships - flexible pacing

...then these mechanisms activate...

Career relevance

Belonging builds trust Credit recognition

Learners feel seen, Prior learning counts; Learning connects to
supported, and able credentials reduce real jJobs; momentum
to persist through setbacks time and cost to finish sustains enroliment

#_________-

Near-term outcomes Long-term outcomes System-level impact
Improved retention, Degree completion; HBCU replication moadel;
first-year credits, and equity gaps close for regional workforce;

credential attainment Black and Pell learners Mid-Phase evidence

Strayhorn (2019) Klein-Collins (2020)
Belonging drives persistence CPL improves completion

Oreopoulos (2017)
Coaching raises GPA

Goldrick-Rab (2016)
Ald prevents stopout

Tested by AIR quasi-experimental design (QED) with propensity score matching
5 PSSG measures: first-year credits - retention - success rates - time to credential - credentials conferred

BELONG+ validated as a replicable national model for HBCU adult learner success

Morgan State University CICS - PSSG 84.116M - Building Engagement, Learning, Opportunity, Navigation, Growth, and Graduation

__________’




BELONG+ evaluation framework
Morgan State University CICS - PSSG 84.116M - Independent evaluator: American Institutes for Research (AlIR)

ratg evidence meeting WWC standards with or without reservations to support PSSG Early Phase requirements and position Morgan Sjate

Component 1: Impact evaluation Component 2: Implementation evaluation

N
>

Five primary research questions (WWC-alignedq) Fldelity and continuous improvement

RQ1. Does BELONG+ improve first-year credit accumulationt Fidelity dimensions Fidelity thresholds

Adherence - Dosage Per innovation; quarterly

I
I
I
I
I
I
I
I
RQ2. Does BELONG+ Improve annual retention and persistenge Quality - Reach review, 30-day response

. 15 _ .
RQ3. Does BELONG+ reduce time to credential” Review cycle Adaptation protocol

Monthly - Quarterly Minor: Project Director

RQ4. Does BELONG+ Increase credentials conferred? Annual Learning Summit Major: AIR review + PO

HQ5. Does BELONG+ improve success and graduation rates:

--_________________\5________#

w—
B

I
I
I
I
I
I
I
I
I
I
I
I
I
I
I
I
I
¥ Theory-of-action analyses: CPL, belonging, personas, balance relieSite visits: semi-annual Yrs 1— 2; annual Yrs 3—4 - fidelity-outcome linkage annui.

Design: quasi-experimental design (QED) with propensity score matching
[regtment: BELONG+ participants - Comparison: matched concurrent + historical CICS cohort (2019-2023) - Balance threshold: SMD <]0.2¢

'S: prior GPA - credit hours completed - time since enroliment - Pell status - adult learner persona - enrollment intensity - age - gender - rpce/

RQ1 Credits RQ2 Retention RQ3 Time RQ4 Credentials RQS5 Success

OLS regression Logistic regression Cox hazards model Logistic regression Logistic regression
Hedges' g Odds ratio Survival analysis Odds ratio Odds ratio

Data sources

Administrative Surveys (AIR) Program records Qualitative (AIR)

Morgan State SIS Learner experience Coaching logs - CPL data Semi-annual focus groups
via DIT + EMASS Peer mentor effectiveness Mentoring records Annual staff interviews
End-of-term extracts Faculty partner survey CICS 490 + Riipen data Learner case studies

Evaluation timeline

Year 1 (M1-12) Year 2 (M13-24) Year 3 (M25-36) Year 4 (M37-48)

Independence agreement PSM analysis begins Impact analyses scaled Final Impact analyses
Data sharing executed Midpoint survey AIR midpoint report Follow-up survey

Baseline data collected Midpoint eval complete Fidelity-outcome linkage Eval report to ERIC M46
Fidelity rubrics bullt Yr 2 report submitted Yr 3 report submitted Final report M48

AIR Independence protections

Exclusive authority over analytic decisions - Right to report unfavorable findings - No contract renewal conditioned on findings
Formal independence agreement executed at award - Direct PO notification if Independence IS compromised

Subgroup analyses 5 PSSG performance measures
It leqrner persona - Pell status - race/ethnicity - enroliment inkerstiygagengdits - Retention - Success rates - Time to credential - Credentigls c

rformance reports per 34 CFR 75.590 and 34 CFR 75.110 - Final evaluation report to ERIC - Peer-reviewed publication - PSSG Mid-Phase

VW(Q standards with or without reservations (Early Phase) - Target: WWC standards without reservations where data support - Effect size reporting: Hedc
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BELONG+ Project Milestones Timeline

organ State University CICS - PSSG 84.116M - 48-Month Proje First peer mentor cohort trai Al-CPL system (beta) operational

Month 3 Month 9 Month 12
Year 1 - Months 1-12 - Founaation and Launcn

IRB plan submitted & approved

® % » »
M1 M3 M6 M9 M12
All staff hired & onboarded Al-CPL system (ailpha) operational .., Al-CPL alpha feedback colle Year 1 baseline data & report |
Month 3 Month 6 iy Month 9 _ Month 12 |
.., All 5 innovations fully operational
L Month 9

Year 2 - Months 13-24 - Full Implementation and Refinement Al-CPL beta feedback collected Al-CPL (1st production release)
Month 18 Month 24
. * &

M13 M15 M18 M21 M24

Full peer mentor program expanded CPL at 50% of Year 4 goal "~ Midpoint program evaluation complete
Month 15 Month 18 Month 24

Credential pathways mapped — all CICS " Year 2 performance report submitted
Month 18 Month 24

Year 3 - Months 25-36 - Scaling and Evidence Building Sustainability plan draft completed

Month 33
L 3 » ¥
M25 M28 M30 M33 M36
r CPL at 75% of Year 4 target | r AIR midpoint report received )
. Month 30 | Month 36

Year 3 performance report submitted
Month 36

Year 4 - Months 37-48 - Sustainability, Dissemination, and Transition All performance targets achie Eval report submitted to ERIC

Month 45 Month 46
E ) .

M37 M40 M43 M45 M4asg

Sustainability plan finalized
Month 46

All dissemination activities complete
Month 48

Final performance report submitted
Month 48

B Yearl

B Year?2

B Year3 B Year4

Evaluation: AIR guasi-experimental design (QED) with propensity score matching - 5 PSSG performance measures
Partners: AIR (Independent evaluator) - Riipen (work-integrated learning) - Coursera Career Academy Plus

B Year 4 completion
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Executive Overview

Statement of need

Across the United States, more than 43 million adults have earned college credit but never
completed a degree — a population whose unfinished credentials represent both a profound
personal loss and a significant national workforce gap. At Morgan State University's College of
Interdisciplinary and Continuing Studies (CICS), that national crisis has a name, a face, and an
actionable data set. Our institutional records identify 5,431 students in the some college, no
credential (SCNC) population who have earned 60 or more credit hours — nearly half of whom
have accumulated 90 or more credits — with the academic records, GPA histories, and
enrollment patterns that tell us not only who they are, but precisely what stands between them
and completion. These are not students who failed. These are students whom higher education
failed to finish.

BELONG+ is Morgan State University's response. It is a comprehensive learning mobility
ecosystem — built on five integrated innovations — designed to ensure that every returning
adult learner at CICS has a recognized, affordable, and career-connected pathway to
undergraduate, master's, or doctoral completion. BELONG+ does not treat degree completion as
an individual responsibility. It treats learning mobility as an institutional obligation: the
systematic removal of the financial, structural, and social-relational barriers that prevent
academically qualified adult learners from reaching the credentials they have already nearly
earned.

The case for a learning mobility framework is grounded in a fundamental gap in how most
institutions approach adult learner success. Transfer, credit for prior learning, and advising are
widely recognized as components of student success strategy — yet few institutions apply them
with the intentionality, integration, or equity focus that adult learners require. Fewer still
recognize that learning acquired through professional experience, military service, industry
certifications, community leadership, and prior academic study is not supplemental to a degree
pathway — it is the foundation of one. When institutions fail to recognize and accelerate that
learning, they do not simply slow adult learners down. They price them out, exhaust their
persistence, and send them back into the workforce without the credential that their knowledge
already warrants.

BELONG-+ addresses this gap through five learning mobility innovations that together
constitute a redesign of how adult learners move through higher education at CICS. First,
differentiated adult learner personas ground every element of program design in the specific
motivations, barriers, and goals of the four populations CICS serves — ensuring that no adult
learner is treated as a generic student. Second, belonging-centered outreach and communication
— anchored by the Navigate Together peer mentorship program — surrounds every learner with
intentional human connection from first inquiry through graduation, cultivating the institutional
belonging that research identifies as a prerequisite for persistence. Third, an Al-supported
Credit for Prior Learning discovery system democratizes access to learning recognition,
ensuring that every enrolled learner — regardless of their prior familiarity with institutional
processes — has a personalized map of the credit opportunities their professional and lived
experience has already generated. Fourth, the integration of workforce-aligned microcredentials
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and industry certifications into CICS degree pathways — structured through the Alignment,
Application, and Reflection (AAR) framework — ensures that every learner earns not only a
degree but a portfolio of employer-recognized credentials that translates directly into career
advancement. Fifth, work-integrated learning experiences designed specifically for working
adults connect academic study to professional practice in ways that accelerate both completion
and career mobility.

Affordability is woven into every dimension of this framework. BELONG+ combines prior
balance relief, peer mentor stipends, and finish-line scholarships with personalized advising,
learning recognition, and career-connected pathways — because financial barriers do not
operate in isolation from academic and social ones, and removing them requires an equally
integrated response. A near-completer with 90 credits, a strong GPA, and 15 years of
professional expertise should not be prevented from finishing a degree by an outstanding
institutional balance. BELONG+ is built on the conviction that this outcome is both preventable
and unacceptable.

The result is a scalable, evidence-based model through which every returning adult learner with
some college credit receives recognition for prior learning, personalized guidance, affordable
pathways, and workforce-connected opportunities that accelerate completion — and earns
credentials that do not merely certify their education, but accelerate their advancement. What
follows describes the population this model serves, the completion challenges they face, and the
institutional context in which BELONG+ will operate.

Description of target population

BELONG-+ serves adult learners and near-completers who have accumulated substantial college
credit but have not yet earned a credential — students who demonstrated the academic capacity
to succeed but encountered the financial, structural, and social-relational barriers that higher
education has too often left unaddressed. Morgan State University's institutional research
identifies more than 5,431 undergraduate students who left between 2015 and 2024 after
earning at least 60 credit hours and maintaining a cumulative GPA of 2.0 or higher without
completing a degree. These are not students who were academically unprepared. They are
students whose pathways were interrupted — and whose return is both possible and overdue.

The scale of this challenge extends well beyond Morgan State's walls. Nationally, more than 43
million individuals under the age of 65 have earned college credit without completing a
credential, with learners of color disproportionately represented within this population (Cohen
et al., 2025). BELONG+ is designed to serve Morgan State's share of this national population
through the College of Interdisciplinary and Continuing Studies — an institution whose
mission, structure, and history of serving adult learners through the Morgan Completes You
initiative position it as uniquely equipped to meet this moment. CICS's experience makes one
thing clear: SCNC learners are not a monolithic group. They represent a range of educational
goals, life circumstances, workforce histories, and completion barriers that a single,
undifferentiated approach cannot adequately address. The first of BELONG+'s five learning
mobility innovations — differentiated adult learner personas — is a direct response to this
reality.
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THE FOUR ADULT LEARNER PATHWAYS IN BELONG+

TRADITIONAL CAREER PAPER CEILING LEGACY
DEGREE CHANGER LEARNER SCHOLAR
COMPLETER
1% 1=
Toa Ot 225 {lda
= FINISH WHAT = TRANSITION TO ADVANCE THROUGH FULFILL A

WAS STARTED A NEW CAREER CREDENTIAL ATTAINMENT LIFELONG GOAL

LIFE CIRCUMSTANCES -

hd 8 W

PARENTING & MILITARY & MU LTIPLE}'FRACTIONAL POST-INCARCERATION COMPETING
& CAREGIVING YETERANS REINTEGRATION RESPONSIBILITIES

The Four Adult Learner Personas

BELONGH+ organizes its services, coaching, peer mentorship, and learning mobility resources
around four adult learner personas identified through Morgan State University's learning
mobility framework. These personas are not administrative categories — they are design
principles that ensure every component of BELONG+ is calibrated to the specific motivations,
barriers, and career goals of the learners it serves.

Traditional Degree Completers are adult learners, typically under age 30, who are employed
full-time and returning to complete a previously interrupted degree. Financial challenges, family
obligations, employment demands, and other life circumstances — not academic difficulty —
interrupted their progress. These learners require flexible online coursework, streamlined
re-enrollment pathways, prior balance resolution, and clear completion roadmaps that allow
them to sustain education alongside work and family responsibilities. For Traditional Degree
Completers, BELONG+'s finish-line scholarship infrastructure and Al-supported CPL discovery
provide the most direct acceleration toward the credential they were already on track to earn.

Career Changers are established professionals returning to higher education to access new
career pathways or transition into emerging industries. They arrive with substantial workplace
knowledge and transferable skills — but require additional credentials to unlock the
opportunities their expertise warrants. Career Changers benefit most from BELONG+'s CPL
discovery system, which surfaces the academic value of professional learning they have already
acquired, and from the AAR-integrated credential pathways that embed industry-recognized
certifications directly into their degree programs. For Career Changers, BELONG+ does not
simply offer a degree — it offers a portfolio that signals readiness for the roles they are
pursuing.

Paper Ceiling Learners are professionals whose advancement, compensation, and leadership

PREVI EW Dat e: Jun 30, 2026 Wor kspace | D: W501701731 Fundi ng Opportunity Nunber: ED- GRANT-26- 038



eligibility are constrained not by a lack of knowledge or ability, but by the absence of a
postsecondary credential. These learners frequently possess significant expertise that formal
education has never recognized. BELONG+'s Al-supported CPL system is designed with this
population specifically in mind: it democratizes access to prior learning recognition, surfacing
credit opportunities that Paper Ceiling Learners would never have encountered through
traditional advising alone. Accelerated completion pathways, workforce-aligned credentials, and
work-integrated learning experiences combine to ensure that when Paper Ceiling Learners earn
their degree, it arrives alongside a credential portfolio that immediately accelerates their
advancement.

Legacy Scholars are learners returning to complete a degree later in life — often after retirement
or decades away from higher education — for whom completion represents the fulfillment of a
lifelong aspiration, a family legacy, or a deferred personal goal. Legacy Scholars bring
extensive professional, civic, and community experience that prior learning assessment can
formally recognize. These learners benefit most from BELONG+'s belonging-centered coaching
and peer mentorship infrastructure, which provides the human connection and affirmation that
sustains persistence across the full arc of completion, and from the highly personalized advising
that honors the full weight of what returning to finish truly means.

Beyond the Four Personas

BELONG+ intentionally serves adult learners whose lives do not fit neatly within a single
persona. Parents and caregivers, military-aftiliated learners and veterans, individuals balancing
multiple jobs or fractional employment, learners returning to their communities following
incarceration, and adults navigating intersecting professional, family, and community
obligations will all find within BELONG+ a program designed around their realities rather than
the rhythms of traditional enrollment. Many participants are expected to be Pell-eligible and
from populations historically underrepresented among degree completers — populations for
whom the equity implications of learning mobility are not abstract but immediate.

Geographic Reach and Delivery Model

BELONG+ will primarily serve students enrolled in CICS's fully online undergraduate degree
completion programs, while extending selected services to adult learners in graduate and
doctoral programs. Because the model is delivered through online learning, virtual coaching,
peer mentorship, digital belonging communities, and Al-supported CPL tools, BELONG+ is
designed to reach learners throughout Maryland, the Washington—Baltimore—Arlington
metropolitan region, and across the United States. The learning mobility infrastructure
BELONG+ builds at CICS is not bounded by geography — it is bounded only by the reach of
Morgan State's mission.

By grounding every intervention in the distinct needs of these four personas while remaining
responsive to the full complexity of adult learners' lives, BELONG+ will accelerate
re-enrollment, increase credit accumulation, shorten time to credential, strengthen workforce
outcomes, and cultivate the sense of belonging that research consistently identifies as the most
reliable predictor of adult learner persistence. The students BELONG+ serves are not one step
away from giving up. They are one step away from finishing — and BELONG+ is built to close
that distance.
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Adult learner completion challenges

Adult learners do not stop out because they lack ability. Morgan State University's own data —
5,431 students who left with 60 or more credit hours and a GPA of 2.0 or higher — makes this
plain. These are learners who demonstrated the academic capacity to complete and did not.
Understanding why requires moving beyond individual explanations and into the structural,
institutional, and social-relational barriers that higher education has systematically failed to
dismantle. Research consistently organizes adult learner completion challenges into three
interconnected categories — situational, institutional, and dispositional — with the most
important insight being that these barriers do not operate in isolation: institutional failures
amplify situational stress, and situational pressure erodes the dispositional confidence that
persistence requires (Howard et al., 2025). BELONG+ is designed to address all three.

Financial and Situational Barriers: The Weight of Real Life

For adult learners, the decision to return to college is not made in a vacuum — it is made
against a backdrop of financial obligations, caregiving responsibilities, employment demands,
and the competing pressures of lives already fully committed elsewhere. Goldrick-Rab's (2016)
landmark research on college costs and financial aid documents in granular detail how financial
barriers operate not as a single obstacle but as a cascading system of pressure points — tuition
bills, outstanding institutional balances, lost wages, childcare costs, and transportation expenses
that accumulate into an experience of financial precarity that traditional student aid systems
were never designed to address for working adults. For near-completers who stopped out owing
a balance to their institution, the financial barrier is both practical and symbolic: the institution
that was supposed to be the path to economic mobility has become the entity standing between
the learner and their transcript.

Howard et al.'s (2025) research on institutional change for adult learner success, conducted by
the American Institutes for Research, identifies financial barriers as among the most persistent
structural impediments to adult learner re-enrollment — and documents that institutions that
address them directly, through prior balance relief and targeted completion aid, see measurable
improvements in re-engagement outcomes. BELONG+'s layered financial infrastructure —
prior balance relief, finish-line scholarships, and peer mentor stipends — is designed precisely
to collapse this barrier category, removing the financial gate that stands between academically
qualified near-completers and the credentials they have nearly finished earning.

Situational barriers extend beyond finances. Adult learners are disproportionately likely to be
parents, caregivers, employed full-time, and navigating the intersecting demands of family,
community, and professional life simultaneously. Howard et al. (2025) document that
institutions serving adult learners effectively recognize these situational realities not as personal
obstacles to be managed by individual learners but as design parameters that institutional
programs must accommodate — through flexible scheduling, online delivery, and wraparound
support models that meet learners where their lives actually are. BELONG+'s fully online
delivery model and multi-modal coaching and mentorship infrastructure reflect this principle at
every level of program design.

Institutional Barriers: Systems Built for Someone Else
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Even adult learners who resolve their financial barriers and commit to re-enrollment frequently
encounter institutions that were designed around the needs of 18-to-22-year-old full-time
residential students — and have never been meaningfully redesigned to serve anyone else. Karp
(2011) identifies four mechanisms through which non-academic supports improve student
outcomes — building relationships, navigating college processes, developing college
know-how, and making connections between academic work and broader goals — and
documents that adult learners are systematically less likely to access these mechanisms because
the institutional structures that deliver them were built for traditional students. For returning
adult learners who last enrolled years or decades ago, the process of re-engagement requires
navigating unfamiliar systems, resolving old administrative complications, and accessing
advising and support resources that may never have been designed with their specific
circumstances in mind.

The underutilization of Credit for Prior Learning represents one of the most consequential and
correctable institutional failures in adult learner education. Klein-Collins (2020) synthesizes
more than two decades of CAEL research documenting that CPL participation is associated
with significantly higher rates of persistence, credit accumulation, and degree completion
among adult learners — yet CPL remains inaccessible to the majority of the adult learners who
would benefit from it most. The problem is not the absence of CPL policy — it is the absence of
equitable CPL access. Traditional CPL processes require institutional familiarity, self-advocacy,
and navigational confidence that disproportionately favor learners who already know how to
work academic systems. For Paper Ceiling Learners who have spent careers developing
expertise that higher education has never formally recognized, and for Legacy Scholars whose
professional and civic contributions have never been translated into academic language, the
CPL process can feel designed for someone else entirely. BELONG+'s Al-supported CPL
discovery system is designed to invert this dynamic — making learning recognition available to
every enrolled learner, not only those with the institutional capital to pursue it independently.

Howard et al. (2025) further document that adult learners benefit most from integrated, holistic
support models in which academic advising, financial aid navigation, career planning, and
belonging-centered outreach function as a coordinated system rather than a set of disconnected
services. Institutions that provide these supports in silos — expecting adult learners to
self-identify their needs, locate the appropriate office, and navigate each service independently
— consistently produce worse outcomes than institutions that deliver integrated, proactive,
relationship-based support from the first point of contact. BELONG+'s five innovations are
designed as an integrated system for precisely this reason: each innovation reinforces the others,
and no single component is expected to carry the full weight of adult learner success alone.

Dispositional Barriers: The Belonging Problem

Even when financial and institutional barriers are addressed, adult learners face a third category
of challenge that higher education has only recently begun to name with precision: the absence
of belonging. Belonging is not a soft outcome — it is a structural prerequisite for persistence.
Strayhorn (2019) synthesizes more than two decades of research demonstrating that sense of
belonging — the experience of mattering to and feeling cared for by one's institution — is a
robust predictor of academic persistence, motivation, and completion across student
populations, with particularly strong effects for students from historically marginalized groups,
including African American students and adult learners returning after stop-out. Strayhorn's
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framework establishes the most important design principle for BELONG+: belonging is not a
personality trait that learners either have or do not have — it is an experience that institutions
can actively cultivate through intentional practice.

For returning adult learners, the belonging challenge is acute and specific. These are learners
who, in many cases, left an institution that failed to recognize their expertise, support their
circumstances, or sustain their engagement through the disruptions that interrupted their
progress. Returning requires not only overcoming practical barriers but also reconstructing a
relationship with higher education that may have ended in disappointment, financial conflict, or
the quiet conviction that college was not designed for someone like them. Walton and Cohen
(2011) demonstrate experimentally that even brief, targeted belonging interventions during the
transition into higher education can produce lasting improvements in academic outcomes —
providing direct support for BELONG+'s front-loaded, belonging-first approach to adult learner
onboarding through the Navigate Together peer mentorship program and belonging-centered
coaching infrastructure.

For adult learners at an HBCU, this belonging challenge carries an additional and distinctive
dimension. Murrell, Blake-Beard, and Porter (2021) document that peer mentoring is especially
effective for African American learners in providing the identity-based support, empathic
acknowledgment, and validation that institutional structures frequently fail to supply — and that
this identity-based peer support produces the holding environment in which the work of
professional and academic identity integration can take place. At Morgan State University, a
historically Black institution deeply embedded in its community and mission, the belonging
infrastructure BELONG+ builds is not layered onto an indifferent institutional context — it is
grounded in an institution that has always understood belonging as central to its educational
purpose.

Dispositional barriers compound when learners do not see the connection between academic
credentials and their actual career goals. Fong et al. (2022) document the critical role of
help-seeking behavior in postsecondary achievement — finding that students who engage in
intentional, goal-directed help-seeking demonstrate significantly stronger academic outcomes,
and that this relationship holds across diverse adult learner populations. For SCNC adult
learners who have been away from higher education long enough to have lost confidence in
their academic identity or their sense of the degree's relevance to their career, reestablishing this
connection is prerequisite to sustained engagement. BELONG+'s AAR-integrated credential
pathways and work-integrated learning experiences through CICS 490 and Riipen are designed
to make the career value of academic completion visible, concrete, and immediately applicable
— transforming the degree from an abstract credential into an accelerant for the professional
goals adult learners are already pursuing.

The Compound Effect: Why an Integrated Response Is Required

These three categories of barrier — financial and situational, institutional, and dispositional —
do not function as a checklist. They are mutually reinforcing: financial stress erodes the mental
bandwidth that academic persistence requires; institutional obstacles amplify the self-doubt that
dispositional barriers produce; and the absence of belonging makes every financial and
structural obstacle feel larger and more permanent than it is. Howard et al. (2025) document that
the institutions most effective at serving adult learners are those that recognize this compound
dynamic and design integrated responses — rather than addressing financial barriers in one
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office, academic support in another, and belonging in a third.

A returning adult learner who cannot afford to re-enroll, cannot find her professional experience
recognized in the curriculum, and does not see herself reflected in the institution she is being
asked to trust is not facing three separate problems — she is facing one compounding,
interconnected experience of exclusion. BELONG+'s five learning mobility innovations are
designed for this reality. Prior balance relief and finish-line scholarships remove the financial
gate. Al-supported CPL discovery dismantles the institutional invisibility of professional
expertise. Differentiated personas ensure that every intervention speaks to the specific learner
rather than a generic adult student. Belonging-centered coaching and Navigate Together peer
mentorship build the human infrastructure that makes persistence sustainable.
Credential-integrated degree pathways and work-integrated learning ensure that completing a
degree at CICS produces something immediately and concretely valuable in the career the
learner is already living. The following section describes the institutional context in which
BELONG+ will deploy these innovations — and why Morgan State University is uniquely
positioned to make this model work.

Institutional context

Morgan State University is Maryland's preeminent public urban research university and the
state's largest Historically Black College and University — an institution whose founding
mission and present-day practice converge on a single commitment: expanding educational
access, workforce mobility, and credential attainment for populations that higher education has
historically underserved. Located in Baltimore and serving learners throughout Maryland, the
Washington—Baltimore—Arlington metropolitan region, and increasingly across the nation
through fully online programming, Morgan occupies a distinctive institutional position: large
enough to generate the research infrastructure and data capacity that BELONG+ requires,
deeply embedded enough in its community to understand the barriers its learners actually face,
and mission-aligned enough to treat adult learner completion not as an enrollment strategy but
as a core institutional obligation.

Morgan's readiness to lead a PSSG Early Phase initiative of this scope is not aspirational — it is
demonstrated. Through the College of Interdisciplinary and Continuing Studies (CICS) and the
Morgan Completes You (MCY) initiative, Morgan has built a proven infrastructure for adult
learner re-engagement that provides BELONG+ with an operational foundation, an existing
learner pipeline, and an institutional culture already oriented toward the populations this project
will serve. CICS offers flexible, fully online, interdisciplinary degree completion pathways
designed around the professional and personal realities of working adults — pathways that have
demonstrated their capacity to serve learners across Maryland, the DMV region, and throughout
the United States. BELONG+ does not ask Morgan to build this capacity from scratch. It asks
Morgan to deepen, integrate, and scale what already works.

The urgency of that scaling is written in Morgan's own data. Institutional research identifies
more than 5,431 undergraduate students who left between 2015 and 2024 after earning at least
60 credit hours and maintaining a cumulative GPA of 2.0 or higher — a population whose
interrupted progress represents neither academic failure nor disengagement from the value of a
credential, but the accumulated weight of financial, institutional, and social-relational barriers
that a well-designed completion ecosystem can remove. Within this broader population, 5,431
students have earned 60 or more credit hours, and nearly half have accumulated 90 or more —
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students who, in many cases, are a single semester of coursework away from the degree that
could transform their professional trajectory. Among them, 691 students fall within the federally
defined six-year graduation cohort, having first enrolled as first-time, full-time freshmen during
the 2018-2019 academic year, many of whom remain in good academic standing and are
positioned to benefit immediately from targeted re-engagement. These numbers are not
projections. They are an actionable data set — and they are the foundation on which
BELONG+'s learning mobility framework is built.

The demographic profile of Morgan's near-completers both reflects and amplifies the
significance of this work. The majority are African American adults between the ages of 25 and
49 who balance full-time employment, caregiving responsibilities, and community
commitments while pursuing higher education. A substantial proportion are Pell-eligible and
face financial barriers that interrupt educational progress despite strong academic performance.
Many possess significant professional expertise, industry credentials, military training, and
workplace learning that traditional academic pathways have never formally recognized —
expertise that BELONG+'s Al-supported CPL discovery system is designed to surface, validate,
and translate into accelerated pathways to completion. For these learners, Morgan's identity as
an HBCU is not a demographic footnote — it is a design asset. As Murrell, Blake-Beard, and
Porter (2021) document, peer mentoring in the context of shared racial and cultural identity
provides forms of validation, affirmation, and belonging support that are qualitatively distinct
from what most institutional support structures can offer. Morgan has always known how to
make Black adult learners feel they belong. BELONG+ is the infrastructure through which that
institutional knowledge becomes a systematically delivered, evidence-based intervention.

The Washington—Baltimore—Arlington metropolitan region in which Morgan is embedded
further concentrates the workforce significance of this work. The region's economy spans
federal government, defense, healthcare, technology, nonprofit management, cybersecurity, and
professional services — sectors that increasingly require postsecondary credentials for entry,
advancement, and leadership. Many of Morgan's near-completers are already employed in these
sectors, held back from advancement not by a lack of capability but by the absence of the
credential that their employer, their industry, or the paper ceiling requires. BELONG+'s
credential-integrated degree pathways — combining AAR-structured microcredential
integration, Al-supported CPL recognition, and work-integrated learning through CICS 490 and
Riipen — are designed to convert degree completion into immediate, employer-recognized
career advancement. For the region's workforce pipeline, every near-completer BELONG+
graduates is not only an individual transformed — it is a contribution to the talent infrastructure
that Maryland's economy depends on.

CICS is the right home for this work, and Morgan State is the right institution to lead it. The
structural alignment is precise: CICS's fully online delivery model, its interdisciplinary program
architecture, its existing Morgan Completes You infrastructure, and its established culture of
adult learner-centered design provide BELONG+ with the implementation environment it
requires. The HBCU mission, the Baltimore community context, the regional workforce
landscape, and the demographic composition of Morgan's near-completer population provide
BELONG+ with the equity imperative that makes this work matter beyond any single
institution. And the scale and specificity of Morgan's institutional data (5,431 students named,
credited, and tracked) provide BELONG+ with the evidence-based foundation from which a
validated, replicable national model for adult learner completion can be built.
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BELONGH+ is not a pilot program testing whether adult learners can succeed at Morgan State
University. That question has already been answered. BELONG+ is the systematic architecture
through which Morgan ensures they do.

National Significance

The United States faces a postsecondary completion crisis of historic proportion — one whose
scale is surpassed only by the degree to which higher education has failed to treat it as the
structural problem it is. According to Cohen et al. (2025), more than 43.1 million adults
between the ages of 18 and 64 — representing 18.1% of the total United States population in
that age range — have earned college credit without completing a postsecondary credential,
with an additional 5.5 million adults over age 65 in the same position. These learners,
collectively described as the Some College, No Credential (SCNC) population, are not a
demographic curiosity. They are the accumulated consequence of decades of institutional design
that prioritized traditional enrollment pipelines over the completion of the students those
pipelines failed to finish. As employers across every major sector of the American economy
increasingly require postsecondary credentials for career entry, advancement, and leadership
eligibility, the completion gap among adult learners has simultaneously become an educational
equity crisis, a workforce development emergency, and a national economic liability.

Cohen et al. (2025) report that the 2023—24 academic year marked the first time more than one
million stopped-out students re-enrolled in a single year — a meaningful milestone that
nonetheless represents only a fraction of the adults who remain disconnected from the
credentials they have nearly earned. Re-enrollment growth, while encouraging, has not been
matched by comparable improvements in completion rates, and the SCNC population continues
to grow year over year as new stopouts join faster than prior cohorts graduate. Among those
who do return, the research reveals a population with clear motivations — salary improvement,
career advancement, and personal fulfillment — but whose readiness to re-enroll is highly
sensitive to institutional trustworthiness, program affordability, and the perceived relevance of
the credential to their actual career goals (Cohen et al., 2025). At Morgan State University, this
national stopped-out student problem has a precise institutional face: more than 5,431 students
who left between 2015 and 2024 with at least 60 credit hours and a GPA of 2.0 or higher —
near-completers whose interrupted progress is not an academic story but a barrier story, and
whose return is both achievable and urgent. The adult learners who are ready to return are not
asking for a traditional college experience — they are asking for a system that recognizes what
they already know, connects learning directly to career advancement, and removes the barriers
that stopped them the first time.

The national significance of BELONG+ lies in its direct, integrated response to the structural
failures that the re-enrollment data exposes. Morgan State University's learning mobility
framework — and the five innovations through which BELONG+ operationalizes it —
addresses what research consistently identifies as the core failure of adult learner completion
efforts: the persistent treatment of a structurally diverse population as though one solution fits
all. Cohen et al. (2025) document that the SCNC population spans wide ranges of age, prior
enrollment intensity, credential level sought, and time since last enrollment — variation that
makes undifferentiated re-engagement strategies structurally inadequate. A Paper Ceiling
Learner with 20 years of professional expertise and 90 earned credit hours requires a
fundamentally different combination of learning recognition, advising, credentialing, and
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belonging support than a Traditional Degree Completer who stopped out two years ago for
financial reasons — even though both are one step away from graduation. Institutions that
design adult learner programs without this differentiation routinely produce interventions that
work for some learners while leaving others precisely where they were.

The concept of learning mobility provides the intellectual and structural backbone of
BELONG-+'s national contribution. Learning mobility centers the learner rather than the
institution — ensuring that individuals can move through educational systems without
unnecessary loss of credit, time, cost, or identity. It reframes the adult learner completion
problem not as a pipeline management challenge but as an institutional design challenge: the
question is not how to get more adults to re-enroll, but how to build systems worthy of their
re-enrollment. Cohen et al. (2025) identify that Potential Completers — SCNC adults with
recent enrollment histories and substantial credit accumulation — represent a disproportionate
share of the population most ready to re-engage, yet face barriers that are often administrative
and structural rather than academic. A near-completer who has spent 15 years building
professional expertise should not be required to pay full tuition for knowledge she already
possesses, wait months for an advising appointment to learn that CPL exists, or navigate a
re-enrollment process designed for an 18-year-old entering college for the first time. Learning
mobility demands that institutions remove these structural failures — through recognition of
prior learning, flexible degree pathways, personalized curriculum maps, Al-supported discovery
tools, and comprehensive advising infrastructure that meets learners in the reality of their lives.

Among the most concrete and correctable of those structural failures is the financial barrier
system that blocks near-completers before any academic intervention can reach them.
Goldrick-Rab (2016) documents that financial barriers operate not as a single obstacle but as a
cascading system of pressure — tuition costs, outstanding institutional balances, lost wages, and
caregiving expenses that accumulate into a sustained experience of financial precarity that
standard student aid models were never designed to address for working adults returning years
after their last enrollment. At the center of this cascade is the problem of prior institutional
balances — outstanding financial holds that block re-enrollment, transcript access, and
re-engagement with the very institution the learner most recently attended. Cohen et al. (2025)
identify that Potential Completers are disproportionately likely to face administrative and
financial barriers rather than academic ones — barriers that a targeted institutional investment
can remove. For near-completers whose progress was interrupted by an unpaid balance rather
than an academic setback, prior balance relief is not a financial aid supplement. It is the
precondition for every other intervention that follows. BELONG+'s layered financial
infrastructure — prior balance relief, finish-line scholarships, and peer mentor stipends — is
designed to collapse this barrier category entirely, ensuring that financial obligation does not
determine who gets to finish what they have already nearly earned.

Equally consequential — and equally correctable — is the systematic underutilization of Credit
for Prior Learning among the adult learners who would benefit from it most. Klein-Collins
(2020) documents that CPL participants are 17% more likely to complete their degrees than
non-participants — with completion benefits reaching 24% for Hispanic adults, 13% for Black
adults, and 19% for Pell Grant recipients — yet CPL remains inaccessible to the majority of
eligible learners because traditional CPL processes require institutional familiarity,
self-advocacy, and navigational confidence that disproportionately advantage those who need it
least. For Paper Ceiling Learners whose decades of professional expertise have never been
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formally recognized, and for Legacy Scholars whose civic and community learning has never
been translated into academic credit, the absence of accessible CPL is not a minor
inconvenience — it is the mechanism through which higher education perpetuates the very
inequity it claims to address. BELONG+'s Al-supported CPL discovery system is designed to
close this gap at scale, ensuring that learning recognition is available to every enrolled learner
rather than only those with the institutional capital to pursue it independently.

BELONG+'s four adult learner personas (Traditional Degree Completers, Career Changers,
Paper Ceiling Learners, and Legacy Scholars) represent Morgan State University's
evidence-based answer to the design failures documented above. Grounded in the Morgan
Completes You initiative's direct experience serving returning adult learners, these personas are
not marketing segments. They are design parameters that ensure every component of the
BELONG+ model (from Al-supported CPL discovery to belonging-centered coaching to
AAR-integrated credential pathways to work-integrated learning) is calibrated to the specific
motivations, barriers, and career goals of the learners it serves. This persona-differentiated
architecture is what distinguishes BELONG+ from adult learner initiatives that respond to the
scale of the SCNC population with a standardized re-enrollment portal and a scholarship.

Morgan State University's position as an HBCU serving a majority-Black adult learner
population adds a dimension of national significance that extends beyond the SCNC completion
challenge alone. Cohen et al. (2025) document that learners of color are disproportionately
represented within the SCNC population, facing compounding financial, institutional, and
social-relational barriers that mainstream adult learner initiatives have addressed unevenly at
best. At an HBCU deeply embedded in the Baltimore community and in the lives of the adult
learners it serves, belonging is not a program add-on; it is an institutional inheritance. The
cultural congruence, shared identity, and community rootedness that characterize Morgan State's
relationship with its learners provide BELONG+'s belonging-centered coaching and Navigate
Together peer mentorship infrastructure with a foundation that most institutions would have to
construct from the ground up. An HBCU-based learning mobility model that demonstrates
measurable impact for this population does not simply produce a completion program; it
produces a validated equity framework that institutions across the country can adapt, adopt, and
scale. The evidence base that BELONG+'s AIR-conducted evaluation will generate is not only
evidence for Morgan State. It is evidence for the field.

The five learning mobility innovations that constitute BELONG+ are not independently
conceived program components — they are an integrated response to five documented,
evidence-based failure points in how higher education currently serves returning adult learners.
Differentiated adult learner personas address the field's persistent failure to design for the actual
diversity of the SCNC population rather than an imagined average. Belonging-centered outreach
and Navigate Together peer mentorship address the institutional trust deficit and social
disconnection that research consistently identifies as proximate causes of stop-out and
non-return (Strayhorn, 2019; Walton & Cohen, 2011). Al-supported CPL discovery addresses
the equity failure of a learning recognition system that is theoretically available to all adult
learners but practically accessible only to those with the institutional capital to navigate it.
AAR-integrated microcredential and industry certification pathways address the motivational
and economic disconnect between academic credentials and the career advancement outcomes
that adult learners cite as their primary reason for returning (Cohen et al., 2025). And
work-integrated learning through CICS 490 and Riipen addresses the gap between degree
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completion and workforce readiness — ensuring that finishing a degree at CICS produces not
only a credential but a portfolio of demonstrated competencies that employers can immediately
recognize and reward. Together, these five innovations constitute a learning mobility ecosystem
whose design logic is grounded in research, whose components reinforce one another, and
whose impact will be rigorously measured by the AIR-conducted quasi-experimental evaluation
against the PSSG program performance measures — generating the causal evidence needed to
validate BELONG+ as a replicable national model.

BELONG+ advances a vision of adult learner success that is scalable precisely because it is
specific. By demonstrating that differentiated personas, Al-supported learning recognition,
belonging-centered coaching, credential-integrated curriculum, and work-integrated learning
can be implemented as a coherent, measurable, and replicable system at an HBCU serving
returning adult learners, BELONG+ produces the proof of concept that national adult learner
completion policy has long needed: that the gap between some college and a credential is not a
personal failing to be overcome by individual determination, but a structural distance to be
closed by institutional design — and that closing it, at scale, is both possible and overdue.

Project Design

BELONG+ (Building Engagement, Learning, Opportunity, Navigation, Growth, and
Graduation) is Morgan State University's integrated response to a completion crisis that
institutional data makes impossible to ignore and that research makes possible to solve. More
than 5,431 students left Morgan State between 2015 and 2024 with at least 60 credit hours and a
cumulative GPA of 2.0 or higher. These near-completers' interrupted progress reflects not
academic failure but the accumulated weight of three interconnected barrier categories that
higher education has consistently failed to address in combination: financial barriers, including
prior institutional balances, tuition costs, and the compounding affordability pressures of adult
life; academic-institutional barriers, including unrecognized prior learning, inefficient pathways,
and advising systems designed for traditional students; and social-relational barriers, including
limited belonging, institutional distrust, and insufficient human connection for working adults
navigating degree completion alongside full professional and caregiving lives. BELONG+
addresses all three, not sequentially but simultaneously, through five learning mobility
innovations whose combined logic constitutes the theory of action for this project.

The BELONG+ theory of action holds that adult learner degree completion is prevented not by
academic inability but by these three interconnected barrier categories, and that addressing all
three through an integrated, persona-informed framework will produce measurable
improvements across the five PSSG program performance measures. If Morgan State University
addresses financial barriers through prior balance relief, completion grants, and a layered
scholarship portfolio, then near-completers whose re-enrollment is blocked by outstanding
institutional debt will be able to return and resume progress toward completion (Goldrick-Rab,
2016). If CICS provides belonging-centered coaching, peer mentorship, and digital belonging
communities that build consistent, affirming, and practically useful human connection from
inquiry through graduation, then returning adult learners will develop the sense of institutional
belonging that research identifies as a prerequisite for persistence and completion (Strayhorn,
2019; Walton & Cohen, 2011). If the AI-Supported CPL Discovery System makes credit for
prior learning accessible to all enrolled CICS learners regardless of their prior familiarity with
institutional processes, then CPL participation rates will increase, reducing the total credits
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learners must purchase and accelerating progress toward degree completion (Klein-Collins,
2020). If industry-recognized credentials are embedded within CICS degree pathways using the
AAR framework, then learners will experience meaningful milestones that affirm their
academic progress, build employer-recognized competencies, and sustain motivation across the
full arc of completion (Fong et al., 2022; Westrick, 2025). And if work-integrated learning
through CICS 490 and Riipen connects academic learning to professional practice through
structured reflection, then learners will develop the career readiness and professional identity
that transform degree completion into genuine economic mobility (Kolb, 2015; Rowe et al.,
2012).

Together, these five theory-of-action links constitute a rationale grounded in high-quality
research findings for expecting BELONG+ to produce improvements across all five PSSG
program performance measures: first-year credit accumulation, annual retention and persistence
rates, success rates including graduation, time to credential, and number of credentials
conferred. The five innovations are not independent program components. Each one reinforces
the others. Adult learner personas inform every other innovation's design. Belonging-centered
coaching creates the relational foundation on which peer mentorship builds. Al-supported CPL
discovery generates the prior learning map that credential integration and work-integrated
learning extend. And affordability, woven through the entire framework as a cross-cutting
design principle rather than a single intervention, ensures that no financial barrier interrupts the
progress that the five innovations are designed to sustain. What follows describes each
innovation in detail: its rationale, its implementation at CICS, and its anticipated outcomes.

Innovation (a): Adult learner personas

The first learning mobility innovation within BELONG+ is the development and systematic
application of four well-defined adult learner personas that ground every element of the
project's design in a precise, research-informed understanding of who returning adult learners
are, what they are working toward, and what they need to succeed. Rather than treating adult
learners as a monolithic population defined primarily by their stopped-out status or their
distance from degree completion, BELONG+ begins with a more fundamental question: what
does this learner want, and what does success look like for them? The answers vary
considerably across the returning adult population, and the quality of institutional response
depends entirely on how well those differences are understood and honored. The BELONG+
personas, Traditional Degree Completers, Career Changers, Paper Ceiling Learners, and Legacy
Scholars, are not marketing segments. They are design parameters: interpretive lenses through
which every subsequent innovation is calibrated, every advising interaction is framed, and every
communication is personalized. They represent BELONG+'s foundational commitment to
treating adult learners as they actually are rather than as higher education has traditionally
assumed them to be.

Why It Matters

The development of well-defined learner personas is not an administrative exercise. It is an
equity strategy. Adult learning theory establishes that adults are self-directed learners whose
motivation, engagement, and persistence are shaped by the relevance of learning to their own
goals, the degree to which their prior experience is recognized and incorporated, and the extent
to which their educational pathway feels purposeful and personally meaningful (Knowles et al.,
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2020). Institutions that treat all adult learners as interchangeable, offering uniform advising,
generic communication, and one-size-fits-all support, miss the foundational insight that
andragogy offers: that adult learners are not simply older versions of traditional students but
people with established professional identities, complex lives, and specific aspirations who have
chosen to invest scarce time and resources in higher education for reasons that are deeply and
distinctively their own.

When institutions fail to differentiate among adult learner populations, the learners most likely
to receive responsive support are those whose goals and circumstances most closely resemble
the assumptions already embedded in institutional systems, typically younger, more recently
enrolled, and primarily motivated by credential attainment. Learners whose goals, life stages,
and motivations fall outside those assumptions encounter advising that does not speak to their
situation, communication that does not reflect their priorities, and support services that were not
designed with them in mind. Howard et al. (2025) document that institutions most effective at
serving adult learners are those that design their support infrastructure around the actual
diversity of their learner populations, not around a generic adult learner profile that represents
no one precisely. Persona-based design is BELONG+'s mechanism for operationalizing that
principle across every dimension of the project.

By defining four distinct learner personas, each reflecting a different combination of career
stage, life responsibilities, educational history, and aspirational goals, BELONG+ builds the
institutional capacity to respond to adult learners as they actually are. Persona-based design
informs every dimension of the BELONG+ framework: how advisors approach initial
conversations, how communication is framed at each stage of the learner journey, how
curriculum maps are constructed, how CPL opportunities are surfaced, how credentials are
integrated, and how peer mentors are matched. The personas are not categories that constrain
learners; they are lenses that help the project team see learners more clearly and respond more
effectively.

The Four BELONG+ Adult Learner Personas

Traditional Degree Completers are learners, typically under age 30, who work full-time, are
early in their careers, and are returning to complete a previously interrupted degree. The
decision to return is often driven by a recognition that degree completion is necessary for the
next step in a career that has already begun. Their goals are frequently pragmatic: finish the
degree, improve employment prospects, increase earning potential, and do so as efficiently as
possible given the demands of full-time work. Advising and support for Traditional Degree
Completers should emphasize clear pathways, CPL opportunities that recognize recent work
experience, credential integration that adds immediate workforce value, and communication that
respects their time and acknowledges the competing pressures they are managing. For these
learners, every unnecessary barrier between where they are and where they want to go is a
potential stopping point, and every demonstration that the institution understands and respects
their goals is a reason to persist.

Career Changers are learners who have established careers and seek degree completion to
transition into new industries, pursue new professional interests, or prepare for emerging
workforce opportunities. Their motivations are often more complex than simple credential
attainment; they are in the process of reimagining their professional identities, and their
educational pathway is part of that larger transformation. Career Changers may carry significant
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uncertainty about whether their prior expertise will translate, whether they will be able to
compete with learners who have more direct preparation in their new field, and whether the
investment of returning to school will pay off in the way they are hoping. Advising and support
for Career Changers should acknowledge and honor the expertise they bring from their prior
field, help them identify the transferable competencies that will serve them in their new
direction, connect them with credential pathways that signal emerging competency to
prospective employers, and provide the kind of encouragement and forward-looking affirmation
that sustains motivation through a transition that is inherently uncertain. For Career Changers,
the institution's ability to see the full arc of their professional journey, not just the degree they
are completing, is essential to building the trust and engagement that support persistence.

Paper Ceiling Learners are individuals who possess significant skills, expertise, and
professional accomplishments but are unable to advance, secure promotions, or access
leadership opportunities because they lack a degree credential. This persona represents one of
the most compelling and underserved populations in adult higher education. Paper Ceiling
Learners have often spent years, sometimes decades, demonstrating their competency in
professional environments, only to encounter a structural barrier that formal credentialing alone
can remove. Their relationship to higher education is shaped by this history: they may carry
frustration at a system that has withheld recognition despite their demonstrated capability,
skepticism about whether a degree will actually deliver the advancement it promises, and a
complicated mix of confidence in what they know and uncertainty about whether they belong in
academic spaces. Advising and support for Paper Ceiling Learners must begin with genuine
acknowledgment of what they have already accomplished. CPL processes that formally
recognize their prior learning send a critical early message: this institution sees your expertise
and takes it seriously. Credential integration that connects their professional experience to
academic pathways affirms the value of what they bring. And communication that speaks
directly to the paper ceiling experience, naming it, validating it, and positioning degree
completion as the removal of an unjust barrier rather than the acquisition of something they
were previously lacking, builds the sense of belonging and institutional trust that this population
particularly needs in order to persist.

Legacy Scholars are learners returning later in life, often after retirement or as they approach the
end of their primary careers, to fulfill a lifelong educational goal or complete unfinished
academic aspirations. For Legacy Scholars, degree completion is rarely about career
advancement in the traditional sense. It is about something more personal and more profound:
the fulfillment of a promise made to themselves, the completion of a chapter that was
interrupted by life circumstances beyond their control, or the pursuit of intellectual engagement
and personal growth that retirement has finally made possible. Legacy Scholars bring
extraordinary depth of experience, perspective, and wisdom to academic communities, and they
deserve institutions that recognize and celebrate that contribution rather than treating their goals
as less serious because they are not workforce-driven. Advising and support for Legacy
Scholars should honor the full meaning of their return, connect their lifetime of learning to CPL
opportunities that recognize its academic value, and provide the kind of community and
belonging that makes the academic experience itself, not just the credential at the end, a source
of joy and fulfillment. For Legacy Scholars, the journey matters as much as the destination, and
institutions that understand this will build relationships with these learners that are among the
most meaningful and enduring in their adult learner communities.
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Implementation: Personas in Practice

The four adult learner personas do not operate as static administrative categories. They are
living frameworks that inform practice across every dimension of the BELONG+ model.
Advisors use persona awareness to shape the tone, focus, and content of advising conversations,
asking different questions, emphasizing different resources, and framing degree completion in
terms that resonate with each learner's specific goals and aspirations. Communication strategies
under Innovation (b) are tailored to speak directly to the motivations and concerns of each
persona, ensuring that outreach from inquiry through graduation feels personally relevant rather
than generically institutional. CPL discovery under Innovation (c) is calibrated to the experience
profiles most common within each persona, surfacing opportunities that are likely to be
meaningful for learners at different career and life stages. Credential integration under
Innovation (d) is connected to the workforce and professional goals most salient for each
persona. And peer mentoring under Navigate Together matches learners with mentors whose
own persona and journey most closely reflect their own.

This integrated, persona-informed approach reflects a core BELONG+ conviction: that adult
learners persist not simply because institutions provide resources, but because institutions
demonstrate, through every interaction, every communication, and every decision about how
support is structured, that they genuinely understand who their learners are and what they are
working toward. The four BELONG+ adult learner personas are the foundation of that
understanding, and everything that follows in the BELONG+ framework is built upon them.

Anticipated Outcomes

The adult learner persona innovation is designed to produce improvements in advising
responsiveness, communication relevance, and learner-reported sense of being understood by
the institution. Specific indicators include learner-reported satisfaction with advising
interactions differentiated by persona, open and engagement rates for persona-informed
communications, CPL participation rates disaggregated by persona, and qualitative assessment
data capturing learner perceptions of institutional responsiveness. Together, these indicators will
provide evidence of whether persona-differentiated design produces the personalized learner
experience that the BELONG+ theory of action requires, and whether that personalization
produces the engagement and persistence improvements that connect to the PSSG program
performance measures.

Innovation (b1): Belonging Centered Outreach and Success Coaching

The second learning mobility innovation within BELONG+ is Belonging-Centered Outreach
and Success Coaching, the relational infrastructure that connects returning adult learners to the
institution and to each other from the moment of first inquiry through the milestone of
graduation. While each of the five BELONG+ innovations contributes to adult learner success,
it is the sustained, relationship-centered outreach and coaching described here that ensures
learners never navigate their journey alone. Belonging is not a feeling that emerges
automatically from enrollment. It is built through consistent human connection, affirming
communication, responsive support, and an institutional culture that demonstrates at every
touchpoint that returning adult learners are seen, valued, and expected to succeed. BELONG+
adopts a belonging-first philosophy grounded in research demonstrating that students who
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experience a genuine sense of belonging are significantly more likely to persist, engage
academically, and complete their credentials (Strayhorn, 2019). For returning adult learners who
carry histories of institutional exclusion, interrupted educational experiences, and deeply
internalized uncertainty about whether academic spaces are truly for them, belonging-centered
outreach and coaching directly addresses that uncertainty, replacing it with consistent,
evidence-based relational support that sustains engagement across the full arc of the learner
journey.

Why It Matters

Research on adult learner persistence consistently identifies relational and social factors as
among the most powerful predictors of degree completion. Tinto's (2012) model of student
integration establishes that persistence is shaped by the quality of learners' connections to the
institution and to one another, and that this holds with particular force for students whose
primary lives exist outside the campus. Strayhorn's (2019) belonging framework extends this
insight, demonstrating that the experience of mattering, of being recognized, valued, and
genuinely welcomed, is a fundamental human need that shapes academic motivation and
engagement in ways that transcend academic preparation or prior achievement. For returning
adult learners whose relationship to higher education is often complicated by prior stopout,
financial hardship, caregiving responsibilities, or experiences of marginalization, belonging is
not a secondary concern. It is a prerequisite for persistence. Walton and Cohen (2011)
demonstrate experimentally that even brief, targeted belonging experiences during the transition
into higher education can produce lasting improvements in academic outcomes, providing direct
support for BELONG+'s front-loaded, belonging-first approach to adult learner onboarding.

Karp (2011) identifies four mechanisms through which non-academic supports improve student
outcomes: building relationships, navigating college processes, developing college know-how,
and making connections between academic work and broader goals. Karp documents that adult
learners are systematically less likely to access these mechanisms because the institutional
structures that deliver them were designed for traditional students. Howard et al. (2025) further
document that institutions serving adult learners most effectively are those that deliver these
supports proactively, relationally, and in an integrated fashion, not as a set of disconnected
services that learners must independently identify and navigate. Oreopoulos and Petronijevic
(2017) document that structured coaching interventions, particularly those combining personal
outreach with goal-setting and accountability, produce significant improvements in academic
engagement and persistence among adult and nontraditional learner populations. BELONG+'s
belonging-centered coaching model is designed around these findings: proactive,
relationship-centered, persona-informed, and continuous from inquiry through graduation.

This matters differently across the four adult learner personas. For Traditional Degree
Completers, consistent outreach that acknowledges their progress and affirms their capability
counters the doubt that stopped them out the first time and builds the momentum needed to
carry them through to completion. For Career Changers navigating the uncertainty of
professional reinvention, coaching that honors both where they have been and where they are
going provides the relational anchor that sustains motivation through an inherently ambiguous
transition. For Paper Ceiling Learners whose prior institutional experiences have often been
marked by exclusion and non-recognition, belonging-centered outreach sends a fundamentally
different message: this institution recognizes your expertise, values your presence, and is
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invested in your success. And for Legacy Scholars returning to fulfill lifelong educational
aspirations, coaching that treats their goals as meaningful and their journey as significant
affirms that their decision to return, at whatever stage of life, was the right one.

Implementation

The Recruitment, Admissions, and Success Coach serves as the primary relationship manager
for prospective and enrolled CICS students, holding responsibility for the full continuum of
engagement from initial inquiry through graduation. This unified role reflects a core BELONG+
design principle: that the relationships which support adult learner success are most effective
when they are continuous. Adult learners who must re-establish trust and context with a new
institutional contact at each stage of their journey, transitioning from a recruiter to an
admissions counselor to an advisor to a retention specialist, face a relational fragmentation that
undermines the very belonging the institution is trying to build. By consolidating recruitment,
admissions support, success coaching, and retention intervention within a single sustained
relationship, BELONG+ ensures that each learner has a consistent, knowledgeable, and invested
human point of contact throughout their enrollment.

The Coach will conduct approximately 2,080 individual coaching and outreach interactions
annually, eight individual or pair coaching sessions per day, across the full range of learner
needs, from pre-enrollment questions and admissions navigation through academic planning,
CPL portfolio support, credential pathway advising, and retention intervention. Three group
coaching sessions per month will extend this relational support to a broader population, with
approximately 720 participants annually engaging in group coaching activities that build
community, normalize challenge, and create shared investment in one another's success.

Coaching practice will be grounded in appreciative advising principles, which emphasize
strengths identification, possibility framing, and collaborative goal-setting as the foundation of
effective advising relationships (Bloom et al., 2008). Rather than positioning the coach as a
problem-solver responding to learner deficits, appreciative advising frames the coaching
relationship as a partnership in which the learner's own goals, strengths, and aspirations drive
the work. This approach is particularly well-suited to returning adult learners, who bring
substantial assets, including professional expertise, life experience, resilience, and clarity of
purpose, that deficit-oriented advising models consistently overlook. Coaching will also be
informed by Morgan State University's LOVE framework, which emphasizes
relationship-building, holistic support, and the institutional commitment to learner success that
is central to the BELONG+ mission.

The Recruitment, Admissions, and Success Coach does not work alone. The Student
Engagement Specialist and the existing CICS Student Success team provide complementary
support across the learner journey, with particular responsibility for onboarding, orientation,
case management, and engagement programming designed to foster belonging and persistence.
Onboarding and orientation experiences are among the most consequential investments an
institution can make in adult learner success. Research consistently demonstrates that the period
immediately following enrollment is a critical vulnerability window, when initial motivation is
highest but institutional familiarity is lowest, and when early experiences of confusion,
isolation, or unwelcoming communication can undermine persistence before it has had a chance
to take root (Shapiro et al., 2017). BELONG+ orientation programming is designed explicitly
around the returning adult learner experience, acknowledging the complexity of returning,
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introducing learners to the full range of BELONG+ supports, and creating early community
connections that signal from the outset that learners are part of a community that expects and
celebrates their success.

Case management ensures that learners who encounter challenges, including financial hardship,
academic difficulty, caregiving crises, and mental health concerns, are identified early and
connected quickly to appropriate institutional resources. Engagement programming sustains
community and connection across the academic year, creating touchpoints that reinforce
belonging beyond the advising relationship and build the cross-cohort community that supports
long-term persistence.

Communication itself, the language, tone, frequency, and framing of every message a learner
receives from inquiry through graduation, is a belonging strategy within BELONG+.
Communication design is informed by the four adult learner personas developed under
Innovation (a), ensuring that outreach speaks directly to the motivations, concerns, and
aspirations of each learner population rather than defaulting to generic institutional messaging.
A communication that resonates with a Traditional Degree Completer focused on efficient
degree completion will not resonate with a Legacy Scholar whose primary motivation is
personal fulfillment, and an institution that sends the same message to both misses the
opportunity to make each learner feel genuinely seen. From first inquiry response through
graduation celebration, every BELONG+ communication is designed to affirm the learner's
decision to return, acknowledge the real demands of their lives outside the classroom, and
reinforce the institution's investment in their success (Strayhorn, 2019; Walton & Cohen, 2011).

Belonging-Centered Outreach and Success Coaching establishes the relational and cultural
foundation upon which the Navigate Together peer mentorship program is built. The coaching
and engagement infrastructure described here ensures that learners arrive at the peer mentorship
relationship already oriented to the BELONG+ community, familiar with available supports,
and connected to an institution that has demonstrated its investment in their success. Peer
mentors, in turn, extend the belonging-centered culture cultivated through coaching into the
peer relationship, bringing the credibility of shared experience to a relational support model that
the coaching infrastructure makes possible. Together, belonging-centered coaching and peer
mentorship create an interlocking support system that surrounds returning adult learners with
consistent, affirming, and practically useful human connection from inquiry through graduation.

Coaching and outreach activities will be documented in the CICS student success management
system, enabling the team to track engagement patterns, identify learners at risk of stopping out,
and deploy timely retention interventions. The Student Engagement Specialist will coordinate
onboarding, orientation, and engagement programming in close collaboration with the Coach
and the broader Student Success team, ensuring that every learner transition, from inquiry to
enrollment, from early coursework to mid-program, from near-completion to graduation, is
supported by proactive, relationship-centered outreach. Coaching and outreach activities will be
evaluated as part of the broader BELONG+ assessment framework, with data on coaching
interactions, engagement participation, retention rates, and learner belonging perceptions
informing continuous program improvement.

Anticipated Outcomes

Belonging-centered outreach and coaching is designed to produce measurable improvements in
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re-enrollment rates, first-year persistence, and learner-reported sense of belonging and
institutional connection. Specific indicators include coaching interaction volume and frequency,
learner-reported belonging scores on validated survey instruments, retention rates among
learners receiving coaching support compared to non-participants, and re-enrollment rates
among stopped-out learners reached through outreach. These outcomes connect directly to the
PSSG performance measures for annual retention and persistence rates, first-year credit
accumulation, and success rates including graduation, with the belonging infrastructure
functioning as the relational foundation that makes every other BELONG+ intervention more
effective.

Innovation (b2): Navigate Together Peer Mentorship

Navigate Together is the peer mentorship component of BELONG+'s belonging-centered
infrastructure, and it is not a traditional peer mentorship program. Where conventional
undergraduate peer mentorship addresses the academic socialization needs of first-time college
students navigating a first encounter with higher education, Navigate Together is designed for
learners who already have professional identities, leadership histories, and career aspirations.
The program's core innovation is its matching architecture: mentors are drawn from across
BELONG+'s four adult learner personas and paired intentionally with mentees whose
professional backgrounds and career trajectories reflect their own. A Legacy Scholar who
returned to complete a degree at 52 does not need guidance on academic integration; she needs
a mentor who can show her how a credential transformed someone else's professional trajectory.
Navigate Together is built on this insight, and on the research foundation that makes it
theoretically and practically distinct from the peer mentorship models designed for traditional
undergraduates.

Adult learners frequently experience a tension between their established identities as
professionals, parents, and community members and the student identity they are asked to adopt
upon re-enrollment, a negotiation that can undermine confidence and persistence if left
unaddressed. Peer mentorship directly addresses this gap by providing learners with
relationships grounded in shared experience and mutual understanding rather than the
hierarchical distance that characterizes most institutional support relationships.

Why It Matters

Kram and Isabella (1985) establish in foundational research that peer relationships uniquely
support professional identity formation and career clarity in ways that hierarchical mentoring
cannot replicate, finding that collegial peer relationships during career transition stages help
individuals define themselves in terms of professional identity, career clarity, and aspirations,
and that peer mentoring can achieve a greater degree of communication, support, and
collaboration than hierarchical mentoring relationships. Murrell, Blake-Beard, and Porter (2021)
extend this insight specifically to African American leaders, demonstrating that identity-based
peer mentoring provides validation, empathic acknowledgment, and support for identity work,
what they term the holding environment, that is qualitatively distinct from what hierarchical
mentoring relationships offer, and that is especially powerful for diverse learners whose lived
experience is not reflected in traditional institutional support structures. At an HBCU serving
returning adult learners, this research is not background context. It is the direct rationale for
Navigate Together's design.
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Research on social belonging interventions demonstrates that even brief, targeted experiences of
connection and affirmation during early enrollment can produce lasting improvements in
academic outcomes and persistence, particularly for learners from historically underserved
populations (Walton & Cohen, 2011). Crisp et al. (2017) document consistent positive
associations between peer mentoring and academic outcomes across nontraditional learner
populations, establishing peer mentorship as an evidence-based mechanism for persistence and
learning. Tinto's (2012) model of student integration establishes that for adult learners whose
lives extend well beyond the campus, peer mentorship offers an alternative integration pathway,
one that meets learners where they are, honors the complexity of their lives, and builds the
relational foundation that sustains persistence through difficulty. Karp (2011) identifies peer
relationship-building as one of the four core mechanisms through which non-academic support
improves student outcomes, reinforcing Navigate Together's role within BELONG+'s broader
support infrastructure.

Critically, Navigate Together is designed to produce growth on both sides of the mentoring
relationship. Traditional mentoring models are primarily unidirectional, with benefits realized
largely by the mentee. Peer mentoring, by contrast, is characterized as uniquely mutual or
reciprocal, producing career benefits for both parties, including guidance from lateral
relationships, bidirectional learning, and the professional development that comes from
articulating one's own career navigation to someone facing similar challenges (Kram & Isabella,
1985). For Navigate Together mentors, the role itself constitutes a leadership development
experience, articulating strategy, developing others, building professional community, that
directly supports their own career advancement. Kuh (2008) identifies peer mentorship as a
high-impact educational practice precisely because of this reciprocal benefit: when implemented
with intentionality and structure, it produces meaningful learning outcomes for both participants
in the relationship (Terrion & Leonard, 2007). By compensating and investing in peer mentors,
BELONG-+ signals that the expertise of returning adult learners is valued, not merely as a
supplement to institutional support, but as a recognized and rewarded contribution to a shared
learning community.

This matters differently across the four adult learner personas. For Traditional Degree
Completers returning to finish an interrupted degree, a peer mentor who has recently navigated
the same transition can normalize the experience of returning, help them manage competing
demands, and affirm that completion is achievable. For Career Changers seeking to transition
into new fields, mentors with experience in career pivots provide both practical navigation
support and the confidence that comes from seeing someone else successfully make that leap.
For Paper Ceiling Learners, individuals who have long possessed the skills and experience for
advancement but have been held back by the absence of a credential, peer mentors who have
broken through similar barriers offer a powerful model of what degree completion makes
possible. And for Legacy Scholars returning later in life to fulfill longstanding educational
aspirations, mentors who understand the particular experience of returning as an older adult
provide encouragement rooted in genuine recognition of what that journey requires.

Implementation

The Peer Mentor Training Coach holds primary responsibility for recruiting, training,
supervising, and supporting peer mentors drawn from across the four BELONG+ adult learner
personas. Intentional representation across personas ensures that every returning adult learner
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who enters Navigate Together has access to a mentor whose background and experience reflect
their own, not as a coincidence, but as a design principle. Research consistently demonstrates
that effective peer mentoring programs are distinguished by the intentionality of their matching
processes, the quality of mentor training, and the clarity of program structures and expectations
(Crisp et al., 2017; Terrion & Leonard, 2007).

Mentors will complete structured training covering adult learner development, belonging and
engagement, resource referral, communication skills, career navigation, and academic support.
This training equips mentors not only to provide guidance but to do so in ways that are
informed, trauma-aware, and grounded in a deep understanding of the unique challenges facing
returning adult populations. Clear expectations for documentation, referral, and communication
ensure that mentoring activity is visible, accountable, and connected to the broader BELONG+
student success infrastructure.

Mentoring activities span multiple modalities and touchpoints to accommodate the scheduling
realities of working adult learners. One-on-one mentoring provides individualized support
tailored to each learner's specific goals and challenges. Group mentoring circles create
community among learners sharing common experiences or navigating similar transitions,
activating what Murrell et al. (2021) identify as the holding environment function of peer
mentorship: the shared space in which identity work, professional affirmation, and mutual
investment in one another's success become possible. Virtual community events extend
connection beyond formal mentoring sessions, building a sense of shared identity that deepens
belonging across the full arc of enrollment. Orientation support positions mentors as welcoming
guides at the critical moment of entry, and graduation milestone celebrations honor the
significance of completion for mentors and mentees alike.

Navigate Together connects directly to the belonging outreach and communication strategy of
Innovation (b), reinforcing the message that learners are seen, supported, and guided at every
stage of their journey. Mentors are trained in resource referral, ensuring that when learners
encounter challenges that exceed the scope of peer support, including financial hardship, mental
health concerns, and academic difficulty, they are connected quickly and warmly to the
appropriate institutional resources. Mentoring activities will be documented and monitored by
the Peer Mentor Training Coach, with data on engagement, referrals, and learner outcomes
informing continuous program improvement.

Anticipated Outcomes

Navigate Together is designed to produce improvements in learner-reported belonging,
academic confidence, self-advocacy, and career navigation capacity. Specific indicators include
mentoring relationship completion rates, learner-reported belonging and confidence scores
disaggregated by persona, retention rates among mentored learners compared to
non-participants, CPL participation rates among learners with active mentoring relationships,
and mentor-reported professional development outcomes including leadership skill growth and
career advancement indicators. These outcomes connect to the PSSG performance measures for
retention and persistence, credit accumulation, and credentials conferred, with Navigate
Together functioning as the peer-relational layer of the belonging infrastructure that sustains
adult learner engagement through the inevitable challenges of degree completion.

Innovation (c): AI-Supported Credit for Prior Learning Discovery
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The third learning mobility innovation within BELONG+ is the Al-Supported Credit for Prior
Learning Discovery System, a technology-enabled, equity-centered approach to making prior
learning recognition accessible to every enrolled CICS learner regardless of their prior
familiarity with institutional processes. Credit for Prior Learning is among the most powerful
tools available for adult learner degree completion, and among the most underused. The
BELONG+ Al-Supported CPL Discovery System addresses the awareness and access barriers
that drive CPL underutilization, democratizing the entry point to the CPL process by analyzing
learners' existing professional documents and generating a personalized map of potential credit
opportunities that a learner would be unlikely to identify independently. This system does not
replace the academic judgment of faculty or the expertise of advising staff. It extends the reach
of the CPL process to every learner, ensuring that learning recognition is no longer gated by
institutional familiarity or self-advocacy capacity.

Why It Matters

Klein-Collins (2020) synthesizes more than two decades of CAEL research documenting that
CPL participation is associated with significantly higher rates of persistence, credit
accumulation, and degree completion among adult learners, with overall completion rates 17%
higher for CPL participants than non-participants, and completion benefits reaching 24% for
Hispanic adults, 13% for Black adults, and 19% for Pell Grant recipients. These are among the
strongest documented effects of any single intervention in adult learner completion research. Yet
CPL remains systematically inaccessible to the majority of learners who would benefit from it
most. The problem is not the absence of CPL policy. The problem is that traditional CPL
processes require institutional familiarity, self-advocacy capacity, and navigational confidence
that disproportionately favor learners who already know how to work academic systems,
precisely the learners who need CPL support least.

For returning adult learners who are balancing coursework with employment, caregiving, and
financial pressure, every unnecessary credit hour represents a real cost in time, money, and
momentum. CPL reduces that cost by recognizing what learners already know, accelerating
progress toward degree completion, and affirming that the lives adult learners have lived before
returning to school are academically meaningful (Klein-Collins, 2020). This affirmation carries
motivational weight that extends beyond credit accumulation: when an institution formally
recognizes a learner's prior experience as college-level learning, it sends a powerful message
about belonging and academic legitimacy that supports persistence across the full arc of
enrollment.

Beyond structural and procedural barriers, CPL underutilization is also shaped by psychological
ones. Many returning adult learners, particularly Legacy Scholars returning after decades away
from formal education and Career Changers whose expertise lies in fields they are now leaving,
do not see themselves as people whose knowledge counts academically. Years of navigating
systems that have excluded or overlooked their experience can produce a deeply internalized
belief that what they know belongs to the world of work or community, not the world of higher
education. For these learners, the CPL process is not simply a credit accumulation strategy. It is
an act of reframing, an invitation to recognize that the learning embedded in a career, a military
service record, a caregiving journey, or decades of community leadership is academically
meaningful and worthy of formal recognition. The BELONG+ CPL Discovery System is
designed to extend that invitation broadly, ensuring that CPL is understood not only as a tool for
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accelerating degree completion but as a pathway for honoring the full range of learning that
adult learners bring.

Picciano (2019) documents the equity potential of Al-supported processes in higher education,
specifically their capacity to extend institutional resources to populations historically excluded
by resource-intensive models. The BELONG+ Al system operationalizes this potential: by
analyzing documents learners already possess, including resumes, LinkedIn profiles,
certifications, training records, military transcripts, and professional portfolios, it identifies
potential alignments with course and program outcomes that a learner would never have
discovered through traditional advising alone. This democratizes the entry point to CPL,
ensuring that awareness of and access to prior learning recognition is not gated by a learner's
prior institutional knowledge or their own assessment of whether their experience is
academically valuable.

This matters differently across the four adult learner personas. For Traditional Degree
Completers, CPL can translate recent professional experience into academic credit, reducing the
total coursework required and making degree completion more financially and temporally
feasible. For Career Changers who have spent years developing deep expertise in a field they
are now leaving, CPL offers recognition that their prior knowledge has academic value even as
they build competencies in a new direction. For Paper Ceiling Learners, CPL is particularly
transformative: it converts the skills and expertise that have defined their careers into the
academic currency that has long been denied to them. And for Legacy Scholars, CPL honors a
lifetime of learning and leadership, acknowledging that the wisdom and competency
accumulated across decades of professional and community engagement are not merely
personal assets but academically significant achievements.

Implementation: The Four-Stage CPL Discovery System

The BELONG+ Al-Supported CPL Discovery System is structured across four interdependent
stages that move learners from initial discovery through faculty-reviewed credit determination,
ensuring both accessibility and academic integrity throughout.

Stage 1, Learning Discovery: Learners submit documents representing the breadth of their prior
learning, including resumes, LinkedIn profiles, industry certifications, training records, military
transcripts, and professional portfolios. This stage is designed to be low-barrier and
learner-centered, recognizing that returning adult learners bring a wide variety of documentation
types and formats. The submission process is supported by clear guidance developed by the
CPL Specialist, ensuring that learners understand what to submit and why. For many returning
adult learners, this stage itself is a meaningful act of recognition, an invitation to take their own
experience seriously as a source of academic knowledge.

Stage 2, AI-Supported Analysis: Submitted materials are analyzed by an Al-supported system
overseen by the Al and Technology Specialist. The system identifies potential alignments
between a learner's documented experiences and course outcomes, program outcomes, and
existing CPL pathways within CICS programs. Critically, the Al system functions as a
discovery and mapping tool only, not a credit-granting mechanism. Its role is to surface
possibilities that might otherwise go unrecognized and to generate a structured analysis that
informs the advising conversation in Stage 3. The Al and Technology Specialist monitors
system performance, ensures data privacy and security in full compliance with FERPA, and
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continuously refines alignment parameters in collaboration with faculty and advising staff. The
integration of Al into CPL discovery reflects BELONG+'s commitment to leveraging
technology in service of equity, using advanced analytical tools to extend access to processes
that have historically favored learners with greater institutional capital (Picciano, 2019).

Stage 3, Advising and Portfolio Development: The CPL Specialist translates the Al system's
analysis into actionable advising support. Monthly CPL information sessions provide accessible
entry points for learners new to the process, demystifying CPL and building awareness of its
potential value. Quarterly student workshops guide learners through the portfolio development
process, supporting them in constructing submissions that effectively document and articulate
the college-level learning embedded in their prior experience. Individual advising ensures
personalized guidance tailored to each learner's specific background, program, and goals. Al
identifies the possibilities; it is the expertise and relational capacity of the CPL Specialist that
transforms those possibilities into completed portfolios. For returning adult learners who may
never before have been asked to articulate the academic value of their professional lives, this
guided process is as developmental as it is procedural (Klein-Collins, 2020).

Stage 4, Faculty Evaluation: Faculty evaluators retain full and exclusive responsibility for all
academic credit determinations. No credit is awarded on the basis of Al analysis alone. Faculty
review completed portfolios against established course and program learning outcomes,
applying the same standards of academic rigor that govern all credit decisions at the institution.
This stage ensures academic quality and integrity while positioning faculty as essential partners
in the CPL process. Faculty engagement also creates an ongoing feedback loop that
continuously refines the Al system's alignment parameters, strengthening the accuracy and
equity of Stage 2 analyses over time.

The Al-Supported CPL Discovery System connects directly to every other BELONG+
innovation. Credential integration under Innovation (d) creates new CPL-eligible credentials as
learners earn industry-recognized certifications. The adult learner personas under Innovation (a)
inform the Al system's analysis parameters, calibrating discovery to the experience profiles
most relevant to each learner population. Belonging-centered outreach under Innovation (b)
ensures that CPL awareness is embedded in learner communications from inquiry through
enrollment. And Navigate Together peer mentors who have successfully completed CPL
portfolios serve as navigators, guiding their peers through the process with the credibility of
shared experience.

Anticipated Outcomes

The Al-Supported CPL Discovery System is designed to produce measurable increases in CPL
awareness, participation, and credit accumulation across all four adult learner personas. Specific
indicators include the number of learners completing the Stage 1 learning discovery process, the
number of CPL portfolios submitted and evaluated, the number of credit hours awarded through
CPL, reductions in time to credential among CPL participants compared to non-participants,
and improvements in first-year credit accumulation rates. These outcomes connect directly to
three PSSG performance measures: first-year credit accumulation, time to credential among
completers, and number of credentials conferred. Qualitative assessment data will supplement
these metrics, capturing learner perceptions of recognition, belonging, and academic confidence
following CPL engagement, particularly for Paper Ceiling Learners and Legacy Scholars for
whom the affirmation dimension of CPL participation carries significance that credit hour
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counts alone cannot capture.

Innovation (d): Credential Curricular Integration

The fourth learning mobility innovation within BELONG+ is Credential Curricular Integration,
the systematic embedding of workforce-aligned microcredentials and industry certifications
directly within CICS degree pathways, creating stackable learning opportunities that advance
academic progress, career readiness, and learner confidence simultaneously. For returning adult
learners balancing coursework with full-time employment, caregiving responsibilities, and
financial pressures, the long arc of degree completion can feel vast and the risk of stopping out
again is real. Embedding industry-recognized credentials into the curriculum restructures that
arc. Rather than a single, deferred payoff at graduation, learners experience a series of
meaningful milestones that affirm their progress and demonstrate their growing competencies to
employers along the way. Through the Alignment, Application, and Reflection (AAR)
framework developed by Westrick (2025), BELONG+ ensures that credentials are not simply
appended to curricula but are meaningfully integrated with program learning outcomes, applied
in authentic disciplinary contexts, and connected to structured reflection on professional growth
and career value.

Why It Matters

Returning adult learners face a distinct set of barriers that traditional credential models were not
designed to address. Many are balancing coursework with full-time employment, caregiving
responsibilities, and financial pressures that make the long arc of degree completion feel
uncertain or out of reach. Embedding industry-recognized credentials restructures that arc in
three interconnected ways: economic, academic, and psychological.

Industry-recognized credentials from providers including Google, IBM, Microsoft, Meta, and
Salesforce carry measurable labor market value, signaling to employers that a learner possesses
specific, job-ready competencies independent of degree completion status. For working adults
who cannot afford to pause employment while pursuing a degree, this creates an important
economic bridge: credentials earned during the degree pathway can support immediate wage
growth, promotion eligibility, and career mobility. For Traditional Degree Completers, a Google
Project Management or Salesforce Administrator certification earned mid-program can open
doors to promotions or new roles before a diploma is ever conferred. For Career Changers,
these credentials serve as proof of concept, demonstrating to prospective employers that they
are actively building competencies in their target field. For Paper Ceiling Learners whose skills
and accomplishments have gone unrecognized because they lack a formal credential,
microcredentials offer both immediate recognition and a bridge toward the degree that will
finally remove the structural barriers to advancement they have long encountered. And for
Legacy Scholars, credentials provide a sense of momentum and accomplishment that honors the
depth of experience they bring while connecting that experience to contemporary workforce
standards.

Credential Curricular Integration also serves a critical academic function by connecting
microcredential attainment to the CPL discovery process under Innovation (c). Credentials
earned prior to or during enrollment can be evaluated for CPL portfolio submissions, potentially
reducing the total credits required for degree completion. Personalized curriculum maps
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developed by the Career and Professional Pathways Coach align credential pathways with
existing CICS program requirements, ensuring that credential attainment accelerates rather than
runs parallel to degree progress. By structuring credentials as part of the academic pathway, not
outside it, BELONG+ reduces time-to-degree and lowers the overall cost of completion for
learners who can least afford unnecessary delay.

Perhaps most importantly, embedded credentials address one of the most significant and least
visible barriers facing returning adult learners: the psychological weight of uncertainty. Adults
who stopped out once carry with them the lived experience of not finishing, and many
internalize that experience as a reflection of their capability rather than their circumstances.
Earning a recognized, portable credential mid-program disrupts that narrative. It provides
concrete, external validation that learning is happening, that competencies are growing, and that
the decision to return was the right one. This sense of visible progress is closely tied to
persistence, as learners who experience meaningful milestones are more likely to remain
enrolled through periods of stress and competing demands (Fong et al., 2022). Credential
Curricular Integration is therefore not only a workforce strategy. It is a belonging strategy, one
that affirms adult learners' identities as capable, accomplished individuals whose time and effort
produce real and recognized results.

Implementation: The Alignment, Application & Reflection Framework

Effective credential integration requires more than placing a certification on a curriculum map.
It requires intentional course design that connects credential attainment to meaningful learning.
BELONG+ grounds its implementation in Westrick's (2025) Alignment, Application, and
Reflection (AAR) framework, which structures credential integration across three
interdependent dimensions.

Alignment requires that each credential be explicitly mapped to program learning outcomes and
course learning objectives, with faculty identifying the specific skills and competencies the
credential develops in relation to established academic goals. This ensures that credential
attainment and academic progress advance together, so that learners simultaneously complete
degree requirements and build employer-recognized competency portfolios.

Application requires that credential skills be deployed through assignments, projects, or graded
milestones that ask learners to demonstrate what they have learned in authentic professional
contexts. For returning adult learners who bring substantial real-world experience, this applied
dimension is especially powerful, creating opportunities to connect new credential
competencies to existing professional knowledge in ways that reinforce both and produce the
kind of integrated professional learning that supports career advancement.

Reflection asks learners to articulate the value of their credential experience, what skills they
developed, how those skills connect to their career goals, and how they would communicate that
value to a prospective employer. Reflection activities may include written papers, e-portfolio
entries, discussion board posts, or mock interview preparation, all of which build the
professional communication skills essential for adult learners navigating career transitions or
advancement. Together, Alignment, Application, and Reflection transform a credential from a
line on a resume into a meaningful learning experience and direct career preparation (Westrick,
2025).

Because CICS degree-seeking students take courses across the university, drawing from
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departments, schools, and colleges beyond CICS, the Career and Professional Pathways Coach
serves as a cross-institutional connector, working directly with faculty across academic units to
identify industry-relevant credentials appropriate to their courses' learning outcomes. The Coach
will engage faculty partners across at least five academic departments during the grant period,
ensuring that credential opportunities are woven throughout each learner's full academic
experience rather than concentrated in a narrow slice of their program. Faculty partnerships will
focus on two implementation priorities. First, the Coach will support faculty in designing or
adapting assignments that ask students to apply credential competencies in disciplinary
contexts, creating authentic connections between industry skills and academic content. Second,
faculty will be supported in incorporating structured reflection that prepares learners to
articulate the combined value of their credentials and their degree, not as separate achievements,
but as an integrated professional narrative. This holistic framing is particularly important for
returning adult learners, who often struggle to present the full scope of their capabilities to
employers. By helping learners connect credentials, coursework, and lived experience into a
coherent story of growth and competency, BELONG+ prepares them not only to complete a
degree but to communicate its meaning and value with confidence. Credential pathways will be
incorporated into each learner's personalized curriculum map, reviewed at key advising
touchpoints, and connected to CPL evaluation processes under Innovation (c).

Anticipated Outcomes

Credential curricular integration is designed to produce measurable improvements in learner
motivation, academic momentum, and career readiness. Specific indicators include the number
of credential-integrated courses across CICS programs, the number of learners earning
industry-recognized credentials mid-program, CPL portfolio submissions connected to
credential attainment, faculty engagement in credential integration professional development,
and learner-reported confidence in their ability to communicate professional competencies to
employers. These outcomes connect to the PSSG performance measures for annual retention
and persistence rates, through the motivational and milestone function of credential attainment,
and for credentials conferred, as mid-program credential completions contribute directly to the
total credential count measured by the PSSG framework.

Innovation (e): Work-Integrated Learning (WIL)

The fifth and final learning mobility innovation within BELONG+ is Learning in Practice, the
systematic embedding of work-integrated learning experiences directly into the adult learner
degree pathway. Learning in Practice creates structured opportunities for returning students to
connect academic learning with professional practice, explore new industries and leadership
contexts, and develop the competencies required for career advancement. For returning adult
learners, work-integrated learning is not simply an enrichment opportunity. It is a strategic
investment in the professional futures that motivated their return to higher education in the first
place. BELONG+'s Learning in Practice innovation operates through two complementary
mechanisms: CICS 490: Professional Field Experience, a required variable-credit course that
formalizes and academically recognizes learners' existing professional experience through
structured reflection; and the Riipen experiential learning platform, which connects CICS
learners with real-world industry projects that expand their professional contexts beyond current
employment.
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Work-integrated learning recognizes a foundational truth about adult learners: they do not arrive
at higher education as blank slates waiting to be filled with knowledge. They arrive as
experienced professionals, community leaders, caregivers, and practitioners whose existing
work lives are already rich with learning. The question BELONG+ asks is not how to introduce
adult learners to professional experience, they already have it, but how to deepen, expand, and
formalize that experience in ways that accelerate career advancement, open new professional
possibilities, and translate the full scope of their capabilities into recognized academic and
workforce credentials.

Why It Matters

The transition from degree completion to career advancement is rarely automatic. Adult learners
who return to higher education with clear professional goals often discover that a credential
alone is insufficient to open the doors they are seeking, particularly when they are attempting to
enter new industries, move into leadership roles, or demonstrate competencies that their current
employment history does not fully reflect. Work-integrated learning bridges this gap by creating
structured, academically supported opportunities to practice, demonstrate, and reflect on
professional competencies in contexts that matter to employers (Rowe et al., 2012).

For returning adult learners, work-integrated learning carries particular significance because it
operates at the intersection of their existing professional identities and their emerging academic
ones. Unlike traditional internship models designed for students entering the workforce for the
first time, work-integrated learning experiences appropriate for adult learners must acknowledge
and build upon the professional foundation learners already possess, using that foundation as a
launching point for exploration of new industries, leadership development, and the kind of
reflective professional practice that distinguishes advanced practitioners from capable
technicians (Boud & Falchikov, 2006). Research consistently demonstrates that experiential and
work-integrated learning produces significant benefits for learner engagement, skill
development, career readiness, and long-term employment outcomes, particularly when
structured with intentional reflection that connects professional practice to academic
frameworks (Kolb, 2015). For adult learners, the reflective dimension of work-integrated
learning is especially powerful: it creates the conditions for genuine professional growth in
which existing experience is examined, reframed, and integrated with new knowledge in ways
that produce transformative rather than additive learning (Boud & Falchikov, 2006).

This matters differently across the four adult learner personas. For Traditional Degree
Completers, work-integrated learning provides structured exposure to industries and roles
beyond their current employment, expanding professional horizons and building the
competencies needed for advancement. For Career Changers seeking to transition into new
fields, work-integrated learning opportunities in target industries provide the practical
experience and professional network that make career transitions credible to prospective
employers, transforming a degree in progress into an active demonstration of emerging
competency. For Paper Ceiling Learners whose professional accomplishments have long
exceeded their formal credentials, work-integrated learning that incorporates leadership
development and advanced professional practice provides the formalized recognition of
expertise that has been structurally denied to them, and positions them for the advancement
opportunities their credentials will now make accessible. And for Legacy Scholars returning to
fulfill lifelong educational aspirations, work-integrated learning offers opportunities for
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professional exploration and intellectual engagement that connect academic study to real-world
contexts that give it meaning and vitality.

Implementation

The cornerstone of the Learning in Practice innovation is CICS 490: Professional Field
Experience, a required, variable-credit course offering between one and eighteen credits. CICS
490 is distinctive in its design: rather than placing students in externally arranged internship
experiences divorced from their existing professional lives, it begins with the professional
experience learners already possess and uses structured, in-depth reflection as the mechanism
through which that experience is transformed into academically recognized learning.

To enroll in CICS 490, students must submit verification of professional work experience
independently verified by their employer, ensuring that academic credit is grounded in genuine,
documented professional practice. Students may earn up to eighteen credits through verified
professional experience paired with rigorous reflection-based coursework, a design that honors
the depth and breadth of adult learners' professional lives while maintaining the academic
standards that give the credential its value. The course is offered predominantly in an online
modality, reflecting BELONG+'s commitment to accessibility for working adult learners whose
schedules and geographic circumstances make on-campus attendance difficult. International
students may elect to complete the course through in-person instruction, ensuring that all
learners have access to a modality that serves their needs.

Through CICS 490, students construct a professional narrative that documents and articulates
their accomplishments as practitioners in their field, a process that is simultaneously academic
and deeply personal. For Paper Ceiling Learners and Career Changers, the act of formally
documenting and reflecting on a professional career is often transformative: it surfaces
competencies that have been exercised but never named, achievements that have been taken for
granted rather than celebrated, and a professional identity whose depth the learner may never
have fully recognized. Professional development exercises embedded in the course identify
learners' strengths, areas for growth, and core competencies, providing a structured framework
for the self-assessment and goal-setting that supports intentional career advancement. Reflection
activities in CICS 490 are grounded in Kolb's (2015) experiential learning cycle and Boud and
Falchikov's (2006) framework for reflective assessment, ensuring that structured reflection
produces genuine professional and academic learning rather than simply documenting
experience that already occurred.

CICS 490 also connects directly to the CPL Discovery System under Innovation (c).
Professional documentation and reflection produced through the course can inform CPL
portfolio submissions, creating a virtuous cycle in which work-integrated learning generates
both academic credit through CICS 490 and potential CPL credit through portfolio evaluation,
maximizing the academic value of learners' professional experience and accelerating degree
completion.

The Riipen experiential learning platform extends the Learning in Practice innovation beyond
the boundaries of learners' existing work lives, connecting CICS students with real-world
projects sponsored by industry partners. Riipen's project-based model is well-suited to adult
learners: it accommodates the scheduling realities of working adults through asynchronous and
flexible engagement while providing the authentic professional context, including real

31

PREVI EW Dat e: Jun 30, 2026 Wor kspace | D: W501701731 Fundi ng Opportunity Nunber: ED- GRANT-26- 038



organizational challenges, real deliverables, and real employer feedback, that makes experiential
learning credible to employers. Through Riipen, Career Changers build portfolio evidence in
their target field; Paper Ceiling Learners demonstrate leadership and strategic competencies;
Traditional Degree Completers explore professional contexts beyond current roles; and Legacy
Scholars engage in intellectually stimulating professional challenges that connect academic
study to real-world significance. All Riipen deliverables are structured for incorporation into
professional portfolios and CPL submissions, creating a direct connection between
work-integrated learning and the credential communication strategies developed through
Innovation (d).

Across both CICS 490 and Riipen, structured reflection is the engine of professional growth.
Reflection is not a supplemental activity added to practical experience; it is the process by
which experience becomes learning (Kolb, 2015). For adult learners who have accumulated
years of professional experience without the structured opportunity to examine, analyze, and
build upon that experience in academic frameworks, guided reflection is often revelatory: it
surfaces the theoretical dimensions of practice that have been exercised intuitively, connects
professional challenges to broader conceptual frameworks, and develops the capacity for critical
self-assessment that characterizes advanced professional practice (Boud & Falchikov, 2006).
Reflection activities across Learning in Practice experiences are designed to help learners
articulate not only what they have done but what they have learned, how their thinking has
evolved, and how their professional competencies position them for the advancement they are
seeking, developing the reflective professional narrative that connects credentials,
competencies, and lived experience into a coherent and compelling story of professional
growth.

The Career and Professional Pathways Coach holds primary responsibility for coordinating
Learning in Practice experiences, supporting students in identifying appropriate Riipen projects,
connecting work-integrated learning to CPL evaluation processes and credential pathways, and
working in close collaboration with CICS 490 faculty to ensure that reflection activities are
rigorous, academically grounded, and connected to the broader BELONG+ framework. Riipen
partnerships will be maintained and expanded throughout the grant period, with attention to
building employer relationships in industries most relevant to the career goals of CICS learners
across all four adult learner personas. Work-integrated learning activities will be documented
and evaluated as part of the broader BELONG+ assessment framework, with data on student
participation, professional outcomes, CPL connections, and learner perceptions of career
readiness informing continuous program improvement.

Together, these five innovations, adult learner personas, belonging-centered outreach and
coaching, Al-supported CPL discovery, credential curricular integration, and work-integrated
learning, constitute a comprehensive, evidence-based learning mobility framework designed to
meet returning adult learners where they are, honor what they bring, and support them all the
way to graduation and beyond.

Anticipated Outcomes

Learning in Practice is designed to produce measurable improvements in learner career
readiness, professional competency development, and credential portfolio strength. Specific
indicators include the number of students completing CICS 490 and credit hours generated, the
number of Riipen projects completed and learner participation rates, CPL credits generated
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through CICS 490 professional documentation, learner-reported career readiness scores, and
career advancement outcomes, including promotions, salary increases, and new employment,
where measurable through follow-up survey data. These outcomes connect to the PSSG
performance measures for credit accumulation, time to credential, and credentials conferred,
with work-integrated learning accelerating degree completion through CPL credit generation
and sustaining the motivational engagement that enables persistence through the full arc of the
learner journey.

Affordability: Removing Financial Barriers Across the Learner Journey

Within the BELONG+ learning mobility framework, affordability is not a peripheral concern. It
is a central determinant of adult learner success and a prerequisite for every other innovation's
effectiveness. Returning adult learners face a financial landscape that differs fundamentally
from that of traditional college students. They are not simply managing tuition costs; they are
managing tuition costs alongside mortgage or rent payments, childcare expenses, healthcare
costs, and the financial obligations of established adult lives, often while supporting dependents
and navigating the income uncertainty that accompanies career transition or advancement. For
these learners, the decision to return to higher education is as much a financial calculation as an
educational one, and the margin between persistence and stopout is frequently measured in
hundreds rather than thousands of dollars.

Why It Matters

Goldrick-Rab (2016) documents that financial barriers operate not as a single obstacle but as a
cascading system of pressure, including tuition costs, outstanding institutional balances, lost
wages, and caregiving expenses that accumulate into a sustained experience of financial
precarity that standard student aid models were never designed to address for working adults
returning years after their last enrollment. Unmet financial need, unexpected expenses, and the
weight of prior institutional debt are not abstract policy concerns; they are the lived reality of a
significant proportion of the returning adult learner population, and they represent a form of
inequity that academic support and advising alone cannot address. Shapiro et al. (2017) identify
the period immediately preceding degree completion as a critical financial vulnerability
window, a moment when the accumulated financial demands of completion, combined with
competing adult life obligations, cause near-completers to stop out before crossing the finish
line. BELONG+'s affordability framework is designed to address both ends of this financial arc:
the re-entry barrier that prevents stopped-out learners from returning, and the finish-line barrier
that causes near-completers to fall just short of graduation.

Implementation

The cost of degree completion at CICS is structured to be among the most accessible in the
region. Undergraduate tuition is $265 per credit hour with a $20 per credit hour technology fee,
for a total of $285 per credit hour. Graduate tuition is $485 per credit hour with a $20 per credit
hour technology fee, for a total of $505 per credit hour. Critically, Morgan State University
maintains no in-state or out-of-state tuition differential, ensuring that returning adult learners are
not penalized for geographic circumstances beyond their control and that the full BELONG+
learning community has access to the same affordable tuition structure regardless of residency.
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Despite this accessible structure, a typical undergraduate degree requiring 120 credits may
represent a total tuition investment of $34,200, and for learners managing this investment
alongside full-time employment, caregiving responsibilities, and the financial demands of adult
life, even modest unexpected expenses can destabilize an enrollment plan that is already
stretched thin.

Flexible enrollment pacing allows learners to control the financial architecture of their degree
pathway, accelerating enrollment when financially feasible and slowing it during periods of
financial pressure, ensuring that financial circumstances shape the pace of completion rather
than its possibility. A learner who can enroll full-time and complete their degree in two years
faces a fundamentally different financial calculus than a learner who needs four years of
part-time enrollment to make completion financially sustainable, and an institution that supports
only one of these pathways is effectively excluding the other. BELONG+ is designed to support
both.

Credit recognition through the AI-Supported CPL Discovery System under Innovation (c)
functions as a direct cost reduction strategy: at $285 per credit hour at the undergraduate rate,
each CPL credit hour recognized represents direct financial savings, and the variable credit
structure of CICS 490, up to 18 credits, represents a potential savings of up to $5,130. Industry
credentials integrated under Innovation (d) similarly contribute to cost reduction by creating
CPL-eligible credentials that learners can earn at significantly lower cost than equivalent
academic coursework, translating professional development investments into academic credit
that accelerates degree completion and reduces overall tuition expenditure.

BELONG+'s scholarship portfolio provides direct financial support at each stage of the learner
journey. The CICS New Student Scholarship reduces the financial barrier to entry, supporting
the transition from inquiry to enrollment for learners for whom upfront costs represent a
significant obstacle. The CICS Retention Scholarship provides ongoing support for actively
enrolled learners at risk of stopping out due to financial pressure, recognizing that the financial
challenges facing adult learners do not resolve at enrollment but persist across the full arc of
completion. The CICS Dean's Scholarship recognizes academic achievement and supports
continued enrollment for learners demonstrating exceptional commitment and performance,
affirming that academic excellence and financial need are not mutually exclusive in the
returning adult learner population. The CICS Last Mile Scholarship addresses the finish-line
funding gap that Shapiro et al. (2017) identify as a critical stopout risk, providing targeted
financial support that carries near-completers across the threshold between almost and done.

Among the most significant and structurally underaddressed financial barriers facing returning
adult learners is the burden of prior institutional balances, outstanding debt from previous
enrollment periods that prevents learners from re-enrolling, accessing transcripts, or receiving
financial aid even when they are otherwise academically prepared and motivated to return. For
many stopped-out learners, a prior balance is not simply a financial inconvenience; it is a locked
door between them and the degree they are trying to complete. BELONG+ has allocated
$50,000 in College Completion Grant funding to address prior balance and finish-line financial
barriers, with a typical award of $2,000 per recipient supporting an estimated 25 learners in
removing the financial obstacles that stand between them and degree completion. These grants
are not loans; they are investments in the completion of learners who have already demonstrated
their commitment to returning and who need targeted financial intervention to make that
commitment sustainable. Prior balance relief is the precondition for every other BELONG+
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intervention that follows, and by combining it with finish-line scholarship support, BELONG+
addresses the two financial moments most likely to derail adult learner degree completion with
direct, meaningful, and strategically targeted support.

The Recruitment, Admissions, and Success Coach plays a critical role in connecting learners to
the full range of BELONG+ affordability resources, from scholarship opportunities and
completion grants to CPL cost reduction strategies and flexible enrollment planning.
Personalized financial advising ensures that each learner's enrollment plan is financially
sustainable from the outset, with scholarship opportunities identified early, CPL potential
assessed before unnecessary credits are purchased, and flexible pacing options aligned with
each learner's financial reality.

Anticipated Outcomes

BELONG-+'s affordability framework is designed to produce measurable reductions in financial
stopout rates and improvements in re-enrollment and completion among learners facing
financial barriers. Specific indicators include the number of learners receiving prior balance
relief and their subsequent re-enrollment rates, scholarship award counts and recipient
persistence rates, CPL credit hours generated and associated cost savings at the per-credit-hour
rate, and completion grant disbursements and recipient graduation rates. These outcomes
connect directly to the PSSG performance measures for retention and persistence rates, success
rates including graduation, and credentials conferred, with affordability functioning as the
structural foundation that makes every other BELONG+ innovation accessible to the learners
who need it most.
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Theory of change for Belong+

Theory of change
BELONG+ - Morgan State University CICS - PSSG 84.116M

v

Core belief
Every adult learner can complete a degree — when the right supports are in place

v

The problem

8,000+ CICS near-completers stopped out not from academic failure —
but from financial, institutional, and social-relational barriers

If we provide five integrated innovations... |

(a) Personas (b) Belonging (c) Al-CPL (d) Credentials | |(e) Work-learning
4 learner types Coaching + Al-supported prior AAR framework; CICS 490;
personalize every Navigate Together learning discovery Google, IBM, Meta Riipen industry
service peer mentorship and credit awards embedded projects

I
+ frdability (cross-cutting): prior balance relief - Last Mile, Retention, and Dean's scholarships - flexible p}lcing

/—————"E———————————'~

: ...then these mechanisms activate... ‘I
1 ( N\ \ a 1
| Belonging builds trust Credit recognition Career relevance :
: Learners feel seen, Prior learning counts; Learning connects to 1
1 supported, and able credentials reduce real jobs; momentum :
: to persist through setbacks time and cost to finish sustains enrollment |
I\ J - J . J I
\ 1
U —— - - —— 1 ___________________________ I
e A ( “ g \
Near-term outcomes Long-term outcomes System-level impact
Improved retention, Degree completion; HBCU replication model;
first-year credits, and equity gaps close for regional workforce;
credential attainment Black and Pell learners Mid-Phase evidence

Strayhorn (2019) Klein-Collins (2020) Oreopoulos (2017) Goldrick-Rab (2016)
Belonging drives persistence CPL improves completion Coaching raises GPA Aid prevents stopout

Tested by AIR quasi-experimental design (QED) with propensity score matching
5 PSSG measures: first-year credits - retention - success rates - time to credential - credentials conferred

v

BELONGH+ validated as a replicable national model for HBCU adult learner success
Morgan State University CICS - PSSG 84.116M - Building Engagement, Learning, Opportunity, Navigation, Growth, and Graduation
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Logic Model

BELONG+ Building Engagement, Learning, Opportunity, Navigation, Growth, and Graduation | Morgan State University CICS | PSSG 84.116M FY2026

43.1 million U.S. adults hold college credit but no credential (Cohen et al.
higher — not because of academic failure, but because of financial, institutional, and sor

What We Invest

PSSG 84.116M Federal
Grant

Morgan State Univ. /
CICS infrastructure
Morgan Completes You
initiative

CICS fully online degree
programs

AIR (independent
evaluator)

Riipen experiential
learning platform
Scholarships,
Completion Grants

Staff experience in adult
learners

Institutional data: 8 000+
near-completers
Westrick AAR framework
(2025)

Coursera Career
Academy Plus

Program Action Logic Model

SITUATION AND PRIORITIES

innovations, accelerating degree completion, career advancement, and economic mobility for returning adult learners.

What We Do (Activities)

(a) 4 learner personas
personalize all services:
Traditional Degree Completers,
Career Changers, Paper Ceiling
Learners, Legacy Scholars

(b) Belonging-centered
coaching (2,080 interactionsfyr);
Navigate Together peer
mentorship; persona-informed
communications

(c) Al-Supported CPL
Discovery: document
submission, Al analysis,
advising, portfolio development,
faculty evaluation

(d) Credential Curricular
Integration via AAR framework
(Google, IBM, Microsoft, Meta,
Salesforce)

(e) CICS 490 Professional Field
Experience (1-18 credits);
Riipen industry projects
Affordability: Prior balance
relief; scholarships (Last Mile,
Retention, Dean's); flexible
pacing

Assumpticns

* Adult learners succeed when financial and structural barriers are

removed

* Al supports but does not replace faculty judgment in CPL and

advising

* Belonging is institutionally producible (Strayhorn, 2019)

* CPL improves completion (Klein-Collins, 2020); financial relief
prevents stopout (Goldrick-Rab, 2016)
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Who We Reach
(Participation)

* Adult learners with

some college, no
credential (SCNC) at
cics

* Primary: Undergraduate

near-completers
(60-80+ credit hours,
GPA 2.0+)

¢ Extended: Graduate

and doctoral adult
learners

¢ Reach: Maryland,

DC-Baltimore region,
and nationwide (online)

* Demographics: Majority

African American
adults, ages 25-49;
Pell-eligible; parents,
caregivers, veterans,
military-affiliated

* Annual targets: 200+

re-enrolled; 25 prior
balance relief recipients

.

Short-Term
QOutcomes(Years 1-2:
Learning)

Increased awareness of CPL
opportunities

Improved sense of belonging
and institutional trust

Knowledge of credential
options aligned to career
goals

Re-enrollment of learners
with prior balance barriers
removed

Faculty adoption of AAR
credential integration
framework

Professional narratives
developed through CICS 490
Baseline data collected on

all 5 PSSG performance
measures

External Factors

Economic conditions and employer demand for credentials

State and federal financial aid palicy changes

Technology infrastructure reliability

Faculty workload and engagement capacity

QED comparison group comparability

Intermediate
Outcomes(Years 2-3:
Action)

Increased CPL portfolio
submissions and credit
hours awarded

Improved first-year credit
accumulation rates

Improved annual retention
and persistence rates

Learners eaning
industry-recognized
credentials mid-program
Expanded Riipen
work-integrated learning
participation

Peer mentors demonstrate
leadership growth and
career advancement
Reduced time-to-credential
among BELONG+
participants

QED evaluation
demonstrates positive
outcomes vs. comparison
group

2025). At Morgan State CICS, 8,000+ students stopped out between 2015-2024 with 60+ credit hours and a GPA of 2.0 or
I-relational barriers. BELONG+ is designed to remove those barriers through five integrated learning mobility

Long-Term
Outcomes(Years 3-5+:
Conditions)

Increased undergraduate,
master's, and doctoral
credential attainment

Improved economic mobility
and career advancement for
completers

Reduced equity gapsin
credential attainment for
Black adult learners and Pell
recipients

BELONG+ validated as
replicable national model for
HBCU adult learner success
Morgan State positioned for
PSSG Mid-Phase with
moderate evidence

Strengthened regional
workforce pipeline in
Baltimore-Washington metro
CPL and credential

integration embedded in
CICS institutional culture

Evaluation Plan

¢ AIR quasi-experimental design (QED) with propensity score

matching

* Data: institutional SIS; belonging surveys; CPL and career

outcome tracking

¢ 5PSSG measures: (1) First-year credits (2) Retention (3)
Success rates (4) Time to credential (5) Credentials conferred;
subgroup analyses by persona and Pell status
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Management Plan

BELONGH+ is led by the College of Interdisciplinary and Continuing Studies (CICS) at Morgan
State University under the leadership of Principal Investigator Nicole M. Westrick, Ph.D.,
Assistant Vice President and Dean. The management structure is designed to ensure clear
accountability, efficient coordination, and sustained momentum across all five BELONG+
learning mobility innovations throughout the 48-month project period. The project is grounded
in a belonging-first institutional culture, operationalized through a unified project team housed
within CICS, and strengthened by cross-institutional partnerships that connect BELONG+ to the
full breadth of Morgan State University's student success infrastructure.

Organizational Structure

BELONG-+ is organized as a single-college-led initiative with deliberate cross-institutional
support. The Principal Investigator provides executive oversight, strategic direction, and
accountability for all project outcomes. The Project Director, a new hire funded through the
grant, holds operational responsibility for day-to-day project management, staff supervision,
data coordination, and reporting. All project personnel — with the exception of faculty engaged
as CPL evaluators or credential curricular integration partners — are housed within CICS,
ensuring a unified, learner-centered operational culture across the full project team.

Three institutional partners provide critical infrastructure and authority. The Office of Academic
Affairs and the Provost's Office provides institutional authority for CPL policy, faculty
engagement, and cross-departmental coordination — both essential for the AI-Supported CPL
Discovery System and the Credential Curricular Integration innovation, each of which requires
faculty collaboration across academic units well beyond CICS. The Division of Enrollment
Management and Student Success (EMASS) provides enrollment data, financial aid
coordination, and student success system access that supports the belonging-centered outreach
and coaching infrastructure. The Department of Information Technology (DIT) provides the
technical infrastructure required for the Al-supported CPL discovery system, data collection and
reporting, and the technology platforms that support BELONG+ program delivery.

Faculty engaged as CPL evaluators or credential integration partners are drawn from academic
departments across Morgan State University, reflecting the reality that CICS students take
courses across the full institution. These faculty partnerships are coordinated through the CPL
Specialist and the Career and Professional Pathways Coach, with institutional authority for
faculty engagement maintained through the Office of Academic Affairs and the Provost.

The organizational structure reflects a core BELONG+ design principle: that adult learner
success requires not only a skilled and committed project team but an institutional infrastructure
capable of sustaining the innovations that team implements. CICS's position within Morgan
State University's broader student success ecosystem — and the PI's direct relationships with
Academic Affairs, EMASS, and DIT — ensures that BELONG+ is connected to institutional
authority, data, and resources from the first day of implementation.

Staffing Plan

The BELONG+ project team consists of eight positions, all funded through the grant. Each
position is aligned with specific BELONG+ innovations and carries clearly defined
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responsibilities that contribute directly to the project's primary performance measures: improved
retention, persistence, credit accumulation, and degree completion among returning adult
learners with some college and no credential.

Principal Investigator (10% effort) — Nicole M. Westrick, Ph.D., Assistant Vice President and
Dean, CICS. Dr. Westrick provides executive leadership and strategic oversight for the
BELONG+ project. As Assistant Vice President and Dean of CICS, she brings direct
institutional authority over all CICS programs, personnel, and operations, as well as established
working relationships with Academic Affairs, EMASS, and DIT that are essential for
cross-institutional coordination. Her responsibilities include overall project vision and strategy,
external partnership development, institutional accountability for grant compliance, and final
authority over all project decisions. Dr. Westrick serves as the primary liaison to AIR as the
independent evaluator and oversees dissemination of project findings to the broader higher
education community. Her scholarly and practical expertise in adult learner success,
microcredential integration, and experiential learning — including the development of the
Alignment, Application, and Reflection (AAR) framework for microcredential integration —
makes her uniquely qualified to lead the BELONG+ initiative. Dr. Westrick devotes 20% effort
to the project.

Project Director and Professor of Practice (New Hire - 80% effort). The Project Director holds
operational responsibility for the day-to-day management of the BELONG+ project across all
five learning mobility innovations. Reporting directly to the Principal Investigator, the Project
Director is responsible for onboarding and supervising project staff, coordinating across CICS
and partner institutional units, managing project timelines and milestones, overseeing data
collection and reporting, and ensuring that all project activities are implemented with fidelity to
the BELONG+ model. The Project Director brings demonstrated expertise in higher education
or workforce development program management, with specific experience designing and
implementing student success strategies for adult and nontraditional learner populations. The
Project Director leads the design and implementation of onboarding processes, advising
frameworks, and engagement strategies that reflect BELONG+'s belonging-first philosophy, and
holds direct operational accountability for the retention, persistence, and completion outcomes
that constitute the project's primary performance measures. The Project Director devotes 80%
effort to the project.

Recruitment, Admissions, Success, and Peer Mentor Training Coach (New Hire — 100%
effort). The Recruitment, Admissions, Success, and Peer Mentor Training Coach serves as the
primary relationship manager for prospective and enrolled CICS students and as the architect
and supervisor of the Navigate Together peer mentorship program, holding responsibility for the
full continuum of engagement from initial inquiry through graduation. This position supports
both dimensions of Innovation (b), Belonging-Centered Outreach and Success Coaching and
Navigate Together peer mentorship, and is responsible for approximately 2,080 individual
coaching and outreach interactions annually, eight individual or pair coaching sessions per day,
and three group coaching sessions per month serving approximately 720 participants annually.
The Coach guides students across the full arc of enrollment, implementing appreciative advising
principles (Bloom et al., 2008) and Morgan State University's LOVE framework to build the
sustained relational connections that sustain adult learner persistence. In addition to direct
coaching responsibilities, this position leads the recruitment, training, supervision, and ongoing
support of peer mentors drawn from across the four BELONG+ adult learner personas. The

39

PREVI EW Dat e: Jun 30, 2026 Wor kspace | D: W501701731 Fundi ng Opportunity Nunber: ED- GRANT-26- 038



Coach develops instructional curriculum for mentor training, facilitates mentor workshops, and
provides ongoing supervision to ensure mentors effectively guide adult learners through
academic and life transitions. Training content covers adult learner development, belonging and
engagement, resource referral, communication skills, career navigation, and academic support.
The Coach works in close collaboration with the Student Engagement Specialist to ensure that
direct coaching, peer mentorship, and broader engagement programming function as an
integrated and mutually reinforcing belonging infrastructure. This position reports to the Project
Director and devotes 100% effort to the project.

Student Success Manager — Emma Minnis (Existing Staftf — 25% effort). Emma Minnis serves
as Student Success Manager and supports all innovations with an emphasis on Innovations (b, d,
¢, and e) by providing oversight and coordination of the student success functions that sustain
adult learner persistence across the full enrollment arc. In this role, Ms. Minnis provides
supervisory leadership for student success operations, monitors caseload and engagement data
to identify learners at risk of stopping out, and ensures that coaching, case management, and
engagement programming are delivered with consistency and quality across the BELONG+
participant population. Ms. Minnis works in close collaboration with the Recruitment,
Admissions, Success, and Peer Mentor Training Coach and Ms. Frazier to ensure that direct
coaching, peer mentorship, orientation, and engagement programming function as a cohesive
and well-coordinated support system. Ms. Minnis brings existing institutional knowledge of
CICS student success infrastructure, advising systems, and learner populations that strengthens
the operational continuity and effectiveness of the BELONG+ belonging-centered support
model. Ms. Minnis reports to the AVP/Dean and devotes 25% effort to the project as part of the
cost share.

Student Engagement Specialist. Shekinah Frazier (Existing Staftf — 10% effort). Shekinah
Frazier serves as Student Engagement Specialist and supports Innovation (b) by connecting
students to institutional resources and community, with primary responsibility for orientation,
onboarding, case management, and engagement programming. In this role, Ms. Frazier designs
and hosts BELONG+ orientation experiences, manages student advisory councils, coordinates
engagement events including virtual community gatherings and graduation milestone
celebrations, and provides case management support to help learners navigate institutional
systems and remain enrolled through the critical early vulnerability window following
re-enrollment. Ms. Frazier works in close collaboration with the Recruitment, Admissions,
Success, and Peer Mentor Training Coach and brings existing institutional knowledge of CICS
students and support systems that strengthens the continuity and responsiveness of the
BELONG+ belonging infrastructure. Ms. Frazier reports to the Student Success Manager and
devotes 10% effort to the project as part of the cost share.

CPL Specialist (New Hire). The CPL Specialist leads the implementation of Innovation (c) —
the AI-Supported Credit for Prior Learning Discovery System — with primary responsibility for
conducting monthly CPL information sessions, facilitating quarterly student workshops,
supporting individual portfolio development and submission, and coordinating the faculty
evaluation process. The CPL Specialist evaluates learning acquired outside the traditional
classroom, including professional experience, military training, and industry certifications, and
works with the Al and Technology Specialist to translate Al-generated analyses into actionable,
personalized advising support for each learner. This position requires expertise in prior learning
assessment, adult learner advising, and portfolio development. The CPL Specialist reports to the
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Project Director at 100% effort.

Al and Technology Specialist (New Hire). The Al and Technology Specialist oversees the
technology infrastructure underlying the BELONG+ model, with primary responsibility for the
Al-supported CPL discovery system that constitutes the core of Innovation (c). This position
manages the implementation, monitoring, and continuous refinement of Al-supported analysis
tools; ensures data privacy, security, and FERPA compliance; coordinates with DIT on technical
infrastructure and system integration; and supports the development and maintenance of data
systems used for performance measurement and continuous improvement across all five
innovations. The Al and Technology Specialist reports to the Project Director and works in
close collaboration with the CPL Specialist and the Principal Investigator at 100% effort.

Career and Professional Pathways Coach (New Hire — 100% effort). The Career and
Professional Pathways Coach leads the implementation of Innovations (d) and (e), Credential
Curricular Integration and Learning in Practice, with primary responsibility for developing
individualized learner plans that accelerate career advancement, identifying and mapping
industry-recognized credentials to CICS program curricula using the AAR framework, working
with faculty across the university to integrate credentials and structured reflection into course
design, coordinating Riipen experiential learning opportunities, and supporting learners in
building the professional portfolios and narratives that connect credentials, competencies, and
degree completion into a coherent professional identity. This position serves as the primary
point of contact for adult learners seeking intensive academic and career counseling and works
in close collaboration with the Associate Director of Advising to ensure that credential
integration, career pathway planning, and academic advising functions are aligned and mutually
reinforcing across the full learner experience. The Career and Professional Pathways Coach
reports to the Student Success Manager and devotes 100% effort to the project.

Roles and Responsibilities Summary

Position Primary Key Responsibilities
Innovation(s)

Principal Investigator All Executive oversight, strategy, institutional
authority, external partnerships,
dissemination

BELONG+ Project All Operations, staff supervision, timelines,

Director data, reporting, compliance

Student Success All Staff supervision, persistence data,

Manager reporting, advising model

Recruitment, Innovation (bl): | Outreach, enrollment, advising, success

Admissions & Success Belonging coaching, retention

Coach Centered Mentor recruitment, training, supervision,
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Position Primary Key Responsibilities
Innovation(s)

Outreach and program coordination
Success
Coaching and
Innovation (b2):
Navigate
Together Peer
Mentoring

Student Engagement Innovation (bl): Orientation, onboarding, case management,
Specialist Belonging engagement programming

Centered
Outreach and
Success
Coaching

CPL Specialist Innovation CPL advising, portfolio development,
(c):Al-supporte information sessions, faculty coordination
d CPL
Discovery &
Innovation (e)
Work Integrated
Learning

Al & Technology Innovation Al system oversight, data systems,
Specialist (c):Al-supporte technology infrastructure, privacy
d CPL

Discovery

Career & Professional Innovations (d) Credential mapping, faculty partnerships,
Pathways Coach Curricular career advising, experiential learning
Credential
Integration &
(e)Work
Integrated
Learning

Timeline and Milestones

The BELONG+ project is organized across four project years, each building upon the
infrastructure, learning, and momentum established in the preceding year. The timeline is
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structured to ensure that implementation activities are phased in deliberately, that evaluation
activities are integrated from the outset, and that the project achieves full operational capacity
by the end of Year 2, allowing Years 3 and 4 to focus on scaling, refinement, and sustainability
planning.

Year 1 (Months 1-12): Foundation and Launch

Year 1 is dedicated to building the infrastructure, hiring the team, establishing partnerships, and
launching initial project activities across all five BELONG+ innovations.

Months 1-3 priorities include completing all staff hiring, conducting staff onboarding and
professional development, establishing data collection systems in coordination with DIT and
EMASS, finalizing the Al-supported CPL discovery system implementation plan, executing
Riipen platform agreements, identifying and engaging initial faculty partners for credential
curricular integration and CPL evaluation, and establishing the independent evaluation
framework in coordination with the external evaluator.

Months 4—6 priorities include launching the Recruitment, Admissions, and Success Coach's
outreach and coaching activities, developing and piloting the BELONG+ orientation and
onboarding experience, launching the first cohort of peer mentor recruitment and training,
conducting the first CPL information sessions, beginning Al system testing with initial learner
cohorts, and completing the mapping of initial credential pathways to CICS program curricula.

Months 7—12 priorities include full launch of all five BELONG+ innovations, first group
coaching sessions, first Riipen project integrations, first CPL portfolio submissions and faculty
evaluations, first peer mentoring matches and mentoring circles, completion of Year 1 baseline
data collection, and submission of the Year 1 performance report.

Key Year 1 Milestones:

All project staff hired and onboarded by Month 3

IRB plan submitted and approved by Month 3

Al-supported CPL system (alpha release) operational by Month 6

First peer mentor cohort trained and matched by Month 9

Al-supported CPL system (alpha release) feedback collected by Month 9
All five innovations fully operational by Month 9

Al-supported CPL system (beta release) operational by Month 12

Year 1 baseline data collected and reported by Month 12

Year 2 (Months 13-24): Full Implementation and Refinement

Year 2 focuses on achieving full operational capacity across all five innovations, integrating
continuous improvement processes, and building the evidence base for BELONG+ strategies.

Key activities include expanding peer mentor cohorts, deepening faculty partnerships for
credential integration across additional academic units, scaling CPL discovery to a larger learner
population, refining Al system alignment parameters based on Year 1 learner data, expanding
Riipen industry partnerships, conducting the first comprehensive program evaluation with the
independent evaluator, and launching the first CICS 490 cohort under the BELONG+
framework.

Key Year 2 Milestones:
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Full peer mentor program operational with expanded cohort by Month 15
CPL participation targets at 50% of Year 4 goal by Month 18

Credential pathways mapped across all CICS programs by Month 18
Al-supported CPL system (beta release) feedback collected by Month 18
Al-supported CPL system (1st production release) operational by Month 24
Midpoint program evaluation completed by Month 24

Year 2 performance report submitted by Month 24

Year 3 (Months 25-36): Scaling and Evidence Building

Year 3 focuses on scaling successful innovations, deepening the evidence base, and beginning
sustainability planning.

Key activities include expanding the peer mentorship program to serve a larger proportion of
the enrolled CICS population, deepening Riipen industry partnerships to increase the breadth
and relevance of available project opportunities, scaling CPL discovery to approach full
enrollment penetration, refining the Al system based on two years of implementation data,
conducting a comprehensive mid-project evaluation with the independent evaluator, beginning
development of sustainability and institutionalization plans for all five innovations, and
initiating dissemination activities including conference presentations and publications.

Key Year 3 Milestones:

e CPL participation at 75% of Year 4 target by Month 30

e Sustainability plan draft completed by Month 33

e Independent evaluator midpoint report received and integrated into continuous
improvement by Month 36

e Year 3 performance report submitted by Month 36

Year 4 (Months 37-48): Sustainability, Dissemination, and Transition

Year 4 focuses on achieving all performance targets, completing the independent evaluation,
finalizing sustainability plans, and disseminating BELONG+ findings to the broader higher
education community.

Key activities include achieving all project performance targets, completing the independent
evaluation and submitting the evaluation report to ERIC, finalizing sustainability and
institutionalization plans for all five innovations, transitioning all grant-funded positions to
institutional funding or alternative funding sources, presenting BELONG+ findings at national
conferences, submitting manuscripts to peer-reviewed journals, and developing replication
resources for other institutions serving adult learner populations.

Key Year 4 Milestones:

All performance targets achieved by Month 45

Independent evaluation report submitted to ERIC by Month 46
Sustainability plan finalized and approved by Month 46

All dissemination activities completed by Month 48

Final performance report submitted by Month 48
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BELONG+ Project Milestones Timeline

organ State University CICS - PSSG 84.116M - 48-Month Project

First peer mentor cohort trail Al-CPL system (beta) operational
Month 12

IRB plan submitted & approved
Month 3

Year 1 - Months 1-12 - Founaaton ana Launcn

t
M1 m Mé MJB Mi2
Al staff hired & onboarded AI-CPL system (alpha) operational AI-CPL alpha feedback colled Year 1 baseline data & report
Month 6 Month 9 | Month 12

Al innovations fully operational
Month 9

Year 2 - Months 13-24 - Full Implementation and Refinement AI-CPL beta feedback collected _ AI-CPL (1st production release) ]
Month 18 Month 24

t t
M13 Mi15 Mmi8 m21 l\;24
Full peer mentor program expanded CPL at 50% of Year 4 goal Midpoint program evaluation complete ‘
jonth 15 Month 18 Month 24
Credential pathways mapped — all CICS Year 2 performance report submitted
Month 18 Month 2
Year 3 - Months 25-36 - Scaling and Evidence Building Sustainability plan draft completed
Month 33
t t
M25 Mm28 M30 M33 M36
CPL at 75% of Year 4 target AIR midpoint report received
Month 30 Month 36

Year 3 performance report submitted
Month 36

Year 4 - Months 37-48 - Sustainability, Dissemination, and Transition All performance targets achi:1 Eval report submitted to ERIC ]
nth 45 Month 46
’ f t O
M37 M40 M43 M45 mas

Sustainability plan finalized
Month 46

All dissemination activities complete
Month 48

Final performance report submitted
Month 48

B vear1 B vear2 B vear3 B vears @@ Year 4 completion

Evaluation: AIR quasi-experimental design (QED) with propensity score matching - 5 PSSG performance measures
Partners: AIR (independent evaluator) - Riipen (work-integrated learning) - Coursera Career Academy Plus

Feasibility and Capacity

Morgan State University and CICS have the organizational capacity, institutional infrastructure,
and leadership experience to implement the BELONG+ project effectively and on time. CICS
maintains established advising systems, proactive outreach campaigns, a Canvas-based
orientation infrastructure, and a Student Success team that provides the operational foundation
upon which BELONG+ innovations will be built. The Principal Investigator brings direct
institutional authority and subject matter expertise across all five BELONG+ innovations, and
the cross-institutional support of Academic Affairs, EMASS, and DIT ensures that the project
has access to the administrative, technological, and enrollment resources required for full
implementation. The 48-month project period provides sufficient time to build infrastructure,
achieve full implementation, generate meaningful outcome data, and develop the sustainability
plans that will carry BELONG+ innovations forward beyond the grant period.

Evaluation Plan

The BELONG+ evaluation is designed to generate rigorous, actionable evidence about the
effectiveness of the BELONG+ learning mobility framework in improving degree completion
outcomes for returning adult learners at Morgan State University's College of Interdisciplinary
and Continuing Studies. The evaluation is structured to meet the evidence standards of the What
Works Clearinghouse (WWC) with or without reservations, consistent with the requirements of
the PSSG Early Phase competition, and to produce the moderate evidence base that will
position Morgan State for a successful PSSG Mid-Phase application at the conclusion of the
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grant period.

The evaluation will be led by the American Institutes for Research (AIR), an independent,
nationally recognized research organization with deep expertise in higher education evaluation,
adult learner outcomes research, and the design of quasi-experimental studies that meet federal
evidence standards. AIR's role as external evaluator ensures the independence, methodological
rigor, and objectivity required for findings to be reviewed and recognized under WWC
standards.

The BELONG+ evaluation employs a quasi-experimental design (QED) using propensity score
matching to construct a well-matched comparison group of CICS adult learners who do not
participate in the BELONG+ framework. Propensity score matching will be conducted on a
robust set of baseline characteristics, including prior cumulative GPA, total credit hours
completed at time of re-enrollment, time elapsed since last enrollment, Pell Grant eligibility
status, adult learner persona classification, enrollment intensity, and program of study. This
matching approach enables rigorous causal inference about the effects of BELONG+
participation on the five PSSG program performance measures in the absence of random
assignment, and is designed to satisfy WWC standards for quasi-experimental evidence with
reservations — the established threshold for Early Phase competition — while targeting the
stronger standard of meeting WW(C standards without reservations where the data support it.

Evaluation data will be drawn from multiple sources, including Morgan State University's
institutional student information system (SIS), CICS program administrative records, the
Al-Supported CPL Discovery System, Riipen platform engagement data, and validated survey
instruments measuring learner-reported belonging, institutional trust, career readiness, and
professional confidence. AIR will administer belonging and outcome surveys at baseline,
midpoint, and project conclusion, creating a longitudinal data record that supports both impact
evaluation and theory-of-action analysis. All data collection, storage, and use will comply fully
with FERPA and Morgan State University's institutional data governance policies.

The evaluation is organized into two complementary components. The impact evaluation
addresses the five primary research questions below, directly testing whether BELONG+
participation produces measurable improvements across the five PSSG program performance
measures. The implementation and fidelity evaluation examines whether the five BELONG+
innovations are being delivered as designed, documents the dosage and quality of learner
engagement across each innovation, and identifies the implementation factors most strongly
associated with positive learner outcomes. Together, these two components will produce the
evidence base required for WWC review, support continuous program improvement throughout
the grant period, and generate the publishable findings and replication resources that will
position BELONG+ as a validated model for adult learner success at HBCUs nationwide.

Research Questions

The BELONG+ evaluation is organized around five primary research questions that correspond
to the five learning mobility innovations and the overarching goals of the project:

e RQI. Does participation in the BELONG+ framework improve first-year credit
accumulation among returning adult learners at Morgan State CICS, compared to similar
non-participants?

e RQ2. Does participation in the BELONG+ framework improve annual retention and

46

PREVI EW Dat e: Jun 30, 2026 Wor kspace | D: W501701731 Fundi ng Opportunity Nunber: ED- GRANT-26- 038



persistence rates among returning adult learners, compared to a matched comparison
group?

e RQ3. Does participation in the BELONG+ framework reduce time to credential among
adult learners who complete, compared to similar non-participants?

e RQ4. Does participation in the BELONG+ framework increase the number and rate of
credentials conferred among returning adult learners, compared to a matched
comparison group?

e RQ5. Does participation in the BELONG+ framework improve success rates, including
graduation rates, among returning adult learners, compared to similar non-participants?

In addition to these five primary impact questions, the evaluation includes a set of
implementation and theory-of-action analyses examining innovation-specific mechanisms,
including CPL participation and credit hour outcomes, learner-reported belonging and
institutional trust, credential attainment disaggregated by adult learner persona, and the
re-enrollment and persistence effects of prior balance relief, that will support continuous
program improvement throughout the grant period and strengthen the evidentiary foundation for
a PSSG Mid-Phase application.

Evaluation Methodology

The BELONG+ evaluation employs a quasi-experimental design (QED) using propensity score
matching to estimate the causal effect of BELONG+ participation on the five PSSG program
performance measures. This design was selected in close consultation with AIR to maximize the
likelihood of producing findings that meet WWC standards with or without reservations within
the Early Phase timeline, and to generate the moderate evidence base required for a competitive
PSSG Mid-Phase application at the conclusion of the grant period.

The treatment group consists of returning adult learners who enroll in CICS during the grant
period and participate in the BELONG+ framework, defined as receiving at least one of the five
learning mobility innovations (belonging-centered coaching, Al-supported CPL discovery,
credential curricular integration, work-integrated learning through CICS 490 or Riipen, or
Navigate Together peer mentorship) in addition to the affordability supports available to all
CICS learners. The comparison group will be constructed from CICS adult learners enrolled
during the same period who do not participate in BELONG+ innovations, as well as from a
historical cohort of CICS near-completers drawn from institutional records for the 2019-2023
academic years, prior to the grant period. AIR will determine the optimal comparison group
construction strategy, including the appropriate weighting of concurrent and historical
comparison cases, based on the available sample sizes and baseline equivalence analyses
conducted at the start of Year 1.

Propensity score matching will be conducted on a robust set of baseline covariates that prior
research identifies as the strongest predictors of adult learner outcomes: cumulative GPA at time
of re-enrollment, total credit hours completed, time elapsed since last enrollment, Pell Grant
eligibility status, adult learner persona classification, enrollment intensity (full-time versus
part-time), age, gender, race and ethnicity, and program of study. Matching will be assessed for
balance using standardized mean differences, with a threshold of 0.25 or below on all covariates
consistent with WWC standards. Where full balance cannot be achieved through matching
alone, AIR will employ regression adjustment as a supplementary analytic strategy.
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Primary impact analyses will be conducted using regression models appropriate to each
outcome measure. First-year credit accumulation will be analyzed as a continuous outcome
using ordinary least squares regression with matched comparison cases and relevant covariates
as controls. Annual retention and persistence will be analyzed using logistic regression with a
binary persistence indicator. Time to credential will be analyzed using survival analysis
methods, specifically Cox proportional hazards modeling, to account for the right-censored
nature of completion data within a four-year grant period. Credentials conferred and success
rates including graduation will be analyzed using logistic regression on matched samples. All
primary analyses will be conducted at the individual learner level, with standard errors clustered
at the cohort level to account for the non-independence of learners enrolled in overlapping
program cohorts.

Subgroup analyses will be conducted for each primary research question, disaggregating
outcomes by adult learner persona, Pell Grant eligibility status, race and ethnicity, enrollment
intensity, and gender. These subgroup analyses are not powered for independent significance
testing at the subgroup level but will provide directional evidence about differential program
effects across learner populations, with particular attention to the equity outcomes most central
to the BELONG+ theory of action: credential attainment gaps between Black adult learners and
Pell recipients relative to comparison group peers.

Effect sizes will be reported as Hedges' g for continuous outcomes and as odds ratios with
conversion to the Common Language Effect Size where appropriate for binary outcomes,
consistent with WWC reporting conventions. Statistical significance will be assessed at the p <
.05 threshold with two-tailed tests. AIR will conduct all primary impact analyses, with findings
reported in annual evaluation reports and the final evaluation report submitted to ERIC by
Month 46.

Data Collection Plan

The data collection plan and all data collected will follow the guidelines established in the
documents required by the IRB process, including a comprehensive plan for data security. The
BELONG-+ data collection plan integrates administrative data from Morgan State University's
institutional systems with primary survey data collected by AIR, program records maintained by
CICS staff, platform-generated engagement data from the BELONG+ technology partners, and
qualitative data into a comprehensive evidence base that supports both summative impact
evaluation and formative continuous improvement. Data collection is designed to produce a
longitudinal record of learner participation, engagement, and outcomes across all five
BELONG-+ innovations and all five PSSG program performance measures.

Administrative Data.

The primary source of outcome data for the BELONG+ evaluation is Morgan State University's
Student Information System (SIS), accessed through the Division of Information Technology
(DIT) and the Office of Enrollment Management and Student Success (EMASS). The SIS
maintains enrollment, credit accumulation, financial aid, credential attainment, and
demographic records for all students and serves as the authoritative source for all five PSSG
program performance measures. The Al and Technology Specialist, in coordination with DIT
and EMASS, will establish automated data extraction protocols at the outset of the grant period,
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ensuring that outcome data are available for evaluation purposes on a regular and reliable
schedule. SIS data will be extracted at the end of each academic term and transmitted to AIR
under a data sharing agreement that complies fully with FERPA, with baseline extracts
completed by Month 3 of Year 1 and subsequent extracts conducted at the conclusion of each
fall and spring semester throughout the grant period.

CPL-specific data, including the number of learners submitting portfolios, credit hours
evaluated, credit hours awarded, and the stage at which learners enter and exit the CPL process,
will be tracked through the CPL management system maintained by the CPL Specialist and the
Al and Technology Specialist. Credential attainment data, including the type, level, and timing
of credentials earned through the Credential Curricular Integration innovation, will be tracked
through the Career and Professional Pathways Coach's advising records and validated against
Coursera and other platform completion data.

BELONG-+ Program Records

CICS program staff will maintain detailed administrative records for all BELONG+ innovations
using the CICS student success management system. The Recruitment, Admissions, and
Success Coach will document all individual and group coaching interactions, including date,
modality, duration, topic, and participant identifier, generating a complete record of coaching
dosage for each enrolled learner. The CPL Specialist will document all CPL information session
attendees, individual advising contacts, portfolio submissions, faculty evaluation outcomes, and
credit hours awarded. The Peer Mentor Training Coach will document all mentoring matches,
session completion records, group mentoring circle participation, and mentor training
completion. The Career and Professional Pathways Coach will document all CICS 490
enrollments, credit hours generated, Riipen project completions, and credential pathway
advising contacts. The Al and Technology Specialist will maintain system logs of Al-supported
CPL discovery analyses completed, including learner identifiers, document submission dates,
and analysis outputs transmitted to the CPL Specialist. These records will be compiled into a
unified BELONG+ participation database by the Project Director on a monthly basis, providing
the dosage and engagement data necessary for both fidelity monitoring and impact analysis.

Platform Data

Coursera and Riipen will provide AIR and CICS with learner-level data exports on project
enrollment, completion, employer feedback receipt, and deliverable submission for all CICS
learners participating in work-integrated learning experiences. The Al-Supported CPL
Discovery System will generate automated logs of all learner interactions, including document
submission events, analysis completion timestamps, and advising referral records. These
platform-generated data streams will be integrated into the BELONG+ participation database on
a quarterly basis, providing a complete picture of learner engagement across the full innovation
portfolio.

Survey Data

AIR will design, administer, and analyze three primary survey instruments targeting all CICS
learners in the treatment and comparison groups. The BELONG+ Learner Experience Survey
will be administered at three points during the academic year, at onboarding, at the midpoint of

49

PREVI EW Dat e: Jun 30, 2026 Wor kspace | D: W501701731 Fundi ng Opportunity Nunber: ED- GRANT-26- 038



the academic year, and at the end of the academic year, measuring sense of belonging, academic
confidence, perceived relevance of learning, satisfaction with advising and support services, and
self-reported career advancement. The instrument will include the validated Sense of Belonging
Scale drawn from Strayhorn's (2019) College Students' Sense of Belonging framework,
supplemented by items from the validated College Belonging Questionnaire and career
readiness measures aligned with the National Association of Colleges and Employers (NACE)
competency framework, ensuring comparability with the broader research literature. The
BELONG+ Peer Mentor Effectiveness Survey will be administered to both mentors and
mentees at the conclusion of each mentoring cycle, measuring mentoring relationship quality,
resource referral effectiveness, and perceived impact on persistence and belonging. The
BELONG+ Faculty Partner Survey will be administered annually to faculty engaged in CPL
evaluation and credential curricular integration, measuring the depth and quality of faculty
engagement, perceived effectiveness of the Alignment, Application, and Reflection framework,
and faculty confidence in integrating credentials into course design. AIR will target a minimum
70% response rate for each survey instrument, with non-response follow-up protocols including
two reminder contacts and a shortened non-response version of each instrument.

Qualitative Data

AIR will conduct semi-annual focus groups with representative samples of CICS learners across
the four adult learner personas, exploring the lived experience of the BELONG+ framework in
ways that survey data cannot fully capture. Annual interviews will be conducted with project
staff, including the Project Director, all coaches and specialists, and the Principal Investigator,
to assess implementation fidelity, identify emerging challenges and opportunities, and document
the institutional learning that accumulates across the grant period. Case studies of individual
learner journeys, selected to represent each of the four adult learner personas, will be developed
annually, providing rich narrative evidence of the BELONG+ model's impact that complements
and contextualizes the quantitative outcome data.

Data Governance

All data collection, storage, transmission, and use will comply with FERPA, Morgan State
University's institutional data governance policies, and AIR's internal data security protocols. A
formal data sharing agreement between Morgan State University and AIR will be executed by
Month 2 of Year 1, governing the terms of SIS data access, the treatment of personally
identifiable information, data retention schedules, and publication rights. The independent
evaluator will have direct access to SIS data through this agreement, approved in accordance
with all applicable IRB requirements. Learner survey participation will be voluntary, with
informed consent obtained prior to all primary data collection. All survey data will be stored on
AIR's secure servers and transmitted to CICS only in de-identified aggregate form.

Performance Reporting

All data will be compiled into annual performance reports submitted to the Department of
Education in accordance with 34 CFR 75.590 and 34 CFR 75.110. Performance reports will
include data on all PSSG program performance measures, disaggregated by Pell Grant recipient
status and inclusive of all credential-seeking students, as well as project-specific performance

50

PREVI EW Dat e: Jun 30, 2026 Wor kspace | D: W501701731 Fundi ng Opportunity Nunber: ED- GRANT-26- 038



measures and progress toward performance targets established at the outset of the grant period.
Fidelity Measures

Implementation fidelity monitoring is a core component of the BELONG+ evaluation, serving
two distinct functions: ensuring that the program is being delivered as designed so that impact
findings can be attributed to the intended intervention, and generating the implementation
evidence that WWC reviewers require in order to characterize the strength and generalizability
of Early Phase findings.

Fidelity Framework

The BELONG+ fidelity measurement system is built around the project's theory of change,
which specifies the active ingredients of each of the five learning mobility innovations: the
specific practices, activities, and conditions hypothesized to be causally responsible for
improved learner outcomes. For each innovation, AIR will develop a fidelity rubric defining the
core components of full, partial, and minimal implementation, drawing on the project's logic
model and the evidence base underlying each innovation. The rubrics assess fidelity across four
dimensions consistent with established implementation science standards (Fixsen et al., 2005).
Adherence measures whether each innovation is being delivered according to its design
specifications, including whether coaching interactions follow the appreciative advising
protocol, whether CPL sessions address the designated content areas, whether peer mentor
training covers all required modules, whether AAR-aligned credential integration is present in
courses designated as credential-embedded, and whether CICS 490 reflection activities follow
the Kolb-grounded framework specified in the course design. Dosage measures the quantity of
innovation delivery received by each learner, including coaching interaction frequency, CPL
session attendance, mentoring session completion, credential pathway advising contacts, and
CICS 490 credit hours generated. Quality assesses the degree to which innovation delivery
meets established standards of practice, including coaching interaction quality assessed through
structured evaluator observation, faculty implementation of AAR components assessed through
course artifact review, and peer mentor effectiveness assessed through mentee satisfaction
ratings. Reach measures the proportion of the eligible CICS learner population engaging with
each innovation, tracking whether BELONG+ is serving its intended target population across all
four adult learner personas.

Fidelity Data Collection

Fidelity data will be collected through four mechanisms. First, administrative tracking data,
including coaching interaction logs, CPL session attendance records, peer mentoring activity
documentation, credential integration records, and Riipen engagement data, will provide
quantitative indicators of implementation intensity across all five innovations. Second, AIR will
conduct semi-annual site visits during Years 1 and 2, transitioning to annual site visits in Years 3
and 4, directly observing coaching sessions, peer mentoring circles, CPL workshops, and
faculty integration meetings and rating implementation quality against the fidelity rubrics.
Third, project staff will complete monthly self-assessment fidelity checklists that track
implementation against defined benchmarks, providing real-time data that informs continuous
improvement between evaluator site visits. Fourth, the BELONG+ Learner Experience Survey
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will include items assessing learners' direct experience of key innovation components, providing
a learner-centered perspective on implementation quality that complements staff and evaluator
assessments.

Fidelity Thresholds

The BELONG+ team has established minimum fidelity thresholds for each innovation that will
be monitored on a quarterly basis and reported in annual performance reports. For
belonging-centered coaching, the threshold is a minimum of 80% of enrolled BELONG+
participants receiving at least two individual coaching contacts per academic term. For
Al-Supported CPL discovery, the threshold is a minimum of 70% of enrolled BELONG+
participants completing the Stage 1 learning discovery process within their first academic year.
For Navigate Together peer mentorship, the threshold is a minimum of 75% of matched
mentor-mentee pairs completing at least four documented mentoring interactions per academic
year. For credential curricular integration, the threshold is a minimum of 80% of designated
credential-embedded courses demonstrating all three AAR components in reviewed course
artifacts by Year 2. For work-integrated learning, the threshold is a minimum of 60% of CICS
490 enrollees completing the full reflection sequence and a minimum of 80% of Riipen project
enrollees submitting a completed deliverable. Where fidelity falls below established thresholds,
the Project Director will convene a rapid response review within 30 days to identify root causes
and develop a corrective action plan, with progress monitored at subsequent monthly team
meetings.

Fidelity-Outcome Linkage

The relationship between fidelity levels and learner outcomes will be analyzed by AIR on an
annual basis, providing evidence about which implementation components are most critical for
achieving positive outcomes and informing the replication guidance developed for
dissemination in Year 4.

Continuous Improvement Process

The BELONG+ continuous improvement process is designed to ensure that evaluation findings,
fidelity data, and learner feedback are translated into concrete program refinements on a regular,
structured cycle throughout the grant period, rather than deferred to a single end-of-project
review. The continuous improvement framework draws on principles of implementation science
and improvement science, organizing learning and adaptation around a recurring cycle of data
review, hypothesis development, targeted adjustment, and outcome monitoring.

Improvement Governance

The BELONG+ Project Director holds primary responsibility for the continuous improvement
process, convening a standing Project Learning Team that meets monthly and includes the
Recruitment, Admissions, and Success Coach, the CPL Specialist, the Peer Mentor Training
Coach, the Career and Professional Pathways Coach, the Al and Technology Specialist, the
Student Engagement Specialist, and AIR's project liaison. Monthly team meetings are structured
around a standing agenda that begins with a review of current fidelity data and dosage metrics,
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identifies any learner cohorts or innovation components showing early signs of
underperformance, generates hypotheses about root causes, and assigns ownership for follow-up
action before the next meeting. This standing structure ensures that the improvement cycle is
embedded in normal program operations rather than treated as a separate evaluation activity,
and that all team members share responsibility for acting on data rather than waiting for AIR's
formal reports.

Data Review Cycle

The continuous improvement process operates on three time horizons. Monthly data reviews,
conducted by the Project Director using the BELONG+ participation database, focus on dosage
and reach metrics: Are learners receiving the coaching contacts, CPL advising, and mentoring
sessions they should be receiving? Are any cohorts or persona groups showing lower
engagement than expected? Are technology systems generating the logs and referrals they are
designed to produce? These monthly reviews enable rapid identification of engagement gaps
and same-term corrective outreach before disengaged learners approach stopout risk. Quarterly
data reviews, conducted by the Project Learning Team with AIR's participation, assess early
outcome indicators including term-to-term persistence rates, credits earned per term, CPL
portfolios submitted and evaluated, credentials earned, and CICS 490 enrollment and
completion rates. Quarterly reviews also incorporate feedback from learner satisfaction surveys
administered by CICS staff at the end of each academic term and from the semi-annual
implementation interviews conducted by AIR. Annual data reviews, anchored to AIR's annual
evaluation reports submitted at the conclusion of each project year, assess progress toward
PSSG performance measure targets, evaluate the evidence base for the theory of action, and
identify the program adaptations most likely to improve outcomes in the subsequent year.
Annual review findings are documented in a formal Program Improvement Plan developed by
the Project Director and submitted to the Project Officer as part of the annual performance
report.

Annual Learning Summit

Each year, the full project team, AIR, and key institutional partners, including representatives
from Academic Affairs, EMASS, and DIT, will participate in an Annual BELONG+ Learning
Summit at which the year's evaluation findings are presented, discussed, and translated into
concrete implementation improvements for the coming year. The Annual Learning Summit also
serves as a planning forum for the sustainability and dissemination activities that grow in
importance as the project advances toward its conclusion. Improvement actions generated
through the Learning Summit and quarterly data reviews are tracked through the project
management system to ensure accountability and follow-through.

Adaptation Protocol

The BELONG+ continuous improvement process distinguishes between minor adaptations,
which can be authorized by the Project Director within normal program operations, and
significant adaptations, which require consultation with AIR to assess potential effects on
evaluation integrity and notification to the Project Officer where warranted. Minor adaptations
include adjustments to coaching interaction frequency, revisions to communication templates
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and outreach timing, updates to CPL advising resources, changes to peer mentor training
content, and modifications to Riipen project selection guidance. Significant adaptations include
changes to the definition of BELONG+ participation used in the impact evaluation,
modifications to the target population or eligibility criteria for any innovation, the addition or
elimination of a program component, and changes to the data collection instruments or
procedures used for impact or fidelity evaluation. All adaptations, whether minor or significant,
will be documented in a program adaptation log maintained by the Project Director, reviewed
quarterly with AIR, and incorporated into the implementation narrative of each annual
evaluation report, ensuring a complete and transparent record of program evolution that will
inform both the Mid-Phase application and the replication resources developed for
dissemination in Year 4.

Learner Voice

The BELONG+ continuous improvement process incorporates structured learner feedback as a
primary data source alongside administrative and survey data. End-of-term satisfaction surveys,
administered to all enrolled BELONG+ participants, will include items assessing the perceived
relevance, quality, and responsiveness of each innovation, with results disaggregated by adult
learner persona to identify differential experience patterns. Focus groups with learners from
each persona group will be conducted annually by AIR, with particular attention to the
experiences of Paper Ceiling Learners and Legacy Scholars, whose engagement patterns and
feedback may differ in important ways from the near-completer population more broadly.
Learner feedback will be synthesized into the quarterly data review cycle and treated as
evidence of equal standing to administrative and fidelity data in identifying program
improvement priorities.

Sustainability Connection

The continuous improvement process is explicitly connected to the sustainability plan: the
institutional learning generated through continuous improvement, about what works, for whom,
under what conditions, and at what cost, is the foundation of the evidence-based financial
narrative that supports BELONG+'s permanent institutionalization. Institutions that can
demonstrate not only that their program works but that they understand why it works and how
to keep improving it are far better positioned to sustain external investment and institutional
commitment than those that treat evaluation as a compliance exercise rather than a learning
opportunity.

Independent Evaluator Role

Morgan State University has identified the American Institutes for Research (AIR) as its
prospective independent evaluator for the BELONG+ project, pending award and contract
execution. AIR is a nonpartisan, not-for-profit organization and one of the nation's leading
education research and evaluation organizations, with extensive experience conducting rigorous
evaluations of postsecondary student success interventions, adult learner programs, and
federally funded education initiatives. AIR's demonstrated capacity to design and execute
evaluations meeting WWC standards makes them well-suited to serve as the BELONG+
independent evaluator, and Morgan State University will execute a formal evaluation contract
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with AIR within 30 days of grant award.

The independent evaluator for BELONG+ is required to possess the following qualifications.
First, demonstrated expertise in quasi-experimental evaluation design and propensity score
matching methodology, with a track record of producing evaluation evidence meeting WWC
standards with or without reservations. Second, substantive knowledge of postsecondary student
success research, including familiarity with the adult learner persistence literature, CPL
research, and the evidence base for belonging-centered advising and peer mentorship. Third,
experience evaluating technology-enhanced educational interventions, including Al-supported
tools in postsecondary settings. Fourth, demonstrated capacity to conduct mixed-methods
evaluation combining quantitative impact analysis with qualitative implementation research.
Fifth, experience working with Historically Black Colleges and Universities and the learner
populations they serve, including adult and nontraditional learners, Pell Grant recipients, and
learners from historically underserved communities. AIR meets all five criteria, and Morgan
State University is confident in AIR's capacity to fulfill the independent evaluator role as
described.

Roles and Responsibilities

The independent evaluator will hold primary responsibility for six categories of evaluation
activity throughout the grant period. First, AIR will design the propensity score matching
strategy, develop the analytic plan, and conduct all primary impact analyses for the five research
questions, with findings reported in annual evaluation reports and a final evaluation report
submitted to ERIC at https://eric.ed.gov/ by Month 46. Second, AIR will develop all primary
survey instruments, including the BELONG+ Learner Experience Survey, the Peer Mentor
Effectiveness Survey, and the Faculty Partner Survey, in collaboration with the project team,
conduct all survey administrations, manage survey data collection and quality assurance, and
analyze survey data for both impact and theory-of-action purposes. Third, AIR will develop the
structured observation protocols, implementation interview guides, fidelity rubrics, and course
artifact review instruments used in fidelity monitoring, conduct semi-annual site visits in Years
1 and 2 and annual site visits in Years 3 and 4, and synthesize implementation data into
semi-annual implementation briefs shared with the project team. Fourth, AIR will participate in
monthly Project Learning Team meetings and the Annual BELONG+ Learning Summit as a
data resource and methodological advisor, providing real-time interpretation of early outcome
data and supporting the project team's continuous improvement analyses. Fifth, AIR will
conduct annual focus groups with learners from each adult learner persona group, synthesizing
learner voice data into the improvement cycle and the annual evaluation reports. Sixth, AIR will
lead the preparation of the final evaluation report, ensuring that findings are documented in a
format suitable for submission to ERIC and for use in peer-reviewed publication, and will
develop a technical appendix documenting all analytic decisions, matching diagnostics, and
sensitivity analyses in sufficient detail to support WWC review.

Evaluation Independence Protections

Morgan State University and AIR will execute a formal evaluation independence agreement
concurrent with the evaluation contract, specifying the protections governing AIR's independent
role throughout the grant period. These protections include AIR's exclusive authority over all
analytic decisions (including comparison group construction, matching specifications, and
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outcome model selection), AIR's right to report findings that are unfavorable to the program
without prior approval from Morgan State University or CICS, AIR's independent access to all
SIS and program data required for evaluation purposes governed by the data sharing agreement,
and the requirement that all evaluation reports and publications accurately represent AIR's
independent findings rather than CICS programmatic perspectives. Morgan State University
agrees not to condition AIR's contract renewal on the direction or magnitude of evaluation
findings, and AIR agrees to notify the Project Officer directly if any aspect of the evaluation
independence agreement is compromised during the grant period. The evaluator will operate
under confidentiality requirements governing the treatment of individually identifiable learner
data, and all data access and management practices will comply fully with FERPA and all
applicable privacy regulations.

Sustainability Plan

The BELONG+ project is designed from the outset not as a time-limited grant initiative but as a
transformative and permanent shift in how the College of Interdisciplinary and Continuing
Studies serves returning adult learners. The sustainability of BELONG+ is grounded in a clear
institutional philosophy: the five learning mobility innovations that constitute the BELONG+
framework are not supplemental programs that exist alongside the CICS model; they are the
CICS model. From the beginning of the grant period, every implementation decision, staffing
choice, technology investment, and partnership development activity will be made with
permanence in mind, ensuring that the infrastructure, culture, and capacity built through
BELONG+ outlast the grant funding that made it possible.

Post-Grant Continuation Strategy

The BELONG+ post-grant continuation strategy is built on a straightforward institutional logic:
as the BELONG+ framework drives enrollment growth, improves retention, and accelerates
degree completion, it generates the tuition revenue that funds its own continuation. CICS is
designed as a self-supporting college, with enrollment targets and operational planning
structured around tuition revenue growth projections. The BELONG+ innovations
(belonging-centered outreach and coaching, Al-supported CPL discovery, credential curricular
integration, peer mentorship, and work-integrated learning) are each designed to directly
improve the enrollment, retention, and completion metrics that drive tuition revenue generation.
A returning adult learner who enrolls because of BELONG+'s belonging-centered outreach,
persists because of peer mentorship and success coaching, accelerates completion through CPL
recognition and credential integration, and graduates because of last-mile financial support
represents not only a student success outcome but a sustainable revenue contribution that
justifies the ongoing investment in the infrastructure that served them.

Morgan State University has committed two additional years of institutional support beyond the
grant period, providing a critical financial bridge that ensures BELONG+ operations are not
abruptly disrupted at the conclusion of the 48-month project period. This runway allows the
project team to demonstrate enrollment and revenue impact during the grant period, build the
evidence base required to make the institutional case for permanent funding, and transition
grant-funded positions to institutionally supported lines on a deliberate and planned schedule
rather than an emergency timeline.
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Throughout the grant period, the Principal Investigator and Project Director will work closely
with CICS institutional leadership, the Office of Academic Affairs, and the Division of
Enrollment Management and Student Success to develop and refine the financial model that
connects BELONG+ outcomes to tuition revenue projections. Annual reporting will include not
only student outcome data but enrollment growth, retention improvement, and completion rate
data that demonstrate the return on institutional investment represented by the BELONG+
framework. This evidence-based financial narrative will be central to the case for permanent
institutionalization of all five innovations.

Institutionalization Plan

The institutionalization of BELONG+ operates at three levels: personnel, program, and culture.

Personnel Institutionalization. All seven BELONG+ staff positions are designed to become
permanent institutional roles within CICS. The Principal Investigator position is already
institutionally funded through Dr. Westrick's existing appointment as Assistant Vice President
and Dean. The remaining positions (BELONG+ Director, Recruitment Admissions and Success
Coach & Peer Mentor Coordinator, Student Engagement Specialist, CPL Specialist, Al
Technology and Data Systems Specialist, and Career and Professional Pathways Coach) will be
transitioned to institutional funding lines on a phased schedule beginning in Year 3 of the grant
period. This phased transition is designed to align with projected enrollment growth and the
tuition revenue, ensuring that each position is institutionalized at the point when the enrollment
and retention outcomes it produces justify its permanent funding.

The phased institutionalization schedule will prioritize positions whose impact on revenue
generation is most direct and most measurable. The Recruitment, Admissions, and Success
Coach, whose work directly drives enrollment metrics, and the Student Engagement Specialist,
whose case management and retention programming directly reduce stopout, will be prioritized
for early institutionalization. The CPL Specialist and Career and Professional Pathways Coach
will follow, with the Al and Technology Specialist and Peer Mentor Training Coach completing
the transition by the end of the institutional support runway. The Project Director role will
evolve during this transition, shifting from a grant management focus to a permanent program
leadership and continuous improvement role within the CICS organizational structure.

Program Institutionalization. Each of the five BELONG+ innovations will be embedded in
CICS institutional policy, procedure, and program design during the grant period, ensuring that
they continue to operate as standard practice after the grant concludes. The adult learner persona
framework developed under Innovation (a) will be integrated into CICS advising protocols, staff
training, and communication design as permanent institutional practice. The belonging-centered
outreach and coaching model under Innovation (b) will be incorporated into CICS's standard
advising and student success framework. The Al-supported CPL discovery system under
Innovation (c) will be embedded in CICS enrollment and advising processes as a standard
component of the learner onboarding experience. The credential curricular integration model
under Innovation (d), including the Alignment, Application, and Reflection framework, will be
institutionalized through faculty development programming and curriculum mapping processes
coordinated through the Office of Academic Affairs. And the work-integrated learning
innovations under Innovation (¢) — including CICS 490, CICS 495, and the Riipen platform
partnership — are already embedded in CICS curriculum as degree requirements, ensuring their
continuation regardless of grant funding status.
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Cultural Institutionalization. Perhaps the most durable form of sustainability is cultural: the
degree to which the BELONG+ belonging-first philosophy becomes the standard lens through
which CICS approaches every decision about how it serves returning adult learners. Throughout
the grant period, the project team will invest intentionally in building a CICS institutional
culture that is defined by the values, practices, and commitments that BELONG+ embodies — a
culture in which the four adult learner personas are a shared framework for understanding who
CICS serves, in which belonging is understood as an institutional responsibility rather than a
student characteristic, and in which the evidence base for adult learner success continuously
informs how the college evolves. This cultural institutionalization is supported through ongoing
staff professional development, annual program review processes that incorporate BELONG+
outcome data, and the dissemination activities in Year 4 that position CICS as a national leader
in adult learner success innovation.

Technology Sustainability

The technology infrastructure underlying BELONG+ — and particularly the Al-supported CPL
discovery system at the core of Innovation (¢) — requires a deliberate and forward-looking
sustainability plan that addresses both the financial and operational dimensions of long-term
technology maintenance.

The AI and Technology Specialist, working in close coordination with the Department of
Information Technology, will be responsible throughout the grant period for documenting all
technology systems, processes, and vendor relationships in sufficient detail to support continuity
of operations beyond the grant period. This documentation will include system architecture,
data flow processes, vendor contracts and licensing agreements, integration points with
institutional systems such as the student information system and learning management system,
and staff training requirements for ongoing system operation and maintenance.

Technology sustainability planning will address four key dimensions. First, the Al-supported
CPL discovery system will be evaluated during Year 3 for options to transition from
grant-funded licensing or development costs to institutionally supported technology
infrastructure, with DIT as the long-term operational home for system maintenance and support.
The groundwork for this transition has already started with the efforts around Obsidian, Morgan
State’s sovereign Al technology. Second, the Riipen platform partnership will be evaluated for
transition to an institutionally funded subscription model, with the cost justified by the
documented outcomes generated for CICS learners, including credential attainment, career
advancement, and degree completion. Third, data systems developed during the grant period for
performance measurement and continuous improvement will be integrated into CICS's existing
institutional research and reporting infrastructure, ensuring that the data capacity built through
BELONG+ becomes a permanent institutional asset. Fourth, the Al and Technology Specialist
position will be institutionalized as a permanent CICS role, ensuring that the technical expertise
required to operate and continuously improve BELONG+ technology systems resides within the
college rather than departing with grant funding.

The rapidly evolving landscape of Al technology in higher education also creates opportunities
for technology sustainability through external partnerships and sponsored research. The
Principal Investigator will pursue relationships with technology vendors, higher education
consortia, and research institutions whose interests align with the BELONG+ Al-supported CPL
model, creating opportunities for cost-sharing, co-development, and sponsored evaluation that
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reduce the long-term institutional cost of technology maintenance while advancing the field.

Funding Sustainability

BELONG+ funding sustainability is built on three complementary pillars: tuition revenue
growth, institutional commitment, and external funding diversification.

e Tuition Revenue Growth. As described in the post-grant continuation strategy, the
BELONG+ framework is designed to generate the enrollment growth, retention
improvement, and completion acceleration that produce the tuition revenue supporting
its own continuation. CICS enrollment targets are structured around tuition revenue
projections that assume the kind of adult learner success outcomes that BELONG+ is
designed to produce. Each percentage point improvement in retention, each reduction in
time-to-degree, and each new adult learner enrolled through BELONG+'s
belonging-centered outreach represents a direct contribution to the tuition revenue base
that funds institutional operations. The BELONG+ financial sustainability model will be
documented annually, connecting program outcomes to revenue impact in terms that
institutional leadership and budget decision-makers can evaluate and act upon.

e Institutional Commitment. Morgan State University's two-year institutional support
commitment beyond the grant period provides the financial bridge necessary to
demonstrate sustainability without creating cliff-edge funding disruptions at grant
conclusion. The project team will use this runway strategically — building the
enrollment and retention evidence during the grant period that makes the permanent
institutional investment in BELONG+ personnel and programs not only justifiable but
compelling. The Principal Investigator will engage institutional leadership annually in
sustainability planning conversations, ensuring that the transition from grant funding to
institutional funding is a planned, collaborative, and evidence-informed process rather
than a reactive one.

e External Funding Diversification. BELONG+ will actively pursue external funding
opportunities throughout the grant period to support scaling, program enhancement, and
long-term sustainability. The evidence base generated through the PSSG-funded
evaluation will position BELONG+ for mid-phase grant applications in future PSSG
competitions, as well as applications to other federal programs including the Title III
Strengthening Institutions Program, the First in the World program, and workforce
development funding streams administered through the Department of Labor.
Philanthropic funding will be pursued through foundation relationships focused on adult
learner success, degree completion, and workforce development — areas where
BELONG+'s documented outcomes align strongly with funder priorities. Corporate
partnerships developed through Riipen and the credential curricular integration work
will also be explored as potential sources of sponsored program support, particularly for
the work-integrated learning and credential pathway innovations that produce direct
workforce pipeline benefits for employer partners.

The combination of tuition revenue growth, institutional commitment, and external funding
diversification creates a layered and resilient sustainability model that does not depend on any
single funding source for BELONG+'s long-term continuation. This model reflects a core
BELONG-+ conviction: that investing in adult learner success is not a cost to be minimized but a
strategy to be sustained — and that institutions willing to make that investment with
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intentionality and evidence will build the enrollment, retention, and completion outcomes that
justify and fund it in perpetuity.
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1. Level of Evidence

Select the level of evidence of effectiveness for which you are applying. See the Notice Inviting Applications for the relevant definitions and requirements.

[X] Demonstrates a Rationale

2. Citation and Relevance

[ ] Promising Evidence

[ ] Moderate Evidence

Fill in the chart below with the appropriate information about the studies that support your application.

[] strong Evidence

A. Research/Citation

B. Relevant Outcome(s)/Relevant Finding(s)

C. Project Component(s)/Overlap of
Populations and/or Settings

[Howard, J., Oates, S., Dominguez, A.,
& Parsons, K. (2025). Institutional change for
adult learner success: Lessons learned from
postsecondary education institutions. American
Institutes for Research. https://www.air.org/
postsec-adultlearners

Publicly Accessible Link. https://www.air.org/
sites/default/files/2025-07/AIR-Adult-Learner-
Institutional-Change-Report-June-2025.pdf

Mason, J.

Howard et al s (2025) 2025 AIR report, funded by
the Lumina Foundation, examines how 11
postsecondary institutions are transforming
their structures, processes, and cultures to
better support adult learners of color (age 25—
64), particularly Black, Hispanic, and Native
American learners with some college and no
credential. Using a multiple case study approach
grounded in Kezar®s (2013) institutional
transformation framework, the study finds that
effective transformation is driven by four
interconnected change dimensions: (1) core
change strategies rooted in deep understanding
of community and learner needs, often shaped by
institutional missions as MSIs or HBCUs; (2)
structural changes including new success coach
and navigator roles, centralized adult learner
support centers, and redesigned advising models
that enable high-touch, personalized supports;
(3) process changes including investments in
faculty and staff professional development in
andragogy, cultural competence, data literacy,
and experiential learning, and the building of
data-driven cultures that support targeted
decision-making; and (4) cultural change
strategies that start with pilot programs, build
evidence and momentum, and engage cross-campus
champions to sustain and scale initiatives.
Morgan State University is one of the four case
study institutions, profiled specifically for
its incremental, champion-building approach to
launching CICS, the Morgan Completes You
initiative, and CPL and competency-based
education . This directly establishes the
institutional foundation upon which BELONG+ is
built.

Population ATignment. The report explicitly
profiles Morgan State University as a case study
institution, documenting the same HBCU, the same
College of Interdisciplinary and Continuing
Studies, and the same adult learner population
that BELONG+ serves. The report"s focus on adult
learners of color ages 25-64 with some college
and no credential and its specific emphasis on
Black adult learners at HBCUs is a precise match
to BELONG+"s target population. The report
documents that Black adults represent 22.1% of
the national SCNC population, are
disproportionately represented among those with
some credit and no credential, and face unique
barriers shaped by systemic inequity, financial
pressure, and institutional cultures not
designed with them in mind. The Morgan State
case study documents the specific institutional
history, learner population characteristics, and
change process that gave rise to CICS, making
this source not merely population-aligned but
institutionally specific to the proposed
project.

Intervention Alignment. The report®"s findings
directly validate every structural and
programmatic element of the BELONG+ model. The
creation of dedicated success coach and
navigator roles, identified across all 11
institutions as the most consistently impactful
structural change for adult learner persistence,
directly supports the BELONG+ Recruitment,
Admissions, and Success Coach and Student
Engagement Specialist positions. The report"s
emphasis on personalized, high-touch support
delivered across the full learner lifecycle

aligns with BELONG+"s belonging-centered
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outreach model spanning inquiry through
graduation. The finding that CPL and competency-
based education were the first substantive
initiatives Morgan State piloted through CICS
and formalizing CPL into institutional policy
through a rigorous governance process was a key
cultural change milestone directly validates the
BELONG+ Al-Supported CPL Discovery System as the
natural next stage of this documented
trajectory. The report®s documentation of
professional development in andragogy, cultural
competence, and experiential learning as
essential process changes aligns with BELONG+"s
professional development investments for project
staff. The finding that pilot-to-scale
strategies, storytelling, and cross-campus
champion networks are essential for sustaining
adult learner initiatives directly informs
BELONG+"s institutionalization and
sustainability planning strategy. The Morgan
State spotlight specifically documents that CICS
began with CPL and competency-based education
before scaling, therefore establishing the
demonstrated rationale for the BELONG+ learning
mobility framework as the next phase of that
documented institutional trajectory.

Outcome Alignment. The report documents that
institutions making the structural, process, and
cultural changes described, particularly those
that established dedicated success coach roles,
centralized adult learner support, CPL policies,
and data-driven continuous improvement
processes, observed improvements in adult
learner re-enrollment, persistence, credit
accumulation, and credential attainment. The
Dallas College case study documents a 69%
graduation rate in its baccalaureate program for
adult learners following structural
transformation. The Cerritos College case study
documents that its high-touch Retail Management
program accounted for 32% of the college®s total
completions. These institutional outcomes align
with PSSG Performance Measures 1 through 5:
credit accumulation, retention and persistence,
success rates, time to credential, and
credentials conferred. Critically, this report
also establishes that the specific institutional
change infrastructure Morgan State has already
built through CICS is documented by AIR through
primary research. This report provides evidence
of the organizational readiness and cultural
foundation that BELONG+ requires for successful
implementation and sustainability.
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KolTer, B. (2025, March 10). Adult Postsecondary
Learners: Reviewing the Data and Evidence. Jobs

for the Future (JFF). https://www.jff.org/idea/

adult-learners/

Publicly Accessible Link. https://www.jff.org/
wp-content/uploads/2025/02/Adult-Learner-Full-
Final-Report-2.20.25_pdf

KolTer’s (2025) literature review synthesizes
data and evidence on adult postsecondary
learners (age 25+), with a focus on online
learners and Black students. Key findings
include: adult learners comprise approximately
one-third of all U.S. postsecondary students
(6.4 million); nearly 90% of the 36 million
Americans with some college and no credential
are 25 or older; adult learners persist at rates
more than 30 percentage points below
traditional-age students; and Black students are
disproportionately represented among adult
learners (18.9% of students 25+ vs. 10.5% of
students 18-24). The review identifies three
barrier categories: (1) situational (work,
family, Ffinances); (2) institutional (inflexible
policies, advising gaps), and (3) dispositional
(fear, self-doubt, anxiety). The report
documents evidence-based practices including
prior learning assessment, transition programs,
flexible course delivery, and belonging-centered
advising as effective responses.

Population ATignment. The review explicitly
focuses on adult learners aged 25 and older with
some college and no credential: the precise
population that CICS”’s Morgan Completes You
program designed to support and that BELONG+
serves. The report®s emphasis on Black adult
learners and online learners directly mirrors
Morgan State University"s CICS population:
predominantly African American near-completers
enrolled in fully online degree completion
programs. The report®"s HBCU-specific findings
(citing the Lumina Foundation®s HBCU Adult
Learner Initiative, 2024) further strengthen
alignment with Morgan State®s institutional
context.

Intervention Alignment. The literature review
noted that course delivery and institutional
policy are key factors, CICS offers fully online
programs and in May 2024, the Board of Regents
approved the Policy on Credit for Competency-
Based Education and Prior Learning which allows
students to earn up to 50% of a degree program
from prior learning assessments. The review
documents evidence supporting four of BELONG+"s
five core innovations. Prior Learning
Assessment/Credit for Prior Learning is
identified as improving completion rates and
increasing learner confidence by validating
prior experience (Hayward & Williams, 2015;
Klein-Collins & Olson, 2014). This supports the
BELONG+ Al-Supported CPL Discovery System.
Transition programs with strong advising
components are documented as effectively
addressing dispositional barriers which supports
the belonging-centered coaching model. Strong
student-instructor engagement is identified as
particularly important for Black and minority
online learners (Kuo & Belland, 2016) and while
it Is not a direct match, it supports the
Success Coaches and Navigate Together peer
mentorship model to foster a connection both to
the program and fosters belonging in the adult
learner community. The review"s documentation of
andragogy principles (Knowles et al., 2020) such
self-directed learning, relevance to lived
experience, practical orientation, also provides
theoretical grounding for the BELONG+ adult
learner persona framework and the importance of
integrating industry-aligned microcredentials in
the curriculum.

Outcome Alignment. The review"s documented
outcomes directly correspond to PSSG program
performance measures targeted by BELONG+.
Persistence and retention outcomes align with
PSSG Performance Measures 1 and 2 (first-year
credit accumulation; annual retention and

W Date: Jun 30, 2026

Workspace ID: W501701731 Fundi ng Opportunity Nunber

D- GRANT- 26- 038




persistence rates). CPL"S documented impact on
completion rates aligns with PSSG Performance
Measures 3 and 5 (success rates; credentials
conferred). Reductions in time-to-credential
through CPL and flexible pathways align with
PSSG Performance Measure 4. The review"s
emphasis on belonging, confidence, and
dispositional barrier reduction among Black
adult learners aligns with BELONG+"s secondary
outcome measures using Strayhorn®s (2019)
belonging scales and Chen"s (2015) shift and
persist scales.

Oreopoulos, P., & Petronijevic, U. (2017)-.
Student Coaching: How Far Can Technology Go?
Journal of Human Resources, 53(2), 299-329.
https://doi.org/10.3368/jhr.53.2.1216-8439r
Retrieved from: https://oreopoulos.faculty.
economics.utoronto.ca/wp-content/
uploads/2020/05/oreopoulos-and-petronijevic-
student-coaching-jhr-2018.pdf

The one-on-one coaching treatment In the
randomized control trial produced large,
statistically significant improvements across
all primary academic outcomes measured in the
study. Coached students experienced an
approximately 4.92 percentage-point increase in
average course grades across all courses,
equivalent to 30% of the control group standard
deviation (p < .05). Effects strengthened over
time, with coached students experiencing a 6.66
percentage-point increase in winter semester
course grades, equivalent to 39% of the control
group standard deviation (p < .01). Coached
students also experienced a 0.35 standard
deviation increase in GPA (p < .05), earned more
credits on average, and failed fewer credits
compared to the control group. Coached students
were 8 percentage points less likely to earn a
grade below 60% across all courses and 12
percentage points less likely to earn a grade
below 60% in winter semester courses. In
contrast, neither the one-time online
intervention nor the full-year text and email
messaging campaign produced statistically
significant effects on any academic outcome
measure, with effect sizes indistinguishable
from zero. The belonging-oriented online
exercise similarly produced no significant
effects, a finding the authors note is
consistent with the broader pattern of null
results for low-touch technology-based
interventions.

Heterogeneous treatment effects indicated that
coaching produced stronger effects for men,
students aged 20 or older, first-generation
students, and students not in their first year,
subgroups that overlap meaningfully with the
returning adult learner population served by
BELONG+.

The study directly supports Innovation (b) by
identifying the two design features that
distinguished effective coaching from
ineffective technology-based approaches:
proactive coach-initiated contact and sustained
trust-based relationships that enabled coaches
to guide students toward specific, actionable
steps. Both features are embedded in the BELONG+
coaching model. The finding that effective
coaches were upper-year undergraduates rather
than professionals also supports the Navigate
Together peer mentorship design, grounding
BELONG+"s investment in trained peer mentors as
a complement to professional coaching staff. The
strengthening of effects over time supports
BELONG+"s design of continuous, year-round
coaching relationships rather than front-loaded
orientation interventions.

Relevant Population

The study sample included approximately 24%
first-generation students and a substantial
proportion of commuter students balancing
academic demands with off-campus
responsibilities. Coaching effects were
strongest for students aged 20 or older and
first-generation students, both characteristics
that describe a significant portion of the
BELONG+ returning adult learner population.
Relevant Setting

The coaching treatment was implemented at a
commuter satellite campus serving students with
lower incoming academic preparation, paralleling
the circumstances of CICS adult learners
navigating degree completion alongside
employment and caregiving responsibilities in a
resource-constrained institutional environment.
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Instructions for Evidence Form

1. Level of Evidence. Check the box next to the level of evidence for which you are applying. See the Notice Inviting Applications for the evidence definitions.

2. Citation and Relevance. Fill in the chart for each of the studies you are submitting to meet the evidence standards. If allowable under the program you are applying for,
you may add additional rows to include more than four citations. (See below for an example citation.)

a. Research/Citation. For Demonstrates a Rationale, provide the citation or link for the research or evaluation findings. For Promising, Moderate, and Strong Evidence,
provide the full citation for each study or WWC publication you are using as evidence. If the study has been reviewed by the WWC, please include the rating it received,
the WWC review standards version, and the URL link to the description of that finding in the WWC reviewed studies database. Include a copy of the study or a URL link to
the study, if available. Note that, to provide promising, moderate, or strong evidence, you must cite either a specific recommendation from a WWC practice guide, a
WWC intervention report, or a publicly available, original study of the effectiveness of a component of your proposed project on a student outcome or other relevant
outcome.

b. Relevant Outcome(s)/Relevant Finding(s). For Demonstrates a Rationale, describe how the research or evaluation findings suggest that the project component
included in the logic model is likely to improve relevant outcomes. For Promising, Moderate and Strong Evidence, describe: 1) the project component included in the
study (or WWC practice guide or intervention report) that is also a component of your proposed project, 2) the student outcome(s) or other relevant outcome(s) that are
included in both the study (or WWC practice guide or intervention report) and in the logic model (theory of action) for your proposed project, and 3) the study (or WWC
intervention report) finding(s) or WWC practice guide recommendations supporting a favorable relationship between a project component and a relevant outcome. Cite
page and table numbers from the study (or WWC practice guide or intervention report), where applicable.

c. Project Component(s)/Overlap of Population and/or Settings. For Demonstrates a Rationale, explain how the project component(s) is informed by the research or
evaluation findings. For Promising, Moderate, and Strong Evidence, explain how the population and/or setting in your proposed project are similar to the populations
and settings included in the relevant finding(s). Cite page numbers from the study or WWC publication, where applicable.

EXAMPLES: For Demonstration Purposes Only (the three examples are not assumed to be cited by the same applicant)

A. Research/Citation B. Relevant Outcome(s)/Relevant Finding(s) C. Project Component(s)/Overlap of

Populations and/or Settings

(Appendix D, Table D.2, pp. 70-72) Studies contributing to the
“strong evidence” supporting the effectiveness of
Recommendation 1 were conducted on students in grades 6
through 12 in urban and suburban school districts in California
and in the Mid-Atlantic region of the U.S. These study samples
overlap with both the populations and settings proposed for the

Graham, S., Bruch, J., Fitzgerald, J., Friedrich, L., Furgeson, J.,
Greene, K., Kim, J., Lyskawa, J., Olson, C.B., & Smither Wulsin, C.
(2016). Teaching secondary students to write effectively (NCEE
2017-4002). Washington, DC: National Center for Education
Evaluation and Regional Assistance (NCEE), Institute of
Education Sciences, U.S. Department of Education. Retrieved

(Table 1, p. 4) Recommendation 1 ("Explicitly teach appropriate
strategies using a Model — Practice — Reflect instructional cycle")
is characterized as backed by "strong evidence."

(Appendix D, Table D.2, pp. 70-72) Studies contributing to the
“strong evidence" supporting the effectiveness of

from the NCEE website: https://ies.ed.gov/ncee/wwc/
PracticeGuide/22. This report was prepared under Version 3.0 of
the WWC Handbook (p. 72).

Recommendation 1 reported statistically significant and positive
impacts of this practice on genre elements, organization, writing
output, and overall writing quality.

project.
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A. Research/Citation

B. Relevant Outcome(s)/Relevant Finding(s)

C. Project Component(s)/Overlap of
Populations and/or Settings

U.S. Department of Education, Institute

of Education Sciences, What Works Clearinghouse. (2017,
February). Transition to College intervention report: Dual
Enroliment Programs. Retrieved from
https:/ies.ed.gov/ncee/wwc/Intervention/1043. This report was
prepared under Version 3.0 of the WWC Handbook (p. 1).

(Table 1, p. 2) Dual enrollment programs were found to have
positive effects on students' high school completion, general
academic achievement in high school, college access and
enroliment, credit accumulation in college, and degree
attainment in college, and these findings were characterized by
a"medium to large" extent of evidence.

(pp. 1,19, 22) Studies contributing to the effectiveness rating of
dual enrollment programs in the high school completion,
general academic achievement in high school, college access
and enrollment, credit accumulation in college, and degree
attainment in college domains were conducted in high schools
with minority students representing between 32 and 54 percent
of the student population and first generation college students
representing between 31 and 41 percent of the student
population. These study samples overlap with both the
populations and settings proposed for the project.

Bettinger, E.P., & Baker, R. (2011). The effects of student coaching
in college: An evaluation of a randomized experiment in student
mentoring. Stanford, CA:

Stanford University School of Education. Available at
https://ed.stanford.edu/sites/default/files/
bettinger_baker_030711.pdf

Meets WWC Group Design Standards without Reservations
under review standards 2.1 (http://ies.ed.gov/ncee/wwc/
Study/72030).

The intervention in the study is a form of college mentoring
called student coaching. Coaches helped with a number of
issues, including prioritizing student activities and identifying
barriers and ways to overcome them. Coaches were encouraged
to contact their assignees by either phone, email, text
messaging, or social networking sites (pp. 8-10). The proposed
project for Alpha Beta Community College students will train
professional staff and faculty coaches on the most effective way
(s) to communicate with their mentees, suggest topics for
mentors to talk to their mentees, and be aware of signals to
prevent withdrawal or academic failure.

The relevant outcomes in the study are student persistence and
degree completion (Table 3, p. 27), which are also included in the
logic model for the proposed project.

This study found that students assigned to receive coaching and
mentoring were significantly more likely than students in the
comparison group to remain enrolled at their institutions (pp.
15-16, and Table 3, p. 27).

The full study sample consisted of "13,555 students across eight
different higher education institutions, including two- and four-
year schools and public, private not-for-profit, and proprietary
colleges." (p. 10) The number of students examined for purposes
of retention varied by outcome (Table 3, p. 27). The study sample
overlaps with Alpha Beta Community College in terms of both
postsecondary students and postsecondary settings.

Paperwork Burden Statement: According to the Paperwork Reduction Act of 1995, no persons are required to respond to a collection of information unless such collection displays a valid
OMB control number. The valid OMB control number for this information collection is 1894-0001. The time required to complete this information collection is estimated to vary from 1 to 4
hours per response, with an average of 1.5 hours per response, including the time to review instructions, search existing data sources, gather the data needed, and complete and review the
information collection. If you have any comments concerning the accuracy of the time estimate(s) or suggestions for improving this form, please write to: U.S. Department of Education,
Washington, D.C. 20202-4537. If you have comments or concerns regarding the status of your individual submission of this form, write directly to the Office of Innovation and Improvement,
U.S. Department of Education, 400 Maryland Avenue, S.W., Washington, D.C. 20202
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